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Introduction

Southern Illinois University Carbondale

Self-Study Report, 2009-2010
Southern at 140: A Progress Report Toward Southern
at 150 — Responsive, Diverse, Forward-Looking.

In preparation for accreditation with the Higher Learning Commission of the North Central

Association of Colleges and Schools
Introduction

e have chosen to title this self-study report for accreditation by the Higher

Learning Commission of the North Central Association of Colleges and

Schools “Southern at 140" because it is, in large part, a progress report
on the university’s 2003 strategic vision statement, Southern at 150: Building Excellence
through Commitment.! Consistent with the recommendations made by North Central’s
site-visit team in 1999, this document set ambitious goals that frame Southern Illinois
University Carbondale’s activities and planning to address the institution’s challenges
and shape its future. This self-study, therefore, serves as an explicit acknowledgment of
the university’s debt to a ten-year process, one punctuated midway by Southern at 150,
which anticipates the institution’s sesquicentennial anniversary in 2019. These on-going
efforts distinguish the university in 2009. As a result of this planning, Southern Illinois
University Carbondale (SIUC) is, we believe, responsive to its many stakeholders, diverse
in its historical commitments, and forward-looking in its collective decisions. The evidence

provided by “Southern at 140" supports SIUC's claims to this distinctive identity.
A Brief Evaluative Profile of the University

Southern Illinois Normal College, established in 1869, began instruction in 1874. During
its first thirty years, the college offered a two-year program in teacher training, and by 1904
students were able to enroll in four-year degree programs. During the following decades the
school experienced gradual changes that eventually signaled its transition from a normal
college to a university. In the 1930s, the two-year teaching programs were discontinued

and in 1943 graduate course work was offered. This changing mission was recognized

1 For the text, see http://www.siuc.edu/s150/.
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in 1947 when the Illinois General Assembly renamed the institution Southern Illinois

University (SIU). In 1959 SIU conferred its first doctoral degree.

As SIU began offering a diverse array of programs at every level, it was also fulfilling its
mission to serve the greater southern Illinois region. In 1949 SIU started teaching off-
campus academic courses in metropolitan East St. Louis, which led to the development of
a separate campus in Edwardsville in 1965. The two campuses were recognized as separate
universities of the SIU system in 1969 when they became known respectively as Southern

Illinois University at Carbondale and Southern Illinois University at Edwardsville.”

Another chapter in STUC's institutional history began in 1969 when approval was granted
to develop schools of law and medicine. The addition of these important professional
schools to STUC adds further diversity to the already broad undergraduate and graduate
programming in the institution’s eight academic colleges: Agricultural Sciences, Business,
Education and Human Services, Engineering, Liberal Arts, Mass Communication and
Media Arts, Science, and Applied Sciences and Arts. The University Core Curriculum
oversees general education for all undergraduates whatever their principal field of inquiry,

and the Graduate School administers graduate programs across campus.

In keeping with the university’s mission, SIUC's objective is to provide a comprehensive
education meeting as many individual students needs as possible. While providing excellent
instruction in a broad range of traditional programs, SIUC also helps students design
special programs when their interests are directed toward more individualized curricula.
The university has the faculty and the facilities to offer general and professional training
ranging from a few two-year associate degrees to many more doctoral programs, as well
as certificate and non‘degree opportunities to meet the needs of persons not interested in

degree education.

SIUC currently has a student enrollment of 20,350 with about 7,360 full- and part-time
employees. In the ninety-six years since 1913, when it was first accredited by North Central,
Southern Illinois University has grown from a small regional college to a large research
university with national prominence and international stature. The university now serves
18,044 undergraduate, graduate and professional students on the Carbondale campus,
284 medical students (212 at the medical school in Springfield and 72 in Carbondale),
and another 2,022 through off-campus degree programs and international campuses and

programs.

2 Note that the“at” has since been dropped from the names of both campuses.
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SIUC has 32 doctoral and professional programs, 74 master’s degree programs, 101
bachelor’s level majors (most with minors and specializations), and 2 associate degree
programs. The institution was granted full accreditation at the doctoral level in 1964 and
in 1970 met the qualifications to be designated a Category II research institution by the
Carnegie Foundation. Today SIUC is a Carnegie Foundation Research University (high
research activity, RU/H), the only one of its kind in the state south of the University
of Illinois" flagship campus at Urbana-Champaign. In recognition of SIUC'’s broad
undergraduate mission, the Carnegie Foundation has also designated SIUC as a“full-time

four-year, selective, higher transfer-in” (FT4/S/HTT) institution.?

Liberal arts and sciences form the educational foundation of SIUC. All undergraduate
students, including those in professional and pre-professional programs, take a significant
number of liberal arts and sciences courses through the University Core Curriculum. In
this curricular context, we have long been committed to providing access to high quality
education to a large body of non-traditional students, the disabled, and students who have
been disadvantaged by a lack of good foundational skills. In the most recent U.S. News &
World Report rankings, STUC placed thirty-third in the nation for the economic diversity
of its student body, with one-third of undergraduate students receiving Pell grants for
low-income students. One-fourth of these students also qualify for the state of Illinois’

Monetary Assistance Program (MAP) grants.

These commitments, along with outreach programs to help solve problems in southern
Ilinois (through the Rural Health Initiative, Center for Soybean Research, and Coal
Research Center among many other entities), continue to guide planning and budgeting
processes. Historically, the university has been committed to providing educational
opportunity for Illinois-based members of the armed services either through tuition waivers
for veterans, who are enrolled full-time, or through the Office of Military Programs, which

offers coursework on thirty-two United States military bases around the country.

Like other major public universities, STUC develops, transmits, and preserves knowledge.
These activities are addressed through teaching at the undergraduate, professional, and
graduate levels; through basic and applied research; and through the application of that
knowledge to improve the region, state, and nation. The university is dedicated to quality
teaching enriched by the development of new knowledge through scholarship and research.
In 2008 alone, the Office of Research Development and Administration oversaw more

than $70.16 million in total external awards.

3 http://classifications.carnegiefoundation.org/lookup_listings/.
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In the twenty-first century, SIUC must be flexible enough to take advantage of new
opportunities as well as to reshape programs to meet emerging needs in the region
and around the world. Rapid technological change, shifting financial demands and
demographics, expanded accountability to a growing range of constituencies, the growing
need for quality assessment of our programs, and the acceleration of the information
explosion will significantly affect our structure and purpose, as well as the needs and
expectations of our students. We are proud of the history of this institution and we are

confident of its future.
A Summary of Significant Changes Since 1999

Arguably the most significant change at STUC in the past ten years is improved planning,
The university’s deliberations about its future are exemplified by the strategic vision,
Southern at 150: Building Excellence through Commitment, which the present self-study
for accreditation, “Southern at 140,” explicitly references. Drawing on the expertise and
generosity of more than 200 faculty, staff, and friends, Southern at 150 targets ambitious
goals within the framework provided by eatlier institutional planning efforts, such as the
Land Use Plan (2000), and by the state of Illinois, such as the Illinois Board of Higher
Education’s (IBHE) “Illinois Commitment” (1998). Since then, as a living document,
Southern at 150 has been revised by the need to accommodate changing circumstances
and challenges, and also by the Southern Illinois University president’s plans for the SIU
system (2006) and the IBHE's new “Public Agenda” (2009) for all state institutions of
higher learning. Consequently, STUC has been much better prepared to develop and seize

opportunities in a concerted fashion.

The university's most immediately visible changes are to its physical infrastructure, the
most extensive since the 1960s after which campus growth effectively ceased. More than
ten years in the making, this campus transformation is apparent in a long list of entirely
new, renovated, or expanded facilities since 1999: Altgeld Hall, Morris Library, the Troutt-
Wittmann Center, the Southern Illinois Research Park, the Student Health Center, the
Wall and Grand residence halls, the SimmonsCooper Cancer Institute in Springfield,
and the MacLafferty Road Service Annex. Also in keeping with the Land Use Plan, the
new entrances to the university off Route 51 extend a formal welcome to visitors, just
as the new signage and standing maps provide directions around campus. Less visible
is the expanded support of information technology in part through the addition of a
student technology fee: renovations and technology in all sixteen auditoria and more than

fifty “smart” classrooms, and implementation of a $16-million student information and
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registration system purchased from SC Banner Corporation. In addition, approximately
$100 million has been authorized to pay for the repairs of campus buildings over the next

ten years (FY09-FY18).

Two projects in particular deserve special mention. The first is Morris Library, a
$64-million renovation and expansion. Its top two floors are now being completed with
funds appropriated by the state’s most recent (2009) capital construction authorization,
which will also fund a new Transportation Education Center at the Southern Illinois
Airport and planning for the remodeling of the Communications Building. For all intents
and purposes an entirely new building, Morris Library represents a substantial boost to
teaching and research. The second project is “Saluki Way." In this project's first stages of
transforming the east side of campus, an $83-million sports complex is under construction,
including a new football stadium and renovation of the basketball arena. In subsequent
phases, the relocation of the football stadium to the south will allow for the construction
of a student services building. The bonds to underwrite Saluki Way are backed by student
fees, a $20-million commitment by the city of Carbondale, and generous gifts from friends

of the university.

In the past ten years, the university has also made a larger commitment to research. There is
now a vice chancellor for research, who is responsible for a newly active Office of Research
Development and Administration and several new research centers. The result is a rise in
external funding and a dramatic increase in start-up packages for new faculty. Moreover,
researchers have collaborated with local businesses in the Dunn-Richmond Center for
Economic Development and the new Southern Illinois Research Park, bringing new
technologies to market and creating employment opportunities in southern Illinois. One
effect of this emphasis at STUC has been a modest growth in its Graduate School, funded
in part by extramural sources, and the use of overhead to support two new undergraduate
research programs (REACH awards and Saluki Research Rookies). With some of the
increased tuition and fees in 2005, the university established more than 150 undergraduate
assistantships, the vast majority of which are awarded to students working with research
faculty. In this way SIUC is bringing the advantages — and standards—of a research

university to enhance undergraduate education.

Changes in teaching at the university have been more incremental, but no less notable.
Despite a 10 percent drop in enrollment in the past ten years, the number of full-time
instructional faculty positions actually increased slightly, thanks in part to the redistribution

of tuition money to hire colleagues with special credentials or experience. More than half
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of the $50,000 of the new Excellence through Commitment Awards accorded to faculty
and staff each year is dedicated to recognizing outstanding teaching and its support. Two
new bargaining units—the Non-Tenure-Track Faculty Association in 2007 and Graduate
Assistants United in 2008—joined the Faculty Association in its afliliation with the
Illinois Education Association. The University Honors Program has acquired new vigor
and rigor, with an Office of Major Scholarships successfully shepherding undergraduate
students toward major national awards. The Graduate School’s Center for Graduate
Teaching Excellence and the Saluki First Year program have transformed how we teach

entry-level students.

Finally, the university has found additional income streams to support its operations. To
offset at least partially a steady decline of state support—state appropriations now make
up less than one-third of the university’s annual budget—SIUC increased tuition and
fees more than fifty percent in the past decade, most forthrightly after 2005. Similarly,
the university successfully planned and implemented its first capital campaign, raising
$106 million in five years for programs, buildings, and scholarships. As is evident from its
improved infrastructure, the university has also been particularly adept at raising money
from internal, municipal, and state sources to authorize bonds and fund construction on
campus. In the face of long-term structural challenges, discussed in more detail below,
the university has done more than manage its day{o—day operations; it has signiﬁcantly

transformed many of those operations over the past ten years.
A Brief History of the University’s Accreditation

Southern Illinois University was first accredited in 1913 under the name Southern Illinois
Normal College and has been continually accredited since that time. Accreditation was
extended to cover master’s degree programs in 1944, ten doctoral-level programs were
given preliminary accreditation in 1964, and full accreditation at the doctoral level was
attained in 1969. SIUC was reviewed by the North Central Association in 1979, in 1989,

and again in 1999. All three reviews resulted in full accreditation.
An Overview of the Self-Study Process

Preparations for our self-study began January 7, 2005, with an organizational meeting
with then-Acting Associate Provost for Academic Affairs Robert Jensen. Attendees were
selected by the associate provost on the basis of their broad familiarity with the university.
From the very start, representation included interested parties campus-wide, from faculty,

staff, and administrative ranks and from a range of disciplines and responsibility areas.
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These participants became an advisory committee, co-chaired by Dr. Hasan Sevim,
associate dean of the College of Engineering, and Dr. Kevin Dettmar, professor of English.
In June 2006, the associate provosts office, then under the direction of Dr. Thomas
Calhoun, sponsored a full-day workshop on assessment with Professor Doug Eder from
SIUCs sister campus, SIUE. Besides tying assessment to institutional improvement, this
training led to the creation of a database of sixty attendees who expressed interest in the
self-study; the majority of the committee chairs and members were ultimately drawn from

this database.

An official Steering Committee of twenty—again, drawn from across campus—began
meeting monthly in fall 2006.* After Dr. Sevim was named dean of SIUE’s College of
Engineering a year later, Dr. Dettmar assumed full responsibility for the self-study’s
coordination. Meetings occurred twice a month in anticipation of a spring 2009 site visit.
It was decided that the most efficient effort would be to focus on the Higher Learning
Commission’s five criteria for accreditation. Five subcommittees were formed, each of which
was assigned to address one criterion. From then on, the Steering Committee consisted of
the coordinator, the chairs of these five committees, and other faculty and staff serving
as resources and liaisons to administrative leaders. The participation of a dozen Steering
Committee members in the annual meetings of the HLC in Chicago at least once over the

next three years helped this group develop a much better sense of its work.

In June 2008, Dr. Dettmar accepted the offer of an endowed chair at Pomona College; and
Dr. James Allen, professor of history and women’s studies, was appointed to replace him
as coordinator. At the insistence of then-Interim Associate Provost for Academic Affairs
Patricia Elmore, Dr. John Dotson, professor emeritus of history and the university’s self-
study coordinator for North Central Association accreditation in 1999, was retained as
part-time consultant and editor of the self-study document. Because of the change in
administrative leadership in the chancellor and provost offices, as well as in the coordination
of the self-study, however, the university requested from the HLC a one-year extension

and the site visit was postponed until March 2010.

A first draft of the university’s self-study was completed in August 2008, but it was
disorganized, redundant, and incomplete. The assignment of a committee for each
criterion resulted in a lack of coordination in various Core Components, which could be
better addressed thematically. Consequently, a Phase 2 Thematic Task Group, consisting
of senior faculty and mid-level administrators, was recruited to re-write the entire draft

from nine different perspectives cross-cutting all five criteria: financial resources, physical

4 See the composition of this group on the self-study’s homepage: http://ncaaccreditation.siuc.edu.
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resources, shared governance, campus climate, diversity, academic activities, research,
services/external relations, and data coordination (the composition of this group is also on
the self-study homepage).” In December, the resulting six drafts were edited into a single

document.

The Steering Committee was still concerned that the latest iteration of the self-study was
not sufficiently focused on the major challenges facing the university. Consequently, the
Office of the Provost and Vice Chancellor invited Dr. John Schuh, Distinguished Professor
of Educational Advancement and Leadership at Iowa State University and an experienced
HLC consultant-evaluator, to read and critique the document. During a campus visit in
March 2009, Dr. Schuh identified six areas needing attention in the self‘study; it was
decided that these issues, discussed throughout the self-study, were best reviewed by
campus policy-makers. Finally, after a campus visit by the HLC’s liaison, Dr. Mary Breslin,
in June 2009, the last chapter, dedicated to Criterion 5, was substantially re-formulated
through contributions by faculty and staff of programs with extensive outreach and service

activity.

While Dr. Dotson compiled and documented the self-study — whose many drafts
were reviewed by Dr. Prudence Rice, Director of the Office of Research Development
and Administration — Dr. Allen prepared for the site visit, including the provision for a
resource center and a database of evidence used in the self-study for the HLC team of
consultant-evaluators to use. Dr. Allen also oversaw the development and implementation
of a marketing plan to share the self-study with the university community. The Offices of
University Communications and Printing and Duplicating collaborated to reach university
audiences about the self-study and the impending site visit. Their work led to the successful
design of the document, website, and communications about the university’s accreditation

effort.
Major Issues Facing SIUC and its Response Since 1999

Twice in the past twelve years, then, the university has prepared a thorough self-study for
accreditation. In response to the 1999 SIUC self-study, the North Central site team noted

the following concerns, none of which required either a progress report or a focused revisit

from NCA:

1. The extent to which the physical facilities have deteriorated through deferred
maintenance and a lack of current maintenance, impairing the ability of the

university to carry out its mission.

5 http://ncaaccreditation.siuc.edu.
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2. The need to secure capital funds for new physical facilities.

Inadequate instructional and research technology to support the teaching and
research mission in a number of areas.

4. ‘The need for the Office of the President and the Office of the Chancellor to
develop clearly delineated roles and mutually supportive relationships.

5. In light of the new collective bargaining agreement and the number of interim
or acting administrative positions, the need for all members of the university
community to work cooperatively and positively to advance the mission of the
institution.

The lack of faculty ownership of the institution’s assessment program.

7. In spite of the recommendation of the 1989 NCA team, the continued inability
to raise significant foundation funding and non-appropriated funds.

8. The need to establish the institutions priorities and to reallocate resources
accordingly.

9. The need to attract and retain students through a campus-wide effort with

adequate resources and organizational development.

The university has sought diligently to address these recommendations in the last decade
and some of these concerns are much less or no longer germane. With respect to the first
three points, SIUC has found the resources to repair, renovate, and expand older facilities
as well as to build entirely new buildings and embark upon “Saluki Way.” Through capital
funding, external grants, and tuition increases, deficiencies in research and instructional
technology are no longer so glaring. Nonetheless, deferred maintenance remains a serious
problem—totaling more than $450 million for FY10—with most of the campus academic

and administrative buildings constructed in the 1960s.

Organizational culture has improved since 1999. Despite continued leadership turnover,
which is addressed below, the SIU Board of Trustees and all three of STUCs instructional
bargaining units amicably reached their last contractual agreements. The university’s labor
associations have matured and become an integral part of the shared governance structure.
Departmental program assessment has been readily embraced and only faculty ownership

of the university-wide assessment program has yet to develop.

Finally, STUC has found additional sources of support. The university conducted a
successful capital campaign for the first time; it has reluctantly but significantly raised
tuition and fees to sustain its general income fund; it has received bonding authority
to rebuild much of the campus; and it has found mechanisms for allocating resources

to essential needs and priorities, such as its enhanced research mission. In light of the
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continued erosion of enrollment, however, STUC still must address its recruitment and

retention of undergraduate students.

In the present self-study, “Southern at 140,” several related, long-term challenges have

been documented, two of which were evident ten years ago. Dr. Schuh’s reading of an

earlier draft of this document in March 2009, suggested the following concerns, which the

university is actively seeking to address:

Finances: The university’s most serious problem, one underlying all others and
with no easy solution, is its budget (see the chapter on Criterion 2). SIUC is
unlikely to see an improvement in its support from the state. If anything, this
portion of university resources will shrink to less than 30 percent, much as it
has at other state universities in the country. Double‘digit percentage increases
in tuition and fees cannot be sustained without admitting a very different
socio-economic student profile from the one SIUC has traditionally served.
Moreover, grants, contracts, auxiliary services, donations, and endowment
accounts will not suffice to make up the difference. In the current economic
climate, it will be exceedingly difficult to realize significant increases in any
of these revenue streams. Meanwhile, operating costs will continue to grow,

especially for salaries of a unionized, increasingly high-achieving research faculty.

SIUC is working hard to deal with its budget, primarily through growing its
enrollment, identifying savings, and shifting more resources to programs in
demand. Because so much of the university’s budget is dependent on the tuition
students pay, increasing their numbers enhances an important revenue stream
for operations. The chancellor has asked all programs to review their costs and
propose more cost-effective delivery. The efficiencies enable the university to
operate on less money, especially by re-allocating budgetary resources and faculty
lines to programs, mostly in pre-professional fields, with more student applicants
than positions. The result promises to ease the difficulties posed by the state’s

revenue shortfalls during a major economic recession.

Enrollment management: For nearly two decades, with a few brief pauses,
SIUC has experienced a steady decline in enrollments. We enrolled 20 percent
fewer students in FY10 than in FY92, the most recent peak. On-campus
undergraduate programs have been hit hard, offset in part by improvements
in graduate and first-year student numbers. Long-term demographic trends in
Illinois outside the Chicago area do not bode well for recruitment efforts® and
the transfer-student market, long a reliable source of students, has become

increasingly competitive. Particularly disturbing are the overall loss of out-
gly p y g

6

http://www.ibhe.state.il.us/masterPlanning/materials/ APublicAgendaforIllinois.pdf.
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of-state and international undergraduates and the annual departure of juniors
in good academic standing. The university continues to enroll far more

men than women, precisely the reverse of enrollment trends nation-wide.

For the past year, the assistant vice chancellor for enrollment management, a new
position created in 2007, has worked with a campus-wide committee to craft a
Strategic Enrollment Management Plan for the university. Among its top goals
are to develop a more student-centered campus culture, use better research into
prospective student markets, coordinate satellite offices and university instruction
at local community colleges, and recruit students in neighboring states. The
university now offers an alternate tuition rate to students from Arkansas,
Missouri, Kentucky, Tennessee, and Indiana, as well as selected international
students. Similarly, in 2009 SIUC created the “Southern Stars” tuition rate,
offering reduced tuition to qualifying high school students in our 34 southernmost
counties. And the university is collaborating with Southern Illinois University
Edwardsville, which offers a nursing baccalaureate on its campus. It is expected
that these efforts, along with budgetary re-allocation, will improve enrollments of

both undergraduate and graduate students.

Linkages between undergraduate education and graduate education/research:
Since President Delyte Morris realized his vision of a major university in the
poorest region of the state some 40 years ago, SIUC has remained committed
to its mission of enrolling students who reflect the demographic make-up of
Illinois perhaps better than any other public university. The university’s appeal
to the sons and daughters of middle- and lower-middle income families has
meant most recently a larger percentage of under-prepared students, more than
40 percent of them in need of high school remediation their first semester.
While SIUC is justifiably proud of this commitment, it comes at considerable
risk — for the students and for the university — when not every undergraduate
is prepared to take full advantage of the rich resources that a research
institution has to offer them. These students’ inability to persist contributes to

a larger than normal attrition rate which tends to reflect negatively on SIUC.

With an eye to better retention, SIUC is now taking steps to develop a University
College for entry-level students whose special needs can be addressed more
effectively at a research institution. It does so by bringing together all the support
services that already exist and coordinates them in a more focused way. The most
significant component of the new unit, however, is the creation of the Saluki
First Year, a program conceived under the aegis of John Gardner’s Foundations

of Excellence for the First Year of College. Although the initial budget is small
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and the plan requires elaboration as well as implementation, the Saluki First Year
has two co-directors — one from academic affairs, the other from student affairs —
reporting jointly to the provost and vice chancellor and to the vice chancellor for
student affairs. By the end of AY 2010, the program is expected to have pre-major
and college-specific iterations of University 101 required of all first-year students,

the most significant change to the University Core Curriculum since its inception

in 1996.

Commitment to university-wide assessment: In 1999 the NCA site visit team
specifically expressed concernsabout SIUCsuncoordinated university-wide efforts
to assess student learning outcomes. Despite regional and national conversations
about college student achievement, from the Boyer Commission Report in
1999 to the Spelling Commission Report in 2007, SIUC has not attempted to
assess outcomes comprehensively across programs, either longitudinally with
portfolios of student work or horizontally with nationally normed, standardized
testing. Assessment for discipline-specific accreditation, such as the SIU
School of Medicine (the AMA) and SIUC's College of Engineering (ABET),

has been excellent, but campus-wide assessment is uneven if not inadequate.

In recognition of this institutional shortcoming, the chancellor has authorized the
establishment of an Office of Assessment and Program Review. Its responsibility
is to revise the university’s assessment plan through the auspices of the Higher
Learning Commission’s Assessment Academy, which the university was invited
to join in fall 2009. For the next four years, the Campus-Wide Assessment
Committee will work closely with a team of administrative leaders to develop anew
assessment plan, including making assessment a more integral feature of program
review, which is required by the Illinois Board of Higher Education and represents
best practice at comparable research universities. The university’s assessment team

attended the HLC'’s Assessment Academy workshop in November 2009.

Turnover in administrative leadership: Since the university’s last accreditation
self-study, SIU has an entirely new Board of Trustees; the system has had four
presidents; and the Carbondale campus has had six chancellors and six provosts.
Meanwhile, the university eliminated and then re-created one vice chancellor’s
office (administration) and created another (research). The university has
also seen three deans in almost every college during this decade. The number
of interims in important leadership positions has been unusually high. In
light of this frequent administrative turnover, the result is most often a short-
term perspective on long-term problems. This loss of institutional memory,
especially of previous policies, procedures, and practices, is offset only partially

by long-standing policies and mid-level management of individual programs.
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Beginning with the formal appointment of Chancellor Samuel Goldman, the
SIU Board of Trustees and the Office of the President have been addressing
this problem. Besides permanent appointments of senior administrators, the
university took a new approach to its search for a new chancellor. It decided not to
retain the services of a placement firm, and instead to investigate the background
of potential applicants who have been invited to learn more about the position
and the university. Of thirty-six applicants and nominations, half of the semi-
finalists were drawn from the initial contacts and constituted a strong pool for
consideration. These semi-finalists were reduced to a list of six candidates who
were engaged in“airport interviews” in October and two finalists visited campus in
November. The SIU president has announced a new campus leader, effective June
1, 2010. The result promises to be a new leadership team with Dr. Rita Hartung
Cheng, currently the Provost at the University of Wisconsin-Milwaukee, who has

accepted the President’s offer.

6. Benchmarking with institutional peers: Despite the best efforts of the Office of
Institutional Research and Studies, the lack of sustained comparisons means that
the university has few benchmarks, beyond those at the program level, to guide
its policy-making. State-wide studies of teaching and research costs, for instance,
have only recently been re-introduced to assist in program review and budgetary
decisions. But these studies focus on costs and not on academic content or

quality, and few colleges are actually using these data in their plans for staffing.

Until 2008, the IBHE nominally compared SIUC to twelve institutions the board
identified as peers. During the Southern at 150 planning process, eight of these
continued to be recognized as peers and four more research-active institutions
(LSU, University of Colorado Boulder, University of Kentucky, and University
of Missouri Columbia) were identified as “aspirational peers.”” In 2008, however,
the IBHE, with the National Center for Higher Education Management Systems
(NCHEMS) as a consultant,® identified ten peers for the campus, retaining three
of the old ones. These new peer institutions will be used in future reporting and

planning exercises.

7 Southern at 150: Building Excellence through Commitment, p. 10.
8  http://www.ibhe.state.il.us/masterPlanning/ NCHEMS htm.
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CRITERION I

Criterion 1:
Mission and Integrity

The organization operates with integrity to ensure the
fulfillment of its mission through structures and processes
that involve the board, administration, faculty, staff, and

students.

outhern Illinois University Carbondale (SIUC) proudly approaches the half-way

\.mark of its second century of teaching, research, and outreach. SIUC is the oldest
>

(SIU) system, joined by the Springfield campus of the SIU School of Medicine (SOMS)
and SIU Edwardsville (SIUE). With dental, law, nursing, and pharmacy schools, and

of the main campuses comprising the state-assisted Southern Illinois University

degree programs from the associate to the professional and doctoral levels, SIU is one of
forty-six multi-campus higher-education systems operating in thirty-four states and one

of only two in Illinois.

SIUC was originally chartered in 1869 as Southern Illinois Normal College. It began
offering classes in 1874 as a two-year teacher-training institution and by 1904 students
were able to enroll in four-year degree programs. During the 1930s the two-year teaching
programs were discontinued and in 1943 the college was transformed into Southern
Illinois Normal University, offering graduate courses and a master’s degree in education.
In 1947 it was renamed Southern Illinois University by action of the Illinois General
Assembly. Over the next two decades, STUC developed into a major research institution.
Ph.D. programs began in 1955, with the first doctoral degrees granted in 1959, and the
medical and law schools were added in 1970 and 1973, respectively.

Since 2006 SIUC, including SOMS, has been classified by the Carnegie Foundation
for the Advancement of Teaching as a “Research University (high research activity),” the
foundation’s second-highest tier based on research productivity. Thus SIUC is one of only
199 institutions nationwide classified as research universities' and, as such, it is among
only 4.5 percent of more than 4,390 higher education institutions. SIUC offers degrees

in 2 associate programs, 101 bachelor of arts/sciences programs, 10 post-baccalaureate

1 Inthe Carnegie classification, 96 institutions are Research Universities (very high research activity, RU/
VH) and 103 are Research Universities (high research activity, RU/H). A related category is Doctoral/
Research Universities (DRU; n=84). See http://www.carnegiefoundation.org/classifications/index.
asp?key=805.

=
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certificates, 72 master of arts/sciences, and 32 doctorate/medicine/law programs.” More
than 200,000 alumni represent every state of the United States and 116 countries around
the world.> In 2009 SIUC was rated one of the 158 Best Midwestern Colleges by the
Princeton Review* and ranked among the top 199 universities in “National Universities,

third tier” by U.S. News & World Report.

The SIU Board of Trustees, the SIU Office of the President, and the STUC administration
provide leadership for the institutional mission, but it is the faculty, staff, and students at
all levels who embody and fulfill the mission. In all operations, SIUC strives to maintain,
uphold, and protect its integrity through policies, procedures, and actions that are ethically
sound, that promote its mission, and that comply with federal, state, and local government

standards for operation and accountability‘

Core Component 1.a: The organization’s mission documents
are clear and articulate publicly the organization’s
commitments.

Since first opening its doors in 1869, SIUC has maintained a dedication to the development
of the individual, the region, and society through academic and scholarly activities and
service, plus a deep commitment to diversity, integrity, and a global perspective. Today,
SIUC has many mechanisms for widely disseminating information about its mission. With
the advent of the internet, the university’s mission statement and related documents and
policies are readily available online, making these commitments public and transparent.
For example, the Mission Statement is available online to constituents both on- and off-
campus on the SIUC website,® routinely published in the Undergraduate and Graduate

Catalogs,” and part of the Policies of the SIU Board of Trustees.®

Southern Illinois University Carbondale Factbook 2008-2009, p. 12.
Southern Illinois University Carbondale Factbook 2008-2009, p. 16.

Princeton Review: America’s Best Value, Colleges, 2009 edition; http://www.princetonreview.com.

(V) NS N S

America’s Best Colleges 2009: http://www.usnews.com/articles/education/best-colleges/2008/08/21/
ranking-category-definitions.html. The “national universities” category is based on a university’s
inclusion in categories developed by the Carnegie Foundation for the Advancement of Teaching and
includes 274 American universities (166 public and 108 private). Note: The U.S. News website reports
262 national universities; the Carnegie website's Basic Classification Tables lists 274. Also included
in the third tier are peer institutions Oklahoma State University, Texas Tech, and West Virginia
University.
6 htep://policies.siuc.edu/policies/misscarb.html.

http://registrar.siu.edu/eval/catalog.htm , pp. 3-4.
8  wwwsiu.edu/bot/leg/policies.heml#1A.
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Mission Statement and Focus Statement
SIUC’s mission is expressed by the Southern Illinois University Board of Trustees:

Southern Illinois University Carbondale, now in its second century, is a major public higher
education institution dedicated to quality academic endeavors in teaching and research, to
supportive programming for student needs and development, to effective social and economic
initiatives in community, regional, and statewide contexts, and to affirmative action and

equal opportunity.

Enrolling students throughout Illinois and the United States and from a large number of
foreign countries, SIUC actively promotes the intellectual and social benefits of cultural
pluralism, encourages the participation of non-traditional groups, and intentionally provides
a cosmopolitan and general education context which expands students” horizons and leads

to superior undergraduate education.

Seeking to meet educational, vocational, professional, social, and personal needs of its diverse
population of students and helping them fully realize their potential is a central purpose
of the University. Emphasis on accessibility and regional service which creates distinctive
instructional, research, and public service programs also gives SIUC its special character
among the nation’s research universities, and underlies other academic developments, such

as its extensive doctoral programs and the schools of medicine and law.

Committed to the concept that research and creative activity are inberently valuable, the
University supports intellectual exploration at advanced levels in traditional disciplines and
in numerous specialized research undertakings, some of which are related directly to the
southern Illinois region. Research directions are evolved from staff and faculty strengths and

mature in keeping with long-term preparation and planning.

Even as SIUC constantly strives to perpetuate high quality in both instruction and research,
it continues a long tradition of service to its community and region. Its unusual strengths
in the creative and performing arts provide wide-ranging educational, entertainment, and
cultural opportunities for its students, faculty, staff, and the public at large. Its programs
of public service and its involvement in the civic and social development of the region are
manifestations of a general commitment to enhance the quality of life through the exercise
of academic skills and application of problem-solving techniques. STUC seeks to help solve
social, economic, educational, scientific, and technological problems, and thereby to improve

the well-being of those whose lives come into contact with it.’

9 http://www.sin.edu/bot/leg/policies.html#1A.
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The School of Medicine, with its main campusin Springfield, 170 miles north of Carbondale,
shares that overall mission but also has one that is more specific: “to assist the people of
central and southern Illinois in meeting their health care needs through education, patient
care, research and service to the community.’? SOMS offers a teaching program centered
on problem-based learning, residency training in fourteen specialty areas, and a variety of
clinical programs involving its research centers and area teaching hospitals. Since it opened
in 1970, SOMS has graduated more than 2,200 physicians. The school is accredited by
the Liaison Committee on Medical Education; residency programs are accredited by the

American Council for Graduate Medical Education (ACGME).

In 1991 the Illinois Board of Higher Education (IBHE), working within the state
of Illinois” Master Plan for Higher Education priorities, negotiated with each public
university a statement of its particular mission in line with the state’s priorities. These
“Focus Statements” were agreed upon by both IBHE and each institution’s governing
board. SIUC’s Focus Statement appears with its mission statement in the Undergraduate

Catalog, Graduate Catalog, and Factbooks:

Southern Illinois University Carbondale offers a full range of baccalaureate programs, is
committed to graduate education through the doctoral degree, and gives high priority to
research. It receives substantial federal support for research and development and annually
awards a significant number of doctoral degrees balanced among selected liberal arts and
sciences disciplines and professional programs. In addition to pursuing state-wide goals and

priorities, SIUC:

+  Strives to maintain the professional, social, and leadership skills expected of college
students and to improve student retention and achievement;

+  Supports the economic, social, and cultural development of southern Illinois through
appropriate undergraduate, graduate, and professional education and research;

+  Develops partnerships with communities, businesses, and other colleges and universities,
and develops utilization of telecommunications technologies;

+  Cultivates and sustains a commitment to research and instruction to problems and
policy issues related to the region and the state’s natural resources and environment;

+  Strives to meet the health care needs of central and southern Illinois through appropriate
health-related programs, services, and public health policy; and

+  Cultivates and sustains diversity through a commitment to multiculturalism, including

international programming.'!

10  htep://www.siumed.edu/; http://www.siumed.edu/news/brieflook09.pdf.
11 Southern Illinois University Carbondale 2009-2010 Undergraduate Catalog, p. 4.
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In addition to these formal, published statements of mission and focus, STUC has a widely
embraced, albeitimplicit, historical mission to serve students from academically underserved
and economically disadvantaged populations, who are often the first generation of their
families to attend a university. This mission achieved prominence with former President
Delyte Morris's inaugural address in 1949.* At that time, Morris emphasized, SIU (not
yet a system) was the only institution of higher learning beyond high school of any kind in

the southern Illinois region, meaning that the university could fill varied roles:

I believe it is possible to build here an institution which will serve the needs of the people,
providing at once a seat of learning and research, and an agency for community service—an
institution with its organization so planned that it will provide the general advantages of a
state university, and yet fill the gap of special needs usually provided in other communities
by liberal arts colleges, colleges with self-help programs, denominational colleges, and
technological and vocational institutes. I believe it is possible to be at once practical and
scholarly, gearing our program to the basic, fundamental needs of the people on the one

hand, and pushing onward to new horizons of learning on the other.

During the sixty years since Morris spoke those words, other post-secondary institutions,
such as community colleges, have become accessible to underserved residents of the
southern Illinois region. Also since 1949, SIU has evolved into SIUC, a prestigious doctoral
degree-granting research university with law and medical schools. This long-standing
commitment to the underserved can be difficult to manage in times when resources are
scarce. Nonetheless, the mission of service and education is such an integral part of SIUC's
unique institutional identity that it remains a central part of any discussion about the
university’s path to the future. In the 2008 Campus Climate Survey, 89 percent of the
Carbondale faculty, 93 percent of the administrative/professional staff, and 87 percent of
the civil service staff agreed with the statement“It is appropriate for this University to serve

an economically and socially diverse student body.”

Southern at 150: Building Excellence through Commitment

SIUC’s 150th anniversary approaches in 2019.1n 2001 then-Chancellor Walter V. Wendler
began an extensive planning process to articulate what the university should be at that
time. More than 200 individuals participated in this year-long exercise, including members
of all campus constituencies (stakeholders, faculty, students, staff, administrators) and
off-campus representatives drawn from alumni and friends of the university throughout

the region, state, and nation. Executive, Phase Zero, and Executive Advisory committees

12 Betty Mitchell, Delyte Morris of SIU (Carbondale: Southern Illinois University Press, 1988), p. 16.
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were created, along with groups to address academics, campus infrastructure and planning,
faculty, financial resources, graduate studies, leadership/governance/organization, library
and information technology, locale (the southern Illinois region), research and research
infrastructure, student life, and undergraduate academics. Peer institutions and aspirational
peer institutions were identified. Participants labored for more than six months to refine
the concepts and ideas for a draft plan, which was widely circulated and made available on

a website for comment from the entire university community before being made final.

On February 13, 2003, the Board of Trustees endorsed the final report, Southern at
150: Building Excellence through Commitment (Southern at 150), a collaborative effort
presenting a collective voice and vision. The product of a “bottom-up” planning process,
this document’s guiding principles reaffirmed the STUC Mission Statement. As stated on

page 2 of Southern at 150:

Southern Illinois University Carbondale will: provide excellence in educational opportunities;
forge an environment of collective and individual responsibility and accountability; foster
an intellectually challenging, yet supportive environment for students, faculty, and staff;
rigorously assess programs and allocate resources in ways that are responsive to our strengths
and weaknesses; provide leadership for higher education in the state; promote the concept
that the institution’s concern extends to the whole individual and that our decisions are
driven by a desire to do what is in our students’ best interests. By embracing these beliefs and
by pursuing their corollary actions, Southern Illinois University Carbondale will graduate

students who:

+  are creative, productive, and responsible

+  are lifelong learners

+  understand the foundations of inquiry and knowledge

+  express themselves clearly and creatively

+  understand the value of and need for effective teamwork

+ are prepared to face the multitude of opportunities available in their pursuits and
professions of life, and

+  meet the workforce and societal needs of Illinois and the nation.

Southern at 150 (p. 29) upheld the importance of research, scholarly, and creative activities
for the intellectual and fundamental economic lives of faculty, staff, students, and the

region:

13 htep://www.siuc.edu/s150/.
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Research, scholarship, and creative activity performed at Southern Illinois University
Carbondale, including the Southern Illinois University School of Medicine, have many
high-impact benefits including new knowledge, ranging from scientific discoveries to works of
literature or art; enbancement of our reputation; enhancement of recruitment and retention
of high quality students and faculty; enbancement of our ability to attract additional resources;
enriched experiences that prepare students for success; improving the quality of the workforce;
direct economic benefits from new resources attracted to the region; new jobs, spending, and
taxes generated by new companies derived from university-developed intellectual property;
an opportunity for budgetary growth; and a unique strength that distinguishes us. In short,
high-quality intellectual work in all disciplines—humanities and arts, sciences, education

and the professional schools—is the backbone of our University.

Southern at 150 (p. 31) went further, noting that because a university goal is to “enhance
the culture of research and scholarship.... Research and scholarship will be integrated into
every decision made on campus.... Building a culture where research becomes an integral

part of all undergraduate and graduate programs is essential.”

Southern at 150 was developed as a living, dynamic plan, specifically intended to be reviewed,
updated, and revised. It was“a broad statement of values, vision, and commitments intended
to provide a blueprint for action and establish the foundation for the creation of detailed,
measurable goals” (p. 5). This vision—of diversity, global education, outreach leadership,
research excellence—was endorsed and reiterated by SIU system President Glenn Poshard
in his inaugural address in September 2006'* and by Chancellor Samuel Goldman'’s “state

of the university” addresses in 2008 and 2009."

SIUC’s mission infuses the campus community, directs goals for effective teaching and
student learning, stimulates research and regional development, promotes the value of
lifelong learning and discovery, and serves its constituents as citizens in a diverse, global

society.

Core Component 1.b: In its mission documents, the
organization recognizes the diversity of its learners, other
constituencies, and the greater society it serves.

SIUC embraces a comprehensive and inclusive concept of diversity as evidenced b
Y Y
policies, programs, actions, and outcomes that reflect the institution’s recognition of and

commitment to diversity. Indeed, SIUC is an institution with a historical record of access

14 www.sin.edu/pres/vision.html.

15  hetp://www.siuc.edu/chancel/.

W will i sun aattgic
glan, Lsuthem ot 150. Jhe
Hoan, which has btan key ts
many. of sur accomgliahments
et yeord., W Lew dux ylornd
old. dt o o heolthy undertaking
s addldd whiw wt o ond,
whent aggrepuoll, ts molky

“State of the University” speech delievered
by Chancellor Samuel Goldman.
September 2009




CRITERION I

and inclusivity for faculty, staff, and students of all backgrounds, representing the many

different dimensions of diversity.

Accessibility begins with a campus that from its very first days was integrated with respect
to race and gender, particularly in the student body: women and African-Americans appear
in pictures of nineteenth-century graduating classes. Access was furthered after World
War II by then-President Delyte Morris's idea of a “Marshall Plan” for the impoverished
counties of southern Illinois. This plan led to the creation of associate degrees and a
campus-centered community college before the existence of community colleges in Illinois.

Morris also protected campus integration at a time when the region was still segregated.
Affirmative Action Policy Statement

It is the policy of Southern Illinois University Carbondale to provide equal employment and
educational opportunities for all qualified persons without regard to race, color, religion, sex,
national origin, age, disability, status as a disabled veteran or a veteran of the Vietnam era,
sexual orientation, or marital status. The university is committed to the principles of equal
employment opportunity and affirmative action and will continue to conduct all personnel
actions in accordance with the letter and spirit of applicable state and federal statutes and
regulations, including Executive Order 11246 as amended. Personnel actions include,
but are not limited to, recruitment, hiring, position assignments, compensation, training,

promotion, tenure consideration and award, retention, lay-off, termination, and benefits.

The university recognizes that the barriers of race, color, religion, sex, national origin, age,
disability, status as a disabled veteran or a veteran of the Vietnam era, sexual orientation,
or marital status of some individuals have resulted in their denial of full participation in all
societal functions and is, therefore, committed to taking affirmative steps aimed at overcoming
such bistorical patterns of discrimination in our society. The university’s affirmative action
program identifies special actions intended to bring such groups into full participation
in all aspects of university life. Through its affirmative action program, Southern Illinois

University Carbondale is committed to

a. increased numbers of minorities and females in all aspects of SIUC employment with
special procedures applicable to those positions determined to be underutilized for
minorities and females;

b. cultural and educational diversity in the curriculum and environment of the
university;

c.  removal of barriers to the disabled;
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d. support of the principles of equal opportunity and affirmative action in an effort to
redress the consequences of past societal discrimination and to maintain a positive non-

discriminatory educational environment.

The responsibility for coordinating and monitoring compliance with the university’s
equal employment opportunity/affirmative action policies is assigned to the University
Affirmative Action Officer. Implementing and assuring compliance with these policies is the
responsibility of the Associate Chancellor (Diversity) and each vice chancellor. In addition,
each dean, director, or other staff member involved in the recruitment and hiring process
must ensure compliance with the spirit as well as letter of the policies and procedures. Many
involved in the staff selection process assume that others are responsible for the success of
the affirmative action program. It is a basic assumption of SIUC’s Affirmative Action
Office that all administrative levels and especially deans, directors, chairs, faculty and all
hiring administrators are responsible for fostering and enhancing institutional diversity.
The initiating hiring officer has the primary responsibility for maintaining the integrity of
these affirmative action policies and procedures and is ultimately accountable for attaining

diversity within his or her staff."®

As the institution has grown, SIUC has continued to celebrate the diversity of its learners,
its faculty, staff, and surrounding communities, and the greater society it serves, both
domestic and international. One example of such supportis the creation of STUC University
Women's Professional Advancement (UWPA). This office was created in 1987, with the
convening of a presidential task force to study women’s issues on campus. A permanent
committee was created, the University Women'’s Professional Advancement Committee, or
UWPAC, which evolved into the UWPA professional development office. The mission of
UWPA, reporting to the associate chancellor for institutional diversity, is to enhance the
opportunities for the professional development and advancement of women, which it does

through co-sponsorship of events, providing internships and travel funds, and awards."”

SIUC’s Mission Statement, Affirmative Action Policy, and other such documents are
expressions of its history and collective valuing of access and support to all. By enrolling diverse
students and employing diverse faculty and staff, STUC welcomes and “actively promotes the
intellectual and social benefits of cultural pluralism, encourages the participation of non-
traditional groups, and intentionally provides a cosmopolitan and general education context
which expands students horizons.” A comparable commitment is to “a diverse population of

students” and their “educational, vocational, social, and personal needs.”

16  www.siuc.edu/~policies/policies/aaeo.html; also http://affact.siuc.edu/intro.heml.

17 htep://www.success.siu.edu/uwpa/.
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In addition, current endeavors demonstrate the ways in which ‘embracing and valuing
diversity” is embedded in all facets of STUC. Our growing numbers of students of color,
our programs for people with disabilities, and our efforts targeting women are but some of

the ways SIUC makes concrete its commitment to diversity.
Associate Chancellor for Institutional Diversity

In the Fall of 2008, Chancellor Goldman formed a task force to review the Office of the
Associate Chancellor (Diversity) and make recommendations for restructuring. At the
June 11, 2009 meeting, the Board of Trustees approved the restructuring of this office
effective July 1, 2009. The office was renamed “Office of the Associate Chancellor for
Institutional Diversity,” placing a stronger focus on diversity awareness throughout the
entire institution. Academic support units (Career Preparation, Future Scholars, Student
Support Services, and Upward Bound), previously in the Associate Chancellor (Diversity)

area, were appropriately transferred to the Office of the Provost and Vice Chancellor.

Under this new organization, leadership and direction for SIUC's access, inclusion, and
retention initiatives are provided by the Office of the Associate Chancellor for Institutional
Diversity reporting to the chancellor. This office has the charge of developing and overseeing
the broad array of programs and services relative to diversity, and aids the participation and
success of all faculty members, staff, and students who face particular challenges in the
classroom or on the job because of their race, ethnicity, income, gender, sexual orientation,
disability, or national origin. The most important resources coordinated through this office
include the University Affirmative Action Office, the Black Resource Center, the Gay,
Lesbian, Bi-Sexual, and Transgender Resource Center, University Women's Professional
Advancement, and the Office of Diversity and Equity. In 2010 a new Hispanic Resource

Center will be in operation.

The University Afirmative Action Office (UAAOQ) is responsible for developing, coordinating,
and monitoring the university’s affirmative action employment program ... [and to] develop
and implement procedures and policies which comply with all new and existing federal and
state affirmative action/equal employment opportunity guidelines and regulations.™® A key
element of the UAAQ is to foster understanding of a progressive hiring policy and practices.
SIUC is the largest employer in a five-county area. Its appointments, whether full- or part-
time, civil service, administrative/professional, or term or tenure-track faculty, are important
opportunities for a large portion of the state. Therefore it is incumbent on all who have

responsibilities for and participate in the hiring process to be open and transparent.

18  http://policies.siuc.edu/policies/aaeo.html.
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At each step, the procedures call for intentionality and focus: the advertisement step
requires scrutiny of requirements to develop as large a pool as possible; the interviewing
step requires careful consideration of candidate qualifications and stated requirements;
and the hiring step requires an assessment of what a“good fit” truly means. Informing the
process is on-going discussion of what we value: Is the diversity a candidate might bring
a positive employability factor? How do we define such factors? These are the ways the
university community tangibly demonstrates its commitment to diversity. As is evident in
the university’s demographic profile, the challenge to recruit faculty of color is ever present,

while important gains have been made in the hiring of women.

The SIUC Office of Diversity and Equity (ODE) was created in 2006 through reallocated
resources as part of the Reflective Responsive University Initiative (RRUI). ODE is
committed to nurturing diversity among the faculty, staff, and students, providing an
opportunity to teach and learn in an environment free of intolerance and bigotry, and
embracing productively the differences and abilities among all of the community members
at SIUC. This mission is realized through services such as workshops, seminars, and
training on various topics designed for students, staff, and faculty. These include Diversity
101, Diversity Issues in Education, Combating Racism, Cultural Competency, Affirmative
Action: What It Is and What It Is Not, Safe Zone Training, Homophobia 101, Sexual
Harassment Training, SIUC Hiring Policies and Procedures, Diversifying your Staff/
Faculty, as well as gender- and ethnicity-based workshops.”” Other services include
consultations regarding possible concerns experienced in the classroom or workplace
and an anti-bias initiative (Stop the Hate) to make the SIUC campus more inclusive and

welcoming,

After successful lobbying by campus faculty and staff, STUC's Domestic Partner Policy was
approved on August 26, 2004, and revised on May 16, 2006, in accordance with provisions set
forth in SIU Board of Trustees 2 Policies C. The university extends recognition to any domestic
partnership meeting the eligibility criteria and offers certain benefits, including state-approved
health care, to domestic partners of SITUC employees. The benefits are those controlled solely by

the university, not by the state, and are in accordance with applicable state and federal laws.*

In January 2007, the Gay, Lesbian, Bi-Sexual, and Transgender (GLBT) Resource
Center opened at SIUC based on recommendations in the 2005 report “Provosts Ad-
hoc Committee on Gay, Lesbian, Bi-Sexual, Transgender Issues,” adding to SIUC’s long

tradition of a visible and campus-involved GLBT community. The Saluki Rainbow

19  www.sin.edu/~ode/Services.htm.

20  http://www.siuc.edu/~policies/policies/domesticpartners.htm.
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Network, another student organization, is more than thirty years old. Also in 2007, the
Paul Simon Public Policy Institute sponsored an address by the mother of Matthew
Shepherd, the young man left to die on a fence in Wyoming because he was gay. This drew
great attention to SIUC, including the vitriol of external groups, but served to highlight in

the most specific way possible STUC’s commitment to all dimensions of diversity.

The Black Resource Center was created in spring 2008. The Hispanic Resource Center
is planned to open in spring 2010. Each center provides supportive services to current
students, faculty, and staff with a goal to positively affect their retention in the SIUC

community.

SIUC also fosters diversity by developing and sponsoring an annual Diversity Conference.
The 2008 conference, for example, focused on “Issues and Challenges in Teaching First-
Generation College Students.” Eighty-three SIUC faculty and staff’ participated in the
one-day workshop to discuss issues involved in teaching and providing services to first-
generation college students and what this means to the STUC staff. Similarly, in April 2008,
168 SIUC female staff members participated in a one-day workshop entitled “Negotiating
Work and Life: Women in University Settings and Beyond.” This workshop was created
and sponsored by UWPA.

Office of the Vice Chancellor for Student Affairs

The Office of the Vice Chancellor for Student Affairs includes numerous reporting
lines related to the mission of campus diversity and accessibility. Several of these relate
to international programs. The Office of International Programs and Services (IPS) is
responsible for promoting and coordinating international activities on the SIUC campus.
The responsibilities of IPS include overseeing the Office of International Students and

Scholars (ISS), the Study Abroad Programs, and International Development.

ISS provides for the “educational, professional, social, cultural, and personal needs of
international students and scholars, from pre-arrival correspondence to postgraduate
concerns.” ISS is also responsible for increasing international and multicultural
understanding. The office serves as the “primary SIUC advocate, liaison, and resource
center for international students and scholars by providing information and instruction
about immigration regulations, recognizing outstanding scholarship through financial
awards, assisting smooth transitions through personal support services, creating a positive
environment to promote student success, oﬁcering programs to showcase individual cultures,

and serving as a campus and external community resource on international affairs.”
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Similarly, the Study Abroad Office assists individuals with international study opportunities,
coordination with the International Student Exchange Program, and Fulbright Students.
The International Development Office is the central contact point for international linkages,

faculty Fulbright Fellowships, and college-based international development activities.”!

Student Affairs is also responsible for Disability Support Services (DSS). This office
provides federaﬂy mandated academic and programmatic support services to students with
permanent disabilities. DSS provides centralized coordination and referral to the disability
services located throughout the university in integrated settings. Serving about 500
students each year, DSS ensures that STUC students have the accommodations they need
to make their educational experience a successful one. Services offered include consultation
with instructors to assure appropriate academic accommodations and adaptations are
available, providing notes/note takers, acquiring adapted textbooks and course materials,
and overseeing tutorial assistance, advocacy and counseling, and equipment loans. The
DSS director has secured external grant funding to acquire various kinds of computers
and other adaptive equipment that aid the success of disabled students, and has advised the
state about current adaptive technologies. This leadership by DSS is in keeping with the

very long tradition of admission and support for individuals with disabilities at STUC.**

The Office of Student Development (OSD) is charged with providing and supporting
student programming and services. The office facilitates student transitions into and
through the campus learning community, promotes student involvement in out-of-class
learning experiences, assists student organizations, provides leadership training, encourages
campus and community service, develops multicultural programs to increase awareness
of diversity, emphasizes social and civic engagement and responsibility, and coordinates a

wide range of programs and services designed to foster student learning,

OSD also includes multicultural programs and services, including sponsoring activities
during five historical commemorative months: Latino Heritage Month, GLBT Awareness
Month, Native American History Month, Womens History Month, and Asian-
American Heritage Month. The OSD also sponsors Martin Luther King week activities.
Responsibility for Black History Month is shared with the Black American Studies
department in the College of Liberal Arts. The goals of these multicultural programs are
to improve cultural awareness through education, exhibition, and exploration; to promote
the concept of cultural pluralism within the SITUC community; to develop an appreciation

for the diverse cultures represented on the campus and throughout the world; to foster an

21  www.ips.siv.edu/.

22 hetp://disabilityservices.siuc.edu/.
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understanding of the value and benefits of differences; and to reinforce the knowledge that

inclusion is a work in progress and it is everyone’s responsibility.

Also under the direction of the OSD are more than 400 Registered Student Organizations
(RSOs), many of which contribute to the diversity of cultural opportunities and
experiences at SIUC. These include student clubs, councils, and organizations such as
the African Student Council, Bangladesh Student Organization, Black Affairs Council,
Black Graduate Student Association, Caribbean Students Association, Chinese Student
and Scholar Association, Hispanic Student Council, Hong Kong Student Association,
Indian Student Association, Minorities in Computer Science, National Association
of Black Journalists, and Saluki Rainbow Network. During the spring 2008 semester,
several of these RSOs sponsored weekly presentations and panel discussions, fondly
called “Edutainment Sessions,” as well as social events. Similarly, during the spring 2008
semester the Social Justice Committee sponsored the “Tunnel of Oppression,” designed to
increase awareness of different types of oppression in our society and help create a better
understanding of the effect and impact of oppression in our world. The production involved

a host of campus RSOs and the Carbondale Women's Center, as well as counselors from

the SIUC Wellness Center.

SIUC has endeavored through various campus offices to sustain its longstanding
commitment to diversity and accessibility by ensuring that the university complies with
affirmative action policies and by maintaining support services and programs for a diverse
population. The university’s dedication to the goal of increasing diversity is evidenced by
the allocation of significant budgetary resources during a time of declining state support.
Most recently, in his “State of the University” address in fall 2008, Chancellor Goldman
reiterated this commitment. At least partly as a result of the steady pursuit of these goals,
SIUC takes pride in consistently being near the top of the list of predominantly white
institutions graduating minority students in surveys by Diverse: Issues in Higher Education.

And the institution continues its leadership role in serving students with disabilities.
Other SIUC Units Supporting Pluralism

The SIUC campus’ long history of accessibility for persons with visual, auditory, and
mobility disabilities began with former President Morris, who was instrumental in making
campus facilities accessible well before it was required by federal legislation such as the

Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990(ADA).
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The Department of Plant and Service Operations (PSO) has continued to increase ADA
compliance and campus accessibility for those with disabilities, partly with funding from
the Illinois Capital Development Board. The university has completed more than $12
million in renovation projects to meet or exceed ADA compliance. Recent projects include
new interior office signage and exterior way-finding signage. All new construction and
major renovation projects are carefully designed to include ADA compliance. And SIUC’s
Recreation Center offers an “Adaptive and Inclusive Recreation” Program, providing

activities with modifications to meet the needs of students with disabilities.

Progress toward increasing diversity on all campuses in the SIU system is monitored by
the Office of the President. Since 1986, this office has prepared an annual report to the
Illinois Board of Higher Education (IBHE) on its efforts to improve the participation
and success of Minorities, Women, and Disabled students, faculty, and staff. This"MWD
Report” is a regular “report-card” on goals, accomplishments, and challenges to increasing

diversity on each campus.
Students

SIUC is particularly proud of its commitment to a diverse student body. This includes
admitting and meeting the needs of students from varied family income levels, educational
attainment, rural areas, religious backgrounds, and countries; students with disabilities;
non-traditional students seeking different opportunities; single parents; student-athletes;
graduate and professional students; and first-generation college students. In addition,
curricular and co-curricular offerings reflect the motivators toward intellectual diversity
and growth of cultural competency that are fundamental to an excellent education. These

initiatives are derived from the mission documents.

According to the Southern Illinois University Factbook 2008-2009, the percentage of minority
students enrolled at SIUC (fall semester 2008) has grown, particularly undergraduates

(Figure 1-1).

23 http://www.reccenter.siu.edu/programs/form_downloads/info_booklet_fall09.pdf.
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Figure 1-1. Percent minority students enrolled, 1998-2008.

The figures for all educational levels include undergraduate, graduate, and first professional.
Since the last review these percentages of minority enrollments have fluctuated but overall
increased from 17.9 percent in 1999 to 22.6 percent in 2008,** indicating success in SIUC’s

commitment to increasing diversity in the student body.

In absolute numbers, STUC’s fall 2008 enrollment included 3,381 Black students—16.4
percent of the total enrollment—reflecting the university’s historical commitment to the
African-American community. In addition, 746 Hispanic students (3.61 percent) and 547
American Indian, Asian, and Pacific Islander students (2.7 percent) were among the 5,824
minority students enrolled. There were also 9,359 female students (45.3 percent) and 510

students with disabilities (2.5 percent).

SIUC’s accomplishments for 2007, as reported in the 2008 annual “MWD Report,’
included continued national recognition for minority achievements in Diverse: Issues in

Higher Education magazine:”

+  SIUC was ranked second among all colleges and universities in the number of
bachelor’s degrees in education awarded to African-Americans.

+  SIUC was ranked 24th among traditionally White institutions in the number of
all degrees conferred to African-Americans and 38th among all institutions. This
represents improvements from 27th and 42nd, respectively, compared to 2006.

+  SIUC was ranked 19th in the number of education degrees conferred to Hispanics

and 17th in education degrees awarded to Asians.

24 Percentages were calculated from data in Southern Illinois University Carbondale Factbook 2008-2009, Table 4.
25 “President Reports - Minority, Women and Disabled Students, Faculty and Staff, Annual Report/2008
— Recruitment and Preparation.” Office of the President, report to the IBHE, December 2008.
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In addition, in 2007-08 total minority student enrollment increased 4.2 percent; Black,
Hispanic, and female student enrollment increased in all areas; and the diversity of students

in SOMS increased to 22.4 percent.

SIUC sponsors varied programs, services, and initiatives to enhance the academic potential
and achievement of underrepresented students. Some of these are university-wide and
some are within colleges, and include (but are not limited to): Future Scholars, the Center
for Academic Success, Student Support Services, the Minority Engineering Program
and its summer bridge program, the School of Law Tutorial Program, Project Achieve,
the Business Minority Program, Disability Support Services, and the Medical/Dental
Education Preparatory Program (MEDPREP). Since the last review, STUC has added the
Ronald E. McNair Postbaccalaureate Scholars Program, now in its second funding cycle.
Two of these programs, Student Support Services and McNair, are among the federal
TRIO projects sponsored by the U.S. Department of Education. A new program in 2009
is “Saluki Cares,” an early alert initiative to provide care, support, and referrals for all

students in distress.

SIUC’slong tradition of reaching out to low-income, first-generation, minority, and disabled
students means that many learners may have challenges that affect their potential for success
at a doctoral-granting, research-intensive institution. Thus the goal of these programs is to
acclimate such students to the expectations of a major university, to build strong bonds to
the campus, and thereby aid in their retention. These programs provide support from the
beginning of the students  undergraduate career to and through graduation and beyond: a

“Cradle-to-Grave” model that also incorporates alumni organizations.

The key concept is to begin early by working with students through high school and
summer bridge programs on campus before their freshman year begins; once here, they
are provided other sources of academic and cultural support. For example, students who
do not meet the usual admission criteria are enrolled in the Center for Academic Success
(CAS). CAS provides intensive direct services during the first year, including academic
advisement, peer mentoring, and participation in University 100, a freshman seminar

introducing students to the resources and expectations of a major research university.

Although most of these programs are not new, since the last (1999) review SIUC has
allocated additional resources to support its diverse learners and ensure their success.

In FY07, then-Chancellor Wendler provided $500,000 in new funds to implement the

Reflective Responsive University Initiative (RRUI), which was matched by internal

26  www.salukicares.siu.edu.
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reallocation. The goal of RRUI was to provide resources to expand existing programs and
initiate new ones, such as the Gay, Lesbian, Bi-Sexual, and Transgender Resource Center.
These programs were designed to enhance students’ college experience and increase the
retention and graduation rates of currently enrolled students by meeting their diverse

social, cultural, and educational needs.
Faculty

U.S. Census Bureau estimates for 2007 indicate that the United States population was
12.3 percent Black, 15.1 percent Hispanic, 4.3 percent Asian, and 0.8 percent American
Indian/Native Alaskan.”” Census figures for the state of Illinois are only slightly different:
14.7 percent Black, 14.9 percent Hispanic, 4.2 percent Asian, and 0.2 percent American
Indian/Native Alaskan.”® Census Bureau estimates for the 15 to 29 year-old population

show slightly higher minority percentages than the general population.

In FYO08 the percentage composition of SIUC full-time faculty was 5.6 percent Black, 2.5
percent Hispanic, and 0.2 percent American Indian/Native Alaskan.” In fall 2008, the full-
time tenured/tenure-track faculty (Table 1-1) was 77.3 percent White, 5.3 percent Black;

10.0 percent Asian, 2.9 percent Hispanic/Latino, and 0.4 percent American Indian.

Table 1-1. Comparisons of underrepresented groups (in percent).

Underrepresented

Group

State of Illinois Total
tenured/tenure track)
Fall 2008 SIUC
tenured/tenure track)

United States 15-29
years 2007 estimate
Population 2007
estimate

Fall 1998 SIUC
Student Body

Fall 2008 SIUC
Student Body

Fall 1998 SIUC
Faculty (Full-time
Faculty (Full-time

Black 14.72 14.65 14.02 16.35 2.64 5.29
Hispanic 18.00 14.94 2.36 3.61 1.56 2.94
Asian 4.31 421 1.80 2.65 721 10.00

American Indian/

Native Alaskan

1.21 0.17 0.48 0.40 0.24 0.35

In light of SIUC’s commitment to diversity, these figures are somewhat sobering and do

not reflect the university's serious, on-going efforts to recruit faculty from underrepresented

27 http://www.census.gov/popest/national/asth/NC-EST2007-sth.heml.

28  http://www.census.gov/popest/states/asth/SC-EST2007-03.html at “Illinois.”

29  Derived from Southern Illinois University Carbondale Factbook 2008-2009, Table 20. The complete
distribution by EEO-6 Reporting Definitions is: 79.38 percent White, Non-Hispanic, 2.46 percent
Hispanic, 9.55 percent Asian Pacific Islander, 0.22 percent American Indian, 5.57 percent Black, Non-
Hispanic, 2.82 percent International. Figures for tenured/tenure-track faculty given in Table 1-1 differ

slightly from these figures which include all full-time faculty.
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groups. However, historical data reveal that the proportion of minority faculty at STUC
has risen steadily and substantially over the past decade as seen in Figure 1-2. During
the hiring cycle January 1, 2008 — December 31, 2008, the university hired 69 tenure/
tenure track faculty; of these hires, 59.4 percent were White, 15.9 percent were Black,
17.4 percent were Asian, and 7.2 percent were Hispanic. More than 39 percent of these 69
new hires were female with 40 percent of Hispanic hires, 41.6 percent of Asian, and 27.2

percent of Black hires being female.®

Ve

Figure 1-2. Minority full-time faculty as a percentage of all full-time faculty ac STUC.*!

Successful efforts in minority hiring can be partially attributed to new resources provided
to increase campus diversity. In fall 2003 then-Chancellor Wendler initiated a new
program, the Strategic Faculty Hiring Initiative, later renamed the Faculty Hiring Initiative
(FHI). Over a five-year period $5 million was allocated from tuition dollars to hire new
faculty to help SIUC achieve the goals of Southern at 150, including improving diversity.
Unfortunately, additional funding for the FHI was not available after the fifth year. One
component of this program, an incentive for increasing the number of underrepresented
faculty, was continued, however; and starting in fall 2004, a revolving loan fund designated

for minority hires was supplemented by $500,000.

Core Component 1.c: Understanding of and support for the
mission pervade the organization.

As discussed in Core Component 1.a, SIUC's mission includes teaching, research, service/

outreach, and a commitment to diversity. Diversity was covered in the preceding section

30 Affirmative Action Annual Hires Report, 01/01/08 — 12/31/08, Office of Affirmative Action/Equal
Opportunity. This report does not include the School of Medicine-Springfield hires.

31 Percentages were derived from Southern Illinois University Carbondale Factbooks 2002-2003, Table 16,
2006-2007, Table 17, and 2008-2009, Table 20.
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(1b); teaching and assessment are addressed in the chapter on Criterion 3; research
is discussed in the chapter on Criterion 4; and service and outreach in the chapter on

Criterion 5.

At faculty and staff orientations, new members of the university community are directed to
the SIUC mission and given overviews of the expectations that will guide them to success.
New freshmen and transfer students attend the required SOAR (Student Orientation,
Advisement, and Registration) program, in which they explore what it means to be a
Saluki (SIUC's canine mascot). They also learn how the university is committed to their

intellectual, civic, and social development.*?

In FY09, SIUC participated in the 2008-2009 cohort of the Foundations of Excellence, a
program developed by the Policy Center on the First Year of College — a non-profit, higher
education, policy, advocacy, and research center.”” This program provided an aspirational,
evidence-based protocol for a self-study of STUC. More than ninety members of the SIUC
community participated in this self-study. The result of this self-study was a five-year,
detailed, action plan for enhancing the effectiveness of the first year that will benefit all
aspects of our students’ experience at SIUC. The Saluki First Year was provided with
funding of $400,000 in FY10, with plans to add an additional $400,000 in FY11 and
FY12. The newly created first-year structures, programs, and activities will improve
student engagement and success, and will be measured by continuous student enrollment

and retention gains.

Saluki Cares, originated by the Vice Chancellor for Student Affairs, works closely with
faculty, staff, students and their families to display a culture of caring and demonstrate to our
students and their families that they are an important part of the community. Saluki Cares
is an early alert initiative composed of professionals from different areas of campus life who
deal with students on a regular basis: Academic Support, Academic Affairs, Enrollment
Management, Student Affairs/Faculty, Student Development, New Student Programs,
and others. By proactively detecting and identifying students in crisis and distress, the

Saluki Cares team works together to provide a powerful service to our students.

Teaching, research, and service/outreach are traditional domains of all research universities’
missions. At no research university does research take place to the exclusion of teaching.
Both are essential and must co-exist. Research is key to creating the new knowledge that

is taught to students in any classroom, anywhere. There is no universal, one-size-fits-all,

32 www.siu.edu/bot/leg/policies.html#1A.

33 www.fyfoundations.org.
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“proper” balance between teaching and research: each campus creates its own culture of

how the two are valued in living dialogs among all campus constituencies.

At SIUC variable percentages of teaching, research, and service are all part of every faculty
member’s work assignment. As at most universities, definitions of teaching load are usually
based on number of hours in the classroom or “headcounts” (number of students taught).
But terms such as“teaching” and “teaching load” do not capture the full variability of what is
perhaps better described as an “instructional” mission. At SIUC, this mission is fulfilled in
many ways: large introductory classes with breakout sessions, smaller specialized courses

for disciplinary majors, still smaller graduate seminars, and online courses, to name a few.

Another method of instruction is involving undergraduate students in the research
endeavors of faculty mentors. Many research universities, including SIUC, have
embraced the recommendations in Reinventing Undergraduate Education: A Blueprint for
America’s Research Universities,** the so-called Boyer Report by the Carnegie Foundation’s
Boyer Commission on Educating Undergraduates in the Research University. SIUC's
undergraduate research programs are discussed in greater detail in the chapter on Criterion
4. Nonetheless it is worth mentioning here the university’s position on the integration
of research and teaching: research is all about learning and about learning how to learn.
Faculty mentors working with student researchers are teaching them in the best possible

way: through intensive, one-on-one, personal interaction.

Resource support for SIUC's instructional mission comes from many quarters. Morris
Library offers services for distance learning and off-campus programs,” including
Blackboard© online course software (replacing WebCT) support and training

¢ and a variety of instructional services and technology including Turnitin©

information,’
to catch plagiarism.”” The Ofhce of the Provost and Vice Chancellor offers a small number

of competitive summer fellowships for development of new courses.*®

The Graduate School has created the Center for Graduate Teaching Excellence (CGTE),
which offers training programs every semester to new graduate teaching and research
assistants.”” These programs address plagiarism and cheating, sexual harassment, and other

issues, policies, and practices that teachers-in-training need to know.

34 Shirley Strum Kenny, ed., The Boyer Commission on Educating Undergraduates in the Research University
(1999): htep:/ /naples.cc.sunysb.edu/Pres/boyer.nsf/.

35  http://wwwlib.siu.edu/departments/distance.

36  http://wwwlib.siu.edu/resources/webctforfaculty.

37 http://wwwlib.siu.edu/departments/iss.

38  http://pve.siuc.edu/UTEA Introduction 2010.pdf.

39 http://www.cgte.siuc.edu.
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Institutional rewards in support of the instructional mission exist through numerous
annual awards for excellence in teaching, many of them introduced in 2003 as part of
the Southern at 150 commitment to excellence.* The campus-wide Outstanding Teacher
Award was created in 1969; it includes a monetary award, a certificate, a designated parking
space for one year, and the title Distinguished Teacher. Individual colleges have their
own competitions for an Outstanding Teacher Award. There are also annual awards for
Outstanding Civil Service Teaching Support, Outstanding Administrative/Professional
Teaching Support, Outstanding Term Faculty Teacher, Outstanding Faculty Member
Teaching in the University Core Curriculum, Outstanding Graduate Teaching Assistant,

and Outstanding Graduate Assistant Teaching in the University Core Curriculum.

Service and outreach—to the university, profession, local community, region, and the
nation—are important parts of the SIUC mission, and have been since the days of former
President Delyte Morris. Public service and continuing education components have been
guided by the campus’location in a low-income, rural region of small communities, farms,
and mines. An important entity providing regional service and outreach is the Office of
Regional and Economic Development, which provides business development assistance

throughout southern Illinois via several statewide programs and providers.*

SIUC administrators, faculty, staff, and students may be local leaders in religious fellowships
or work with children’s groups or community volunteer organizations for the betterment
of the region. Besides holding leadership positions in their campus constituency groups,
many SIUC faculty serve in elected positions or editorships in their regional, national,
and international professional or academic societies. Numerous awards exist to recognize
excellence in fulfilling the service mission. These include the Outstanding Civil Service
Employee Award, the Outstanding Administrative/Professional Staff Award, and the
Outstanding Student Employee Award.** In addition, since 1980 the SIU Board of
Trustees annually confers the Lindell W. Sturgis Memorial Award to an STUC employee

for service to his or her community, the area, state, or nation.”

To gauge more rigorously the understanding of and support for the university’s mission,
the 2008 Campus Climate Survey was conducted as a part of this self-study, just as a
similar survey was conducted in conjunction with the 1999 self-study. The survey revealed
mixed responses to the apparently simple question of whether the campus community

understands and supports the university's mission. In response to the statement“The actions

40  heep://www.siuc.edu/Excellence Awards/coordination.heml.
41  htep://econdev.siuc.edu/.
42 htep://www.siuc.edu/ExcellenceAwards/coordination.html.

43 http://bot.siu.edu/lwsturgis.html.
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of the administration effectively implement the mission statement,” only 38 percent of the
499 responding faculty agreed, whereas A/P staff (63 percent), civil service (53 percent),
and students (58 percent) were much more positive.* Respondents were uncertain that the
university is effectively making its commitments known to the off-campus world. Fewer
than half of the respondents agreed with the statement that “The University effectively

markets a message that is consistent with its mission and intended student population.”

The single most positive response to questions relating to SIUC’s mission was to the
statement “It is appropriate for this University to serve an economically and socially diverse
student body.” On the whole, there was very strong support among all groups—faculty,
administrative/professional staff, civil service staff, and students—for the university’s
commitment to diversity.”” The survey also found that the university’s commitment to
maintain a diverse campus community is widely understood, considered an important part
of the institution’s identity and, on the whole, successful. It is deemed important for SIUC

to continue to make progress in this area.

Responses from recent alumni indicate very high levels of satisfaction with their educational
experience at SIUC, a strong indication that the university is fulfilling its most basic goal.*
Further support can be seen from the growth of Alumni Association membership, which

has more than doubled in the last twenty years, from 8,000 in 1991 to 18,000 in 2008.%

On the other hand, another survey provided evidence that suggests a greater degree of
mistrust of the administration, or perception of conflict with the administration, among
the faculty at SIUC than at other similar universities. In 2004 the university participated
in the UCLA-Higher Education Research Institute survey of faculty attitudes. In most
respects, SIUC was similar to other institutions identified as its peers, but two areas
indicated problems and further exploration. When identifying the “Top 5 Attributes
Descriptive of SITUC,” only 25 percent of STUC faculty believed that there is mutual faculty
respect, compared with 46 percent at peer institutions. And 50 percent of SIUC faculty
agreed with another descriptor, “Faculty at odds with Administration,” whereas only 15

percent of faculty at peer institutions were of a similar opinion.*

The sources of the perceived dissatisfactions with administration implementation of

the mission and institutional marketing are not clearly identifiable in the data currently

44 See the summary of the 2008 Campus Climate Survey data at the end of this chapter.

45 Ibid.

46 Source: SIUC Institutional Research and Studies.

47 http://siualumni.com/s/664/index.aspx?sid=6648&gid=1& pgid=261.

48  Source: UCLA-HERI survey, 2004. A Power Point presentation summarizing these and other results

is in the Resource Center.
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available. The problems are multi-faceted, although one element may be rooted in the
discussion of “balance” in Core Component 2.d. Only further research might enable the

campus community to identify and address the sources of this malaise.

Core Component 1.d: The organization’s governance and
administrative structures promote effective leadership and
support collaborative processes that enable the organization
to fulfill its mission.

SIUC's shared governance structure and procedures ensure that the university fulfills its

mission and meets the expectations of the state of Illinois.
Board of Trustees

Southern Illinois University Carbondale is a not-for-profit public institution. The Board
of Trustees of Southern Illinois University is a body politic and corporate entity charged
with the ownership, control, and management of Southern Illinois University. Southern
Ilinois University, chartered in 1869, has come to be organized as a university system, with
a central administration headed by a chief university executive officer, the president. The
president reports to the Board of Trustees. The chancellors of the Carbondale campus
(SIUC) and the Edwardsville campus (SIUE) report directly to the president and are

responsible for the leadership and management of their respective campuses.

The Southern Illinois University Board of Trustees* is composed of seven members
appointed by the governor of Illinois, by and with the consent of the Illinois General
Assembly, the Superintendent of Public Instruction (or his/her chief assistant for liaison
with higher education when designated to serve in his/her place) ex-officio. Two student
members are elected, one from each of the student bodies at STUC and SIUE. Board
members do not receive compensation for their services. Expenses incurred as a result of
board membership are reimbursed. The Bylaws and Charter of the Board of Trustees of
Southern Illinois University describe the power and duties of the board, subject to the

Illinois Board of Higher Education Act.

President of SIU

The president is appointed by the Board of Trustees (BOT) and serves as the chief executive
officer of the Southern Illinois University system. As such, the board delegates to the president

the authority to manage the university. The Statutes of the Board of Trustees state:

49  http://bot.siu.edu/.
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The President of Southern Illinois University is the chief executive officer of the university
and exercises such powers as are necessary for the governance and function of the university.
The president is empowered to execute all documents and exercise all powers necessary to
the discharge of that office. The president serves as the primary link between the Board's
responsibilities for policy and the chancellors” responsibilities for operations. The president
reports directly and only to the Board of Trustees and is responsible to the Board for the

effective administration of the university.*

Whereas the BOT is charged by the state of Illinois with formulating educational policies
governing Southern Illinois University, those policies are most often recommended to the
board by its chief executive officer, the president. The process through which the president
arrives at policy recommendations for board consideration, however, involves other key
administrators, most notably the chancellors of the institutions in the SIU system, the
faculty, through their representative bodies such as the Faculty Senate and Graduate

Council, and students who are represented in various student organizations.
Chancellor of SIUC

The chief operating officer of SIUC is the chancellor, appointed by the president of SIU
after appropriate consultation with and involvement of the institution’s constituencies,
and with the concurrence of the BOT on the appointment and terms and conditions of
employment. The chancellor has varied responsibilities including: to carry out approved
policies, guidelines, and regulations governing the management of academic, business, and
student affairs; develop and recommend budgets to the president and control the allocation
of expenditures for SIUC; assume primary responsibility for the internal organization of
SIUC; provide necessary leadership in educational development, such leadership to be
consistent with appropriate internal delegation of policy responsibility to the faculty and
other constituencies; assist in formulating policies; and similar duties, generally in close
consultation with the Chancellor’s Executive Council of the vice chancellors and executive

directors.

Organizational charts® depict the distribution of responsibilities for governance at SIUC,
with the chancellor responsible for the internal administration of the university and
reporting to the president. Administrative officers reporting directly to the chancellor are
the provost and vice chancellor and four vice chancellors: for administration and finance,

institutional advancement, research and graduate dean, and student affairs. Others include

50  Statutes of the SIU Board of Trustees, Art. I, Sec. 2; http://www.siu.edu/bot/leg/statutes.
html#iisect2.
51  http://news.siuc.edu/orgChart/SIUOrgChart.pdf.
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the associate chancellor for institutional diversity, dean and provost of the School of
Medicine, director of the Budget Office, director of University Communications, assistant
to the chancellor, assistant to the chancellor for media relations, director of Intercollegiate

Athletics, and the University Ombudsman.

Provost and Vice Chancellor of SIUC

The provost and vice chancellor (PVC) is the chief academic ofhicer of SIUC. The
Office of the PVC includes two associate provosts, one for academic affairs (with eleven
reporting lines) and the other for academic administration, and an assistant vice chancellor
for enrollment management. As chief academic officer, the PVC'’s direct reporting lines
include the deans of the nine academic colleges, the School of Law, and Morris Library,
and the vice chancellor for research and graduate dean. Six directors—of Institutional
Research, the Public Policy Institute, University Honors, Women’s Studies, Center for

Academic Success, and the University Press—also report to the PVC.

The chancellor of SIUC, other chief administrators, and faculty participate in the
formulation of educational policies and planning through the Office of the Provost and Vice
Chancellor (OPVC). The provost works with the deans of SIUC’s colleges and various
schools, most often in the Deans” Council which meets twice monthly to help formulate
and implement policy. The provost also works closely with the Chancellor’s Planning and
Budget Advisory Committee, an advisory body with representation from the Chancellor’s

Executive Council, the Deans’ Council, and constituency groups across campus.

The OPVC oversees hiring and appointments; tenure and promotion decisions; conflict of
interest and research misconduct cases; undergraduate course and curricular modifications,
including University Honors; labor conditions—including relations with the Faculty
Association and international faculty visa standing and work authorizations; continuing

education; military programs; and many more responsibilities.
SIU School of Medicine

The SIU School of Medicine has two campuses, the first year of the medical program
housed in Carbondale and the subsequent three years in Springfield, 170 miles north
of Carbondale. Graduate science and research programs are active in both locations.
Residency programs are predominantly in Springfield at the school’s afliliated hospitals,
Memorial Medical Center, and St. John's Hospital. Family-practice residency centers are

located in Carbondale, Decatur, Springfield, and Quincy. The school’s primary academic,
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clinical, and administrative location is in Springfield, where its chief academic officer and

administrator, the dean and provost, is resident.

The dean and provost of the SIU School of Medicine reports directly to the chancellor of
SIUC. In 1974, following recommendations for the need to improve functional operations
of the medical school suggested by the Liaison Committee on Medical Education, the SIU
BOT added the title provost to that of dean to reflect the added responsibilities. The dean
and provost is responsible for all academic programs, including undergraduate, graduate,
and continuing medical education as well as graduate science degree programs and clinical
residencies (organized around fourteen clinical and basic science departments) and related
academic activities. Unlike other deans and provosts at the university, the medical school’s
dean and provost is responsible for all business and financial administration, facilities and
services, personnel services, grants and contracts administration and research services,

library and information technology services, and a host of related activities.

Medical school committees such as the Executive Committee, Faculty Council, Educational
Policy Council, Research Policy Committee, Admissions Committee, and Tenure and

Promotion Committee are active in the full range of academic and service issues.
SIUC Campus Planning and Governance

The university's programmatic planning is a structural process, which begins at the
departmental program level. The process involves input from various constituencies,
including students, faculty, department chairs, and deans or directors. Every fiscal year,
planning documents and achievement reports are submitted to the provost and vice
chancellor from each college/school. These documents contain the planning blueprint for
the respective units, as well as a report of achievements during the budget year and goals
for the coming year. Goals and objectives requiring the establishment of new programs
and new state resources are reported to the IBHE following approval by the SIU BOT.
Such requests are submitted annually to the IBHE as the University’s Resource Allocation
Management Plan (RAMP). RAMP planning documents contain the university’s program

priorities and resource needs fOI‘ the budget year, and plans fO].” the short‘range future‘

Administrative decisions are made with feedback from a variety of constituency
groups representing various interests on campus. As discussed below, Faculty Senate,
Administrative/Professional (A/P) Staff Council, Civil Service Council, Graduate Council,
Graduate and Professional Student Council, Undergraduate Student Government, and

the several bargaining units for faculty, graduate students, and civil service employees
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all have their own operating papers or bylaws which identify their specific roles and

responsibilities.

The growth in the number of individuals represented by collective bargaining agreements
and the influence of these agreements has produced a significant shift over the last ten
years in how these constituencies participate in the university governance. In the current
configuration, faculty, staff, and graduate student employees in certain legally recognized
bargaining units are represented by exclusive bargaining agents in matters concerning
wages, hours, and terms and conditions of employment. Separate constituency groups,
such as those just mentioned, advise the administration on wide-ranging issues outside
the purview of the legal representatives of the collective bargaining units. Both classes of
groups participate in some of the same university committees (on employee benefits and
leadership searches, especially) and share in the formulation of institutional policy (such
as intellectual property interests). Each collective bargaining agreement has informal and
formal mechanisms for dispute resolution.”” Administrative/professional and civil service
employees not covered by collective bargaining agreements have available to them a multi-

step grievance procedure to I‘CSOIVC disputes.

Campus governance, though primarily associated with the various constituency bodies,
is also exercised through a far-reaching, university-wide committee structure. Employees
participate in such standing committees as the Affirmative Action Advisory Committee,
Honorary Degrees and Distinguished Service Committee, Intercollegiate Athletics
Advisory Committee, Parking and Traffic Appeals Board, Naming University Facilities
Committee, Ombudsman Advisory Committee, Trafficand Parking Committee, University
Joint Benefits Committee, and at least a dozen others. Faculty, staff, and students are also
involved in ad hoc committees (task forces, position search committees, etc.). Appointments
to these committees are made by nomination from the appropriate constituency bodies.
The chancellor also has the Chancellor’s Planning and Budget Advisory Committee to

assist in the allocation of resources.
SIUC Constituency Groups

The Faculty Senate is “the body empowered to act as agent for the university faculty with
delegated power to formulate broad policies in regard to the educational functions of
the university. The Senate is charged to initiate, promote, and ensure the enforcement of

policies involving academic and intellectual freedom and to concern itself in all matters of

52 http://laborrelations.siuc.edu/lrcontracts.hem.
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faculty status and welfare It consists of thirty-two elected members of the faculty, with

two of those seats held by members of the non-tenure-track faculty.

Standing committees of the Faculty Senate include the Executive Council, Elections
Committee, Committee on Committees, Governance Committee, Faculty Status and
Welfare Committee, Undergraduate Education Policy Committee, and Budget Committee.
Ad hoc committees may be created to initiate, consider, and review matters within the
Senate’s jurisdiction or other specific matters important to the faculty. Matters of concern
to the Senate include, but are not limited to, faculty participation in university governance,
including the creation of new academic units; questions relating to the status and welfare
of the faculty including faculty rights and privileges, duties, and rewards; undergraduate
education policy, such as graduation requirements, distribution requirements, grade-point
average requirements, curriculum (new or modified), general education policy, procedures
of student instruction and evaluation, review of programs, and admission requirements;

and faculty participation in university budgeting.

The Graduate Council is the body that “represents the University Graduate Faculty in the
determination of policies regarding graduate education and research activities within the
University”** The council consists of twenty-five elected representatives of the Graduate
Faculty (faculty holding the appropriate terminal degree and a continuing appointment
in a department with an approved graduate program®) from the colleges, five graduate
student representatives (appointed by the Graduate and Professional Student Council),
and four ex-officio members. Also participating in monthly Graduate Council meetings
are representatives of other constituency groups, including the Faculty Senate, AP Council,
Emeritus Faculty Organization, and the Deans” Council. Each faculty member on the

council serves a three-year term of office. The members annually elect a chairperson.

Standing committees of the Graduate Council include the Education Policy Committee,
Program Review Committee, New Programs Committee, and Research Committee. Policy
matters within the council’s purview include new programs; graduate major and minor
fields; course approval by the associate dean of the Graduate School; student entrance/
retention into graduate degree programs; graduate academic standards; designation by
the graduate dean of Graduate Faculty members not affiliated with a graduate program;
granting of Graduate Faculty status by the graduate dean including permission to teach

graduate courses and direct masters theses and doctoral dissertations; graduate fellowships;

53 http://facultysenate.siuc.edu/.
54 http://gradschool.siuc.edu/council/.
55  http://www.gradschool.siuc.edu/council/gspaper.htm.
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and jurisdiction regarding graduate teaching and research assistants. Through the Research
Committee, the Graduate Council also facilitates, encourages, and coordinates the research
efforts of the campus in conjunction with the vice chancellor for research and graduate

dean.

The Administrative/Professional Staff Council, “the official body representing the
administrative and professional (A/P) staff, communicates and supports the views of
the constituency on all matters of university governance to the chancellor, president,
and Board of Trustees of Southern Illinois University. The council also encourages the
personal and professional growth of the total constituency membership for the betterment
of the university.”® In FY09 A/P staff at Carbondale and Springfield comprised 1,181
full-time and 134 part-time employees.”” Standing committees of the A/P Staff Council
include the Operating Paper Committee, Committee on Committees, Constituency
Relations Committee, Staff Welfare Committee, and Staff Benefits Committee. Matters
of concern to the A/P Staff Council include, but are not limited to, policies and procedures
regarding position classifications, salary, performance evaluations, terms and conditions
of employment, and benefits; issues of affirmative action, professional development, and

other welfare issues; reviewing amendments to the grievance procedure; and serving on the

A/P Judicial Review Board.”®

The Civil Service Council, representing 1,777 non-union (FY09) civil service employees
on the Carbondale campus,® advises and consults with the chancellor in matters relating to
university policies. It also provides civil service employees with means to formally express
their opinions and recommendations, to communicate and interact, to pursue professional

development, and to be aware of regulations governing their employment.®’

Committees of the Civil Service Council include Budget, Bylaws, Civil Service Benefits,
Education Assistance, Election, Executive, Officer Nomination, Outstanding Civil Service
Employee Award, Public Information, and Range Employees committees. Matters of
concern to the Civil Service Council include, but are not limited to, policies and procedures
regarding position classifications, salary, performance evaluations, terms and conditions
of employment, and other civil service benefits; employment- and compensation-related
matters affecting range employees; and making recommendations to the chancellor for the

distribution of salary increase to civil service range employees.

56  http://apstafl.siuc.edu/0labout_council.html.

57  Source: Human Resources.

58 The Operating Paper of the A/P JRB may be found at: http://www.siu.edu/~apstaff/docs/jrbop.pdf.
59 Source: Human Resources.

60  http://www.policies.siuc.edu/policies/bylawscs.html.
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Two councils represent the interests of graduate and undergraduate students in university
governance. The Graduate and Professional Student Council (GPSC) represents more
than 5,500 part- and full-time graduate and professional students enrolled in our academic
programs. According to its constitution, it provides “the opportunity for collective
participation by graduate and professional students in promoting educational advancement
and social welfare of the campus community.®" Matters of interest to the GPSC include
graduate assistantships, fee increases, grievance procedures, and campus safety, and the
council acts as an advocate for its constituents.”> GPSC also administers the portion of

the Student Activity Fee paid by all graduate and professional students. Five students from

GPSC serve on the Graduate Council.

Undergraduate Student Government (USG) serves as the voice of the undergraduate
student body in “all matters pertaining to student welfare, student activities, and student
participation in University planning and administration."® Composed of three separate
branches, judicial, legislative, and executive, USG is recognized as the voice of the
undergraduate student body and informs them of the aims, policies, and mission of the

university administration.
Collective Bargaining Units and Union Contracts

SIUC faculty, staff, and students are represented in university governance through a variety

of union contracts:

+ ITEA-NEA:
+  Collective Bargaining Agreement between the Board of Trustees of SIU and
the Association of Civil Service Employees (ACSE)
+  Collective Bargaining Agreement between the Board of Trustees of SIU and
the SIUC Faculty Association
+  Collective Bargaining Agreement between the Board of Trustees of SIU and
the SIUC Non-Tenure-Track Faculty Association
+  Collective Bargaining Agreement between the Board of Trustees of SIU and
the SIUC Graduate Assistants United
+ AFSCME Local #878
+  Graphic Communications International Union Local #6-505M
+ Illinois Fraternal Order of Police (FOP Lodge #193) Labor Council: for Police

Officer and Police Corporal; for Police Sergeant; for Police Telecommunicator;

61  http://www.gpsc.rso.siuc.edu/about.htm.
62 Ibid.
63 http://usgrso.siuc.edu/ ABOU T heml.
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and for Parking Services Agents I and II

+  International Brotherhood of Electrical Workers, Local Union #702: for Broadcast
Operators, Broadcast Engineers; for Senior Electronic Technician

+  International Union of Operating Engineers Local #399, AFL-CIO

+  Laborers International Union of North America, Local Union #773

+  Laborers' International Union of North America, Local Union #773 for Library
Technical Assistants

+  Murphysboro Typographical Union #217

+  Service Employees International Union, Local #316

+  Teamsters Union, Local #347 (Drivers Group; Farm and Forest)

As of October 1, 2009, the SIUC Faculty Association (FA) represents 719 tenure-track
and tenured Faculty in collective bargaining with Southern Illinois University Carbondale
on work-related issues.** Representation excludes faculty in the medical and law schools,
chairs, directors, and all faculty in higher administrative positions. The FA was organized
on the Carbondale campus in the late 1980s and won the right to represent this bargaining
unit in November 1996. It is afhiliated with both the Illinois Education Association (IEA)
and the National Education Association (NEA).%

As of October 1, 2009, the STUC Non-Tenure-Track (NTT) Faculty Association-IEA/
NEA represents 539 full-time and part-time non-tenure-track faculty employed through
the Carbondale campus (excluding the School of Medicine) in collective bargaining with
the Board of Trustees of Southern Illinois University.®® Organized in 2005, they are
committed to improving working conditions for themselves and learning conditions for

their students. This bargaining unit negotiated a three-year contract (2006-2009).

SIUC graduate students are organized through Graduate Assistants United, affiliated

with IEA/NEA. The contract is in effect from July 1, 2007 through June 30, 2010. ¢

Core Component 1.e: The organization upholds and protects
its integrity.

The overall reputation of SIUC is of utmost importance to its leaders. The university's

64 Source: Office of the Provost and Vice Chancellor.

65 'The first Agreement covered July 1, 1997 through June 30, 2000; the second, July 1, 2000 through
June 30, 2002; the third, July 1, 2002 through June 30, 2006. The fourth Agreement between STUC
FA and the Board of Trustees of SIU covers July 1, 2006 through June 30, 2010.A copy of the current
agreement can be found at http://www.ieanea.org/local/siucfa/.

66  Source: Office of the Provost and Vice Chancellor.

67  http://www.gradschool.siuc.edu/GA_UNITED.pdf.
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policies and procedures are intended to advance its overall mission and core values, ensure
compliance with state and federal laws and regulations, and protect and serve the interests

of the institution, its employees and students, and the wider region.

Complaints and grievances by students, staff, and faculty are covered by various policies
and procedures with an emphasis on resolution before entering the formal grievance
process. Article 6 of the university’s most recent contract with the Faculty Association, for
example, describes the grievance procedure for tenured and tenure-track Faculty; similarly,
Article 7 of the university’s most recent contract with the non-tenure-track Faculty covers
grievance procedures for its membership. Comparable contractual mechanisms for other
represented groups of employees at SITUC can be found at: http://laborrelations.siuc.edu/

lrcontracts.htm.

Grievance procedures for non-represented civil service employees may be consulted on

another website: http://policies.siuc.edu/policies/grievacs.html.

Like the Faculty Senate, the A/P Staff Council provides ajudicial review board to administer
the grievance procedure for their constituency group. Graduate School academic grievance
matters are addressed at: http://www.gradschool.siuc.edu/catalog_07-08/46_Academic_
Grievances_Policy.pdf.

Procedures for undergraduate students to challenge the contents of an educational record
and to file a complaint or a grievance based on the denial of an education benefit due to

religious belief or practices are spelled out in the Undergraduate Catalog.®®

University Ombudsman

The University Ombudsman helps students, faculty, and staff resolve university-related
problems with fair and equitable treatment. In addition, the ombudsman is responsible
for bringing to the attention of responsible administrators those problems that persist and
need to be corrected. Reporting directly to the chancellor, the ombudsman’s functions are

independent of all other administrative structures.*’
Judicial Affairs Boards

Three judicial boards exist at SIUC to adjudicate disputes and disciplinary cases at various
levels: the Judicial Review Board of the Faculty Senate, the A/P Staff Judicial Board, and
Student Judicial Affairs. These are formed by representatives of the faculty, A/P staff, and

68  http://registrar.siv.edu/eval/catalog.htm.
69  http://ombuds.siu.edu.
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student body, respectively, and they follow procedures and ethical guidelines designed to

ensure due process, fairness, and promotion of justice.

All faculty, whatever their contracts, have access to the Judicial Review Board (JRB), the
operations of which are the responsibility of the Faculty Senate.”” The JRB is composed
of twelve faculty serving three-year staggered terms. It hears faculty “appeals from
administrative decisions relating to such matters as tenure, promotion, assignment of duties,
and other conditions of employment . .. charges of unethical conduct ... [and] charges of
improper hiring procedures.””! Results of the hearings are reported to the chancellor. Over
the past eleven years, sixty-two cases have been brought forward, with thirty-two (51.6
percent) heard (Table 1-2); cases that did not go to hearings were either declined by the
JRB or withdrawn by the grievant.

Table 1-2. Cases brought before the Judicial Review Board and number of hearings.”?

Year # Cases™ ‘ # Hearings

1998 5 3

1999 4 2

2000 7 5 (1 hearing held in 2001)
2001 13 9 (2 hearings held in 2002)
2002 8 0

2003 2 0

2004 8 6 (1 hearing held in 2005)
2005 6 2 (both hearings held in 2006)
2006 3 1

2007 4 0

2008 4 4

Total 62 32

* Cases that did not go to hearings were either declined by the JRB or withdrawn by the grievant.

Student Judicial Affairs (SJA) is responsible for the administration of the Student
Conduct Code.”” SJA conducts judicial hearings when appropriate to determine whether
a student’s behavior has violated the Code. Sanctions imposed by SJA for violations are
intended to change student behavior to emphasize ethics and responsibility. The Student
Conduct Code recently underwent lengthy review by the Student Conduct Code Review
Committee, with involvement of Student Judicial Affairs, Student Housing, and several
other offices and constituencies. The final, revised Student Conduct Code was approved

on August 10, 2008, and placed on the Student Affairs website. This is the fourth time the

70  See http://facultysenate.siuc.edu/Grievproc.pdf, Sec. VIIL
71  Ibid.

72 Source: Professional Constituency’s Office.

73 http://sja.siuc.edu/.
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code has been reviewed since it was developed in 1991.”* An external review of Student
Judicial Affairs was conducted in July 2008. Recommendations from the external review

report have been implemented.”
Labor and Employee Relations and Ethics

The Ofhice of Labor and Employee Relations plays a key role in fostering an atmosphere
of collective and individual responsibility and accountability for the SIUC campus. The
office’s primary service to the university involves the negotiation and administration of
contracts with represented civil service employees, administration of the university’s
progressive disciplinary program, as well as handling civil service employee grievances and
providing guidance in the resolution of worksite conflicts. In addition, Labor and Employee
Relations has a training and development branch that assists campus departments with

employee training needs as well as providing coaching and counseling services.”

Labor and Employee Relations is also responsible for administering the training mandated
by the State Officials and Employees Ethics Act (5 ILCS 430) enacted in 2003 by the
Illinois General Assembly. 77 This law requires that each employee of SIU complete, at
least annually beginning in 2004, the internet-based ethics training program run by the

state ('Table 1-3).

Table 1-3. STUC employee participation in ethics training.”®

Year ‘ Number of Employees Trained
2004 9,106

2005 10,312

2006 11,709

2007 11,187

2008 11,898

The Office of the President of the SIU system oversees various aspects of protecting the
integrity of the SIUC campus. In April 2005, SIU developed the University Employee
Misconduct Policy and Procedures to assist employees in complying with the State
Officials and Employees Ethics Act (5 ILCS 430) and to maintain a standard of ethics that
will preserve the integrity of STUC.” The Ethics Office provides ‘direction and leadership

on ethics and ethical behavior . .. to advance and protect the University’s mission and assist

74 http://student affairs.siuc.edu/; or htep://www.policies.siuc.edu/policies/ conduct.heml.
75  Source: Office of Student Judicial Affairs.

76  http://www.siu.edu/ ~laborrelations/.

77  htep://ethics.siu.edu/.

78  Source: Office of Labor and Employee Relations.

79  http://www.siu.edu/pres/guidelines/section7 heml.
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in creating an ethical working and learning environment.” This office also serves as the
liaison to the state of Illinois Office of Inspector General. University Risk Management
assists the campuses in protecting their reputations and resources through sound, cost-

effective, risk-management advice and practices.®

Purchasing Office employees subscribe to the National Association of Educational
Procurement Code of Ethics. The Code prescribes in part that employees decline
personal gifts or gratuities and conduct business with potential and current suppliers in an
atmosphere of good faith, devoid of intentional misrepresentation.*” In addition, the office
must comply with the Illinois State Procurement Code and the Procurement Rules of the

Chief Procurement Officer for Public Institutions of Higher Education.®
Sexual Harassment Policy

SIU, like many other institutions and as mandated by Title IX of the Civil Rights Act of
1964, has developed a Sexual Harassment Policy® and procedures for providing prevention
workshops and investigating charges. The legal parameters set by law and court precedents
of the past twenty years provide the basis for the policy and procedures. After lengthy
review and discussions, the campus drafted a new policy which was approved by the BOT
on May 7, 2009. Procedures are currently being negotiated with the various bargaining
units. The ultimate goal is to have harassment and discrimination policies that continue to
foster a campus climate of civility and collegiality. Such policies enable all members of the

university community to focus on its mission of learning, teaching, research, and service.
Research Ethics and Compliances

A major challenge for research universities today is compliance with the federal mandates
for monitoring and providing training in research integrity, or what has come to be known
as ‘responsible conduct of research” (RCR). The problem is not that universities are in any
way opposed to upholding such principles of ethical conduct in research. To the contrary,
everyone realizes that it is only by assuring the highest standards of honesty and integrity
that the general public will understand and embrace the findings of scientific and scholarly
activity. The problem is the complexity of the issues, the rapid changes of the research

environment, and the lack of funding for these mandates.

80  http://ethics.siu.edu/.

81  http://riskmanagement.siu.edu/.

82  http://www.naepnet.org/iMIS15_PROD/.

83  http://www.siu.edu/pres/guidelines/attachment3b.heml.
84  http://bot.siu.edu/leg/policies.heml#7D.
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As discussed in Core Component 4.d, SIUC and SOMS have long-established oversight
committees to ensure that research involving human subjects, vertebrate animals, and
hazardous materials is conducted responsibly, ethically, and safely. The campuses have and
enforce research misconduct policies, policies that deal with conflicts of interest, and newly
developed policies on stem cell research that deal with issues of ethical concern. STUC has
established a Research Compliance Oversight Committee comprising the faculty chairs
of the compliance committees and related staff and administrators to coordinate activities
related to compliances throughout campus. Information about RCR and compliances is
available on the website of the Office of Research Development and Administration®
and SIUC has just (fall 2009) become a member of the CITT (Collaborative Institutional
Training Initiative) Program for online ethics education.*® Many colleges, departments,
and schools have their own educational programs for ethics training specific to their

particular disciplines.

SIU Office of General Counsel

The SIU Office of General Counsel (OGC) “serves as legal counsel for Southern Illinois
University, inclusive of the SIU Board of Trustees, the President, Chancellors, and
other administrators, faculty and staff. The substantive areas of OGC representation
generally include: Labor and Employment, Contracting and Procurement, Health Care
Administration, and Compliance and Medical Malpractice Defense, Faculty and Student
Affairs, selected federal and state regulatory requirements, including the State Procurement
Act, and the State Employees and Contractors Ethics Act¥” Legal services provided by
OGC include“advising university officials on regulatory compliance and other legal aspects
of their duties; representing the university in litigation before federal and state courts and
administrative agencies; advising on issues involving risk management; preparing and
negotiating contracts between the university and other entities; and representing the

university in real estate and other commercial transactions.”®

Two controversies have embroiled the STUC campus since the last review, and have brought
SIUC and the integrity of its programs and personnel into public scrutiny. One of these is

its minority programs; the other is plagiarism.

In 2005 SIUC learned that some of its programs, while well intended (to promote

minority recruitment and retention, particularly in graduate programs), appeared to have a
y Y

85  http://www.orda.siuc.edu/general/rcr.heml.
86  https://www.citiprogram.org/.
87  http://generalcounsel.siu.edu/index.hem.

88  http://generalcounsel.siu.edu/services.htm.
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reverse discriminatory effect upon applicants who were not members of a protected class.
Around this same time, the Supreme Court was considering the two Michigan cases that
later provided the legal doctrines of “interest of the state” and “narrow tailoring,” which
might have offset the injunction from the Department of Justice (DOJ) pertaining to the
programs at SIUC. Nonetheless, General Counsel studied the matter, met with campus
constituency groups (including the Black Faculty and Staff Caucus), and sought input on
what the university’s course should be: fight the DOJ order or comply with it. In the end,
the advice of counsel was to comply with the order and that was the course taken by STUC.
Part of the rationale was the potential financial costs of mounting a legal challenge of this
nature against the DOJ. Given similar programs at other universities and at the state level,
SIUC disagreed that its graduate fellowship programs targeting various disadvantaged
groups were illegal. Rather, the university chose to disband the programs which were
limited in scope and revamp departmental recruitment of graduate students of color and

other diversity dimensions.

For many years, STUC successfully remained out of the spotlight, in contrast to other
colleges and universities, when it came to high profile cases of plagiarism. But a few years
ago, public accusations of plagiarism were brought against upper echelon administrators
by individuals and groups on campus. The first instance was in 2006 when it was revealed
that the Southern at 150 plan bore strong resemblance to a similar document produced
at Texas A&M University. Then-Chancellor Wendler had led the effort at Texas A&M
that produced their document and undertook the similar effort at SIUC while he was

chancellor here.

At about the same time, a faculty member on the Edwardsville campus was denied tenure
for allegedly plagiarizing a teaching statement. The faculty member filed suit, and an
ad hoc group engaged in a publicity campaign to promote the position that the faculty
member was the victim of workplace mobbing. Clandestine investigation into other acts
of plagiarism ensued, and it was subsequently reported in the student newspaper that the
SIU president's 1974 SIUC dissertation contained a number of plagiarized passages. A
faculty committee was appointed by then-Chancellor Fernando Trevifio and charged to
study the matter and issue findings. The committee concluded that there was evidence of
“unintentional plagiarism” and recommended corrections be made to the dissertation. The

BOT accepted the committee’s report and findings.

It is important to note that the committee comprised constituency heads of faculty groups,

including the Faculty Senate, Graduate Council, and the Faculty Association. The use
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of constituency heads (as opposed to cherry-picking based on favoritism or likelihood
of outcome) demonstrated shared governance in the critical decision-making process of
examining a university president’s dissertation for evidence of plagiarism, which was an

ethical step in itself.

In late January 2008 an article in the student newspaper, The Daily Egyptian, citing The
Chronicle of Higher Education, asserted that“the 10-member committee of Southern Illinois
University academics and administrators commissioned to develop a plagiarism policy
may have borrowed from Indiana University’s definition—without citing IU"® This was
in reference to a policy still in the draft stage which was being developed partly in response
to the widely publicized situation just described. The committee was formed system‘wide,
with five members from the Carbondale campus and five from the Edwardsville campus.
The draftin question was far from a finished product and the committee was frank about the
process of examining policies and language from a number of universities so as to produce
definitions and policies commensurate with accepted best practice. These premature
accusations of “plagiarism” are indicative of how sensationalized this issue had become in
the university community. The committee’s final report with policy recommendations for

abating plagiarism at STUC was subsequently accepted by the Board of Trustees.”
Conclusion

Southern Illinois University Carbondale has a long-established mission and mission
statements. The campus is aware of the need to develop and adjust its more immediate
goals as circumstances and times change. These changes are undertaken seriously and
thoughtfully; they develop over time. One important example of this kind of change is to
be found in the way that the research mission of the university has evolved and received
increased emphasis over the past decade.’® As this aspect of the university’s mission has
matured, there is much more consensus over its role and importance in the intellectual life

of the academic community, including the active involvement of undergraduate students.

Research universities are large, complex, and diverse organizations with many constituencies
and competing interests. There are often moments of tension surrounding these competing
interests. Thus the integrity with which a university’s mission and goals are pursued cannot
be static. It must be, and it is, a continual pursuit, an on-going effort, to maintain balance, to

negotiate each new issue, and to sustain a civil dialogue throughout the SIUC community

89  http://www.siude.com/siu_accused_of_copying_plagiarism_policy-1.1318397. So far, a search of the
Chronicle’s website has failed to turn up the article in question.

90  http://bot.siu.edu/leg/policies.heml#7F.

91 'This theme is explored in depth in Criterion 4.
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and all its constituencies. There may be disagreements, embarrassing incidents, and heated
discussions; these are all a necessary part of the continual, never-completed effort to find

solid, just solutions to the challenges that face us every day.
Campus Climate Survey, 2008: Criterion 1 - Mission and Integrity

The mission of Southern Illinois University Carbondale is understood and supported throughout

the university and the university upholds and protects its integrity.

With the introduction of the Southern at 150 planning process in 2001, Southern Illinois
University Carbondale put a great emphasis on the development of the student “as a
whole” In other words, the university aims to assist the students in realizing their full
potential and in meeting their educational, social, vocational, professional, and personal
needs through dedication to excellent teaching and research, as well as providing enriched

student programming,

There is ample evidence that the STUC community has a positive attitude and strong
commitment toward the development of the whole student. Surveys of alumni suggest
that STUC is indeed preparing students for life outside of the university. Eighty-six percent
of respondents from a survey of the class of 2000 and 76 percent from the class of 2003
reported that their degree had at least adequately prepared them for their current job.”>*
Atleast 90 percent of 2006 alumni respondents felt that their undergraduate education had
improved their writing skills, critical thinking skills, ability to communicate effectively, and
to understand other people.” Furthermore, 94 percent of 2006 alumni sample respondents

felt that their undergraduate education had amply prepared them for graduate studies.

Campus-wide surveys assessing faculty, staff, and students’ attitudes toward a wide range
of issues relevant to the university’s mission were conducted in fall 2008. The full report of
these surveys is provided in the Final Report of the 2008 Campus Climate Survey,” found
in the Resource Center. A subset of items addressed the extent to which university members
believe developing students’ creative capacities, search for a meaningful life, mastery of
knowledge in their discipline, appreciation for the liberal arts, and responsible citizenship

are important goals for SIUC. This subscale, titled “Student Development Goals,” was

92 Bonnie Ebelhar and Lawrence Schilling, “Survey of 2000 Graduates Five Years after Graduation,”
Institutional Research and Studies, Southern Illinois University Carbondale, 2006.

93  Data from “SIUC Survey of Graduates after Graduation: 2003 Graduates One Year Out,” Institutional
Research and Studies, Southern Illinois University Carbondale.

94  Executive Summary of “SIUC Survey of Graduates after Graduation: 2006 Graduates One Year Out,’
Institutional Research and Studies, Southern Illinois University Carbondale.

95  Hereinafter referred to as the 2008 Campus Climate Survey.
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created by averaging responses to these items, which were answered on scales ranging from
1 (strongly disagree) to 7 (strongly agree). Faculty, staff, and students tended to agree with
all of these goals, with average ratings ranging from 4.85 for students, 4.97 for faculty and
5.01 for civil service staff, and 5.15 for A/P staff. Among the most strongly agreed upon
goals was “helping students master knowledge in their discipline,” with agreement ranging

from nearly 82 percent for faculty to 71 percent for students.

To further aid in developing the student as a whole, SIUC emphasizes diversity and cultural
pluralism throughout the university. Data collected from several on-campus offices have
shown that the student body feels that there is rich diversity at STUC and that diversity is
widely accepted. A survey of African-American and Hispanic-American students indicated
that 56 percent of African-American students cited the presence of other African-American
students as a somewhat important factor for attending STUC.* Additionally, 55 percent of
Hispanic-Americans and 50 percent of African-American students in the study cited the
multicultural atmosphere of STUC as a somewhat important factor in their decision to attend
SIUC. The vast majority of African-American and Hispanic-American students felt that
SIUC faculty treated all students the same. Furthermore, a survey of SIUC student-athletes
indicated that the majority of respondents felt that the Athletic Department was sufficiently
open and inclusive to people from any background.” However, in the sample of African-
American and Hispanic-American students in the Athletics survey, 39 percent of African-
American participants stated that they felt that there was some racial tension on campus and

84 percent responded that it was very important for the racial climate to be more favorable.

Items on the 2008 Campus Climate Survey also assessed the extent to which SIUC does
not discriminate on the basis of a number of social identity groups (race, gender, religion,
sexual orientation, veteran status) as well as a belief that SIUC is a racially integrated
campus and has no racial or ethnic tension. The mean score on the subscale that combined
these items (labeled “diversity”) indicated agreement with these beliefs. Students possessed
the most positive attitudes with a mean score (on a 7-point scale) of 5.47, followed by
A/P (5.18), civil service staff (5.12), and faculty (4.97). There was faitly strong consensus
among these groups that STUC has a racially integrated campus (agreement ranging from
72 percent for faculty to 79 percent for civil service staff). However, groups varied on
perceptions of the absence of racial or ethnic tension at this university (agreement ranged

from 36 percent for faculty to 47 percent for students).

96 V. Dicken, J. Nadler, J. Edwards, and L. Sagrestano, A Survey of African American and Hispanic
American Life at SITUC, prepared by Applied Research Consultants for the Office of Diversity, 2006.

97  P.Seneca, A. Wheeler, ]. Edwards, L. Sagrestano, and P. Stockdale, “Examination and Evaluation of
Student-Athletes Perceptions of Diversity Concerns in the STUC Athletics Program,” prepared by
Applied Research Consultants for the STUC Athletics Department Diversity Committee, 2005.
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Although the climate for diversity is an important component of SIUC's reputation,
perceptions of our academic reputation are also critical. A sample of high school students
from Illinois indicated that 70 percent of high school seniors have heard of SIUC.*®
However, respondents of a survey sent to college students who did not attend SIUC (n=71)
rated the extent to which they perceived STUC as having a strong academic reputation with
amean of 2.1 on a scale ranging from 1 (not at all) to 5 (very much).” Although these data
might indicate that SIUC struggles to maintain a strong reputation, other data suggest
that SIUC is held in a positive light. Fifty percent of African-American students and 60
percent of Hispanic students who were surveyed cited academic reputation as a somewhat
significant factor in their decision to attend SIUC.' Additionally, despite not choosing
to attend SIUC mainly for financial reasons, 40 percent of college students sampled in
the Admissions Survey'®! perceived that academic reputation was a somewhat important
factor to SIUC and 57 percent of the same group perceived that academic facilities were

very important to SIUC,

The 2008 Campus Climate Survey found that students, faculty, and staff’ agreed that
adequate opportunities are provided to students to succeed academically, to contribute
to their professional growth, and to participate in volunteer and service learning activities.
The average scores on subscales that combined these items were 5.19 for students, 4.99 for
A/P and civil service staff, and 4.97 for faculty (measured on 7-point scales). Students, in
particular, agreed that the university supports the academic development of its students
(78 percent agreement), and that the university provides students with adequate resources

for professional growth (74 percent agreement).

The survey also assessed attitudes relevant to the university’s mission. These items failed to

group into meaningful subscales so they are presented individually in Table 1-4.

98 N. Cundiff, S. Marshall, and R. Weston, “Advertising Survey: Final Analysis and Executive Summary,”
prepared by Applied Research Consultants for STUC University Communications, 2007.

99  S.Middleton, N. Hoffman, G. Bhattacharya, A. Avdic, and R. Weston, Admissions Survey:
Analysis and Executive Summary,” prepared by Applied Research Consultants for STUC University
Communications, 2008.

100 2008 Campus Climate Survey.

101 Middleton et al.,"Admissions Survey: Analysis and Executive Summary,” prepared by Applied Research

Consultants for STUC University Communications, 2008.
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Table 1-4. Agreement with mission-relevant attitudes by faculty, A/P staff, civil cervice staff, and students.

Item Faculty | A/P Staff SCivf'l Students
ervice
The University is committed to
building a diverse educational 75% 80% 79% 80%
community.
It is appropriate for this
University to serve an 89% 93% 7% .

economically and socially diverse

student body.

This University is committed to
Affirmative Action and Equal 89% 86% 75% 70%
Opportunity Employment.

The University supports the
continuous improvement of 53% 63% 60% —
academic endeavors.

The University strives for

0, 0, 0, [0)
excellence in all of its endeavors. 59% 62% 61% >3%
Most students are strongly
committed to a community of 29% 31% 32% 41%

service.

The University attempts to
improve the daily lives of people 57% 68% 59% 53%

through its mission

This University values outreach to
the community

87% 72% 64% 65%

This University attempts to serve
the community, as well as the 67% 75% 69% 69%
wider region.

The University effectively markets
a message that is consistent with 45% 46% 49% L

its mission and intended student
population.

University publication, statements
and advertising accurately and
fairly describe the institution, its
operations, and programs

55% 61% 56% 62%

Our student body meets the
University's standards for
academic quality and for fulfilling
the University's mission

39% 46% 46% —

The mission statement of the
University adequately reflects
what this University should be
doing.

58% 73% 65% 71%

The support budget in my
department is adequate for our 20% 35% 29% —
mission.
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(@151

Faculty | A/P Staff Service Students

My department’s computer and
network services are adequate for 50% 71% 62% —
our mission.,

The faculty and staff in my
department are qualified to
contribute to the department’s
mission.

84% 88% 76% —

The actions of the administration
effectively implement the mission 38% 63% 53% 58%
statement.

The University is responsive to the
needs of the community and its 50% 58% 54% —

constituencies

Source: 2008 Campus Climate Survey, Southern Illinois University Carbondale.

Responses to these items reflect strong commitment to the university’s mission, as well
as concern about various attributes of the university with regard to its ability to carry
out its mission. Faculty, staff and students strongly agreed with our mission to serve an
economically and socially diverse student body, with our commitment to affirmative action
and equal employment opportunity, and to building a diverse educational community.
Similarly, these constituents also valued our outreach to the community and they tended
to agree that faculty and staff are qualified to contribute to their department’s mission. Of
concern were constituents perceptions that students are committed to a community of
service and that the student body meets the university’s standards for academic quality.
Faculty and A/P and civil service staff also tended to disagree that the support budget in
their departments was adequate for our mission. Opinions diverged about whether the
administration effectively implements the mission of the university with A/P, civil service,

and students tending to agree and faculty tending to disagree with this statement.
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Criterion 2:
Preparing for the Future

The organization’s allocation of resources and its processes
for evaluation and planning demonstrate its capacity to
fulfill its mission, improve the quality of its education, and

respond to future challenges and opportunities.

there is a significant difference between predicting the future and preparing to

meet it. Futurists concern themselves with mapping out the scenarios of future

1| events and either suggest or recommend the qualities of mind and spirit needed
for humankind to retain mastery of their environment. It is fair to say, however, that public
university committees are not typicaﬂy composed of futurists; rather, they work within a
set of educational guideposts established by state governing or coordinating boards, boards
of trustees, disciplinary or institutional accreditation bodies, structures of self-governance,
and, if fortunate, by visionary presidents, chancellors, deans, and faculty leaders. Their
objective is to identify the “human edge” capable of operating within those guideposts,
sustaining the institution’s birthright in the face of internal and external challenges, and
leaving the institution and its communities of teachers, scholars, students, alumni, and

friends better off than when they inherited their individual and collective responsibilities.

As a state-assisted institution, Southern Illinois University Carbondale’s future is shaped
by myriad forces that in some respects are beyond our ability to control, but which directly
affect the degree to which we are able to address our short- and long-term needs. Our
planning efforts are informed on multiple levels: by reports on the national and state higher
education environment from the Office of the President of the SIU system to identify
emerging issues; by a long-range planning document, Southern at 150: Building Excellence
through Commitment, that reminds us of our goals and core values; and by varied structures
of shared decision-making that allow multiple voices and interests—students, staff, faculty,

administration—to participate in assessing past efforts and shaping future directions.

Core Component 2.a: The organization realistically prepares
for a future shaped by multiple societal and economic trends.

The challenge that STUC faces as it looks to the future is how best to think, operate, and
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manage a large, public research university in a manner that supports innovation, rewards
leadership, demands responsibility, assesses outcomes, measures accountability, and
encourages broad ownership and participation. Our choices are guided by the following
core values, drawn from Southern at 150, as we strive to meet these twenty—ﬁrst‘century

challenges:'*

+  Student-Responsiveness: We must listen and respond to our students and provide
instruction and services that help them achieve their full potential...

+  Diversity: Diversity will drive our ability to attain our educational mission...

+  Building Trust: We are a public institution and covet the confidence and trust of the
public we serve...

+  Academic Freedom and Responsibility: ...We are an academic institution dedicated to
the discovery and preservation of the truth...

+  Excellence as the Measure of all Things: We will seek excellence in everything we do...

+ A More Civil World: We will endeavor to produce citizen-leaders with global
perspectives...

+  Leadership and Management: We will manage ourselves in a way that exceeds
effectiveness...

+  Pride: We will develop and foster a sense of pride in our university, its traditions, and
its values...

+ World View: We must expand our reach throughout the world...

SIUC, a public institution, operates within a multi-layered system of authority and
responsibility, all of which impact planning efforts and acquisition and allocation of
resources. These layers include: the Office of the Governor and the Illinois General
Assembly which, together, approve the budget for the university; the Illinois Board of
Higher Education (IBHE), which establishes and coordinates the overall goals and
objectives for the public colleges and universities; the STU Board of Trustees (BOT) which,
as the appointed stewards of the state and “guardians of the public trust,” serve the critical
role of representing the university to the governor (who appoints them) and the General
Assembly; the president, who serves as the chief executive and administrative authority of
the SIU system; and the SIUC chancellor, who reports to the president and who is the
chief operating officer of the campus. Within this structure, STUC must respond to two
pressing issues—unfunded mandates and deferred maintenance—while being responsive

to student needs and interests and campus safety concerns.

102 Southern at 150: Building Excellence through Commitment, pp. 3, 14-16.



CRITERION 2

State and System Planning Processes

At the state level, it is unusual for the governor or the General Assembly to become directly
involved in the operations of the universities. Instead, most if not all of the direction and
planning for postsecondary education comes through the fifteen-member IBHE, whose
offices are located in Springfield. The IBHE was established in 1961 by Governor Otto
Kerner and the General Assembly to plan and coordinate (not govern) Illinois' system of
colleges and universities. Planning and policy development are two of its key functions.
The IBHE has the authority to approve new units of instruction; approve operational
authority for private and out-of-state institutions; authorize a variety of financial support
programs; and set the overall direction for public higher education in the state by ensuring

the full enactment of the statutes in the state Master Plan for Higher Education.

The Illinois Board of Higher Education

The IBHE, which serves as the coordinating board for Illinois higher education, has
exercised its leadership through a series of eight- to ten-year plans (“P*Q*P“The Illinois
Commitment,” and the current “Public Agenda”) which have set the broad parameters
within which SIU’s own planning processes have operated. The 1999 NCA accreditation
review of STUC came on the heels of P*Q*P, a plan intended to refocus Priorities, improve
Quality, and enhance Productivity, which affected all public colleges and universities
in Illinois. P*Q*P was based on the premise that the fiscal demands on the state were
outstripping revenue and thus, in order to grow and meet the needs and expectations of its
residents, tough decisions were required of all. Universities were expected to do more with
less. As a result of P*Q*P, SIUC underwent significant organizational and programmatic

changes, such as:

+ Internally reallocating $25,502,699

+  Abolishing fourteen associate in applied science degrees
+  Abolishing twelve baccalaureate degrees

+  Abolishing eleven master’s degrees

+  Abolishing three specialist degrees

+  Abolishing five doctoral programs

+  Abolishing seventeen specializations and twenty-two concentrations

Another 1990s IBHE exercise was to negotiate “focus statements” with each of the public
universities. These statements, representing a set of priorities consistent with the state’s

Master Plan for Higher Education and the institution’s particular mission, were agreed
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upon by both IBHE and each university’s governing board. (For STUC's Focus Statement,
see Core Component 1.a.) Each budget year, SIUC's new dollar requests were required to

align not only with its focus and mission statements but also with the state-wide priorities

identified by the IBHE.

In July 1998 IBHE initiated programs known as the Citizens’ Agenda and the Illinois
Commitment. The Citizens Agenda sought identification of benchmarks and greater
accountability from the higher education community as they addressed statewide priorities
in an increasingly dynamic and fluid environment.'”® In 2003 the Citizens Agenda, with its
six goals, was modified into the Illinois Commitment, which clarified that higher education
was central to the economic and cultural vitality of the state and the well-being of its
citizens. Since 1999, the IBHE has required colleges and universities to file Performance

Reports, documenting actions taken to fulfill the six goals.

Most recently, in spring 2007 the General Assembly directed the IBHE to consider the
future of higher education in the state in light of larger demographic and economic trends.
This new Public Agenda initiative developed an “action agenda” based on quantifiable
evidence to set priorities, develop policies, and allocate resources. The Public Agenda task
force was advised by the National Center for Higher Education Management Systems
(NCHEMS) to bridge the gap between research and practice and place the latest
management concepts and tools in the hands of college and university administrators.
Two reports, from NCHEMS'" and the task force,'” led to implementation of the Public
Agenda, which has four goals that frame SIUC’s current planning:

+ Increase educational attainment to match the best-performing U.S. states and
most-educated countries.

+  Ensure college affordability for students, families, and taxpayers.

+ Increase production of postsecondary credentials to meet the demands of the
economy.

+  Better integrate Illinois” educational, research, and innovation assets to meet the

economic needs of the state and its regions.'*

103 Illinois Board of Higher Education, A Citizens” Agenda for Higher Education, The Illinois Commitment:
Partnerships, Opportunities, and Excellence (1999), Executive Summary, p. 1. Available at: hetp://www.
ibhe.state.il.us/Board/agendas/1999/February/1999-02-07.pdf.

104 Document available in Resource Center.

105 hetp://www.ihatoday.org/issues/workforce/publicagenda.pdf. See also http://www.ibhe.org/
masterPlanning/default.htm.

106 http://www.ibhe.org/masterPlanning/materials/010909_PublicAgenda.pdf, A Public Agenda for
College and Career Success, pp. 4-5. Also http://www.ibhe.state.il.us/masterPlanning/materials/
APublicAgendaforIllinois.pdf.
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The SIU Board of Trustees and Office of the President

At SIU, the nine-member Board of Trustees (BOT) charges the SIU president with
goals and timetables. The most recent and relevant of these goals for STUC include: (1)
improve enrollment and retention, (2) increase the lobbying efforts for the SIU system at
both the state and federal levels, (3) oversee implementation of campus land-use plans, (4)
strengthen the working relationship between the offices of the president and chancellors,
(5) assume a leadership role in advocacy for higher education in the state of Illinois, (6)
continue to improve diversity system-wide, and (7) build strong economic and educational

outreach that will effectively serve the needs of the southern and central Illinois area.'””

The BOT takes seriously its stewardship, as evidenced in the last paragraph of its vision

statement:

We recognize that changing demographics within and outside the State continue to
challenge the economic and political power of the people and institutions of Southern
Illinois, including our striving for additional resources to address competitive salaries,
technology infrastructure, maintenance of our physical facilities, and support for existing
and emerging priorities. We also recognize that, increasingly, our needs and aspirations
will be weighed against more effective cost controls and greater accountability for
measurable results from teaching research, and service. Responding to these and other
challenges and opportunities will require new solutions as well as the building of a new
consensus. As we, the Trustees of Southern Illinois University, rededicate ourselves to
this great University, we invite all its members, friends, and supporters to join us in this

collective endeavor.!%®

The BOT receives quarterly performance reports to assist in ensuring that appropriate
consideration is given to significant budget changes and that financial performance is
meeting budget goals. The BOT also receives an annual report of accomplishments related

to the goals established for the fiscal year as well as overall financial results.

In the Office of the President of the SIU system, the state’s Public Agenda provided for the

allocation of resources to promote aggregation of planning processes, including the system’s

107 Document available in the Resource Center.

108 http://bot.siu.edu/organization.heml.
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Vision 2020'” and SIUC's Southern at 150: Building Excellence through Commitment.'® In
his inauguration speech to the SIU community in 2006, current President Glenn Poshard
laid out a path respectful of the university’s illustrious past, aware of the many challenges

before it, and optimistic as to the future that lies ahead.

The executive director for governmental and public affairs, reporting to the president’s
office, plays the most direct role in communicating between the state and the campuses
in planning. This office conveys both state priorities and initiatives to the campuses, and

university goals and priorities to the IBHE and General Assembly.

SIU has established procedures for developing new and expanded programs and associated
budget requests for state funding. The formal planning document is the Resource
Allocation and Management Program (RAMP), which covers long- and short-term goals
in three areas: academic programs, operating costs (including deferred maintenance), and
capital requests. RAMP proposals from each campus must be approved by the president
and the BOT, and are compiled for transmittal to the IBHE. The IBHE coordinates the
SIU system proposal with similar proposals from the other public universities in line with

the Illinois Public Agenda.

Since the last accreditation visit, STUC obtained IBHE approval for one new baccalaureate,
eight new master’s, and four new doctoral programs, and has financed them over the last

seven years through self-support and/or reallocated resources.
SIUC Planning Processes

Within the multi-layered system of authority and responsibility that extends from the
governor and the General Assembly to the IBHE and the BOT, SIU Carbondale has
enjoyed a long history of effective planning. The goals and priorities for STUC established
by the BOT are passed from the president to the chancellor. Many of these are reviewed
by the Chancellor’s Planning and Budget Advisory Committee, which advises on (1)
establishing university priorities and shifting resources to those priorities that advance the
mission of the institution; (2) identifying resources to address unexpected expenses and
emergencies to avoid major resource allocations during the year; (3) building a structure

to identify resources for planned asset maintenance (facilities, equipment, and professional

109 Vision 2020 was a planning effort initiated by former President James Walker in 2001. The 2020 Vision
Committee was an external group of educators and community leaders, chaired by former Senator Paul
Simon, asked to make recommendations on how the SIU system should approach the new millennium.
See 2020 Vision Committee: Report and Recommendations, September 2002, 1. Also available at heep://
www.siu.edu/pres/2020/2020_report.heml.

110 heep://www.siuc.edu/s150/.
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development) since, if left unattended, all assets lose their value; and (4) enhancing
accountability over budget changes and resource use through a set of decision rules,

ensuring appropriate level of review.

The main data collection unit for STUC is the Office of Institutional Research and Studies
(IRS), which compiles and analyzes data drawn from offices throughout the campus,
including accreditations. Its principal publication is its annual Fact Book."! IRS data are
used to assess current resources, predict trends, and evaluate our progress in reaching the
goals and commitments set forth in various planning documents, including Southern at
150. They allow us to evaluate and assess financial resources (grants, state allocations,
endowments, student tuition/fees), human resources (stafhing needs, student-faculty
ratios), and physical resources (library holdings, electronic access, buildings). Among its
many uses, the information is used to justify the implementation of new academic programs,

support contract negotiations, justify tuition increases, and support annual reports.
Diversity

SIUC's initiative to increase faculty diversity by both gender and race/ethnicity has
shown significant progress in the years since the last accreditation; the number of full-
time minority faculty members grew from 166 in fall 2002 (12.7 percent) to 179 (13.4
percent) in 2004, to 246 (17.8 percent) in fall 2008, an increase of 48 percent.!’* As seen
in Table 2-1, female diversity has increased dramatically: up 160 percent for Hispanics,
110 percent for Asian, and 29 percent for Black. Minority women faculty have increased
62 percent overall from 2002-2008, and constitute 17 percent of the female faculty in
2008. Increases in male minority faculty are substantially less overall: 41 percent, with
the largest percent increase being 50 percent for Hispanic males. Minority male faculty
constitute 18 percent of the male faculty in 2008. These figures reflect a steady increase in
all areas except American Indian/Alaskan Native female faculty, and bear witness to the

university's unwavering commitment to diversity.

111 htep://www.irs.siu.edu/quickfacts/.
112 2004 and 2008 data from Southern Illinois University Carbondale Factbook 2008-2009, Table 20. 2002
data from Southern Illinois University Carbondale Factbook 2006-2007, Table 17.
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Table 2-1. Full-time faculty by gender and race/ethnic status, fall 2002 to fall 2008. '**

Indian/Alaskan

9
- b=
8 o
7 &
) =
3 g
= Z

Islander
Hispanic
American

2002 | 2008 | 2002 | 2008 | 2002 | 2008 | 2002 | 2008 | 2002 | 2008
Female | 34 44 19 40 5 13 2 0 60 97
Male 24 33 66 92 14 21 2 3 106 | 149
Total 58 77 85 132 19 34 4 3 166 | 246

Research

A key step in transforming SIUC into the institution it is today was the creation of the
Office of Vice Chancellor for Research and Graduate Dean (OVCR/GD). During the
1990s, as the administration concentrated on meeting the state-mandated goals of P*Q*P,
the SIUC research mission was neglected — a point that did not escape the attention of
the 1999 NCA accreditation report writers. Research productivity was near stagnant at
SIUC during the 1990s, when the budgets of federal funding agencies were increasing
dramatically.""* By the end of the decade, SIUC's status as a then-Carnegie II Research
institution was maintained primarily by the number of Ph.D. degrees awarded, not by

external research funding.

By 1999, concerns about the university’s research status were being aired publicly. The
Graduate School developed a“Master Plan” that identified three goals, one of which was to
increase the amount, quality, and visibility of sponsored and university research at SIUC. An
important step toward achieving this goal was to create a high-level administrative position
charged with leading the research mission, a suggestion made rather obliquely in the 1999
NCA evaluation report."® Given the stringent fiscal constraints of the P*Q*P agenda latent
in everyone’s minds, increasing administrative personnel was not a popular idea, but by
2001 the proposal to create a vice chancellor for research position had gained wide support
among many campus constituencies, including faculty, administrators, and students. This
office was created in 2002 and, as discussed below and in Core Component 4., it has made
a significant difference in institutional visibility, in research, scholarly, and creative activity,

and in economic development initiatives throughout the campus and region.

113 2008 data from Southern Illinois University Carbondale Factbook 2008-2009, Table 20. 2002 data from
Southern Illinois University Carbondale Factbook 2006-2007, Table 17.

114 Jerry B. Poe et al,, Report of a Comprehensive Visit to Southern Illinois University Carbondale, Carbondale,
Hlinois, April. 12-14, 1999, for the Commission on Institutions of Higher Education of the North
Central Association of Colleges and Schools, p. 51.

115 Tbid., pp. 19-20.
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Southern at 150: Building Excellence through Commitment

Another important planning step at SIUC was a campus-wide initiative to articulate
the kind of university its community envisioned it to be in 2019, when the university
will celebrate its 150th anniversary. This initiative, inaugurated in November 2001, was

elaborated in the context of “The Illinois Commitment” and in keeping with the overall

priorities identified by the IBHE, the SIU Board of Trustees, and Vision 2020.

Multiple planning committees, involving more than 200 faculty, students, staff, and
administrators from the campus as well as alumni and friends from throughout the region,
state, and nation, set out to assess the landscape, generate ideas, and build relationships
that would create a planning document reflecting the collective thoughts and aspirations of
the university community. The result was the creation in 2003 of Southern at 150: Building
Excellence through Commitment, which articulated the goal of SIUC being one of the top-

75 public research universities in the nation by the year 2019, its 150th anniversary.

Southern at 150 was envisioned not as a“paper plan that will sit on a shelf " nor as The Plan,
but rather as a “living plan,” a document to guide strategic planning by units throughout
campus. Ten commitments were identified, each subdivided into goals or aspirations with
specific targets, some with measurable outcomes. Initiatives put into place included various
hiring goals and start-up packages for faculty positions to meet these goals. In the process

Southern at 150 it identified a set of core values, enunciated above.

Each year since FY04, the chancellor has requested that all responsibility areas submit
annual goals that pertain to Southern at 150. These goals are approved by the chancellor and
submitted to the president. At the end of each year, a report of accomplishments towards
meeting the established annual goals is prepared and sent to the president. In developing
these goals, some units have been able to improve their planning processes, with a few units

developing internal strategic plans for Southern at 150 in their respective areas.

The OVCR/GD developed an internal strategic plan directed primarily, though not entirely,
toward Goal 2: Lead in Research, Scholarly, and Creative Activities. This plan consists of
annual goals and objectives for the research and administrative units reporting to the OVCR/
GD, and these are reviewed periodically during the year. Around the start of each fiscal year,
each unit develops a new set of objectives to meet the targets and goals. Other units (colleges,
schools, departments) also established strategic plans and goals to help feed into Southern at
150. For example, a professional academic program may have a goal of a 100 percent pass rate

on national board and licensing examinations, or pass rates above the national mean.
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At the same time, the School of Medicine’s Executive Committee held planning meetings
and a two-day planning retreat. On the basis of these discussions, a revised strategic plan
for the medical school (known as the “SIU School of Medicine Southern at 150 — A Vision
Statement” plan) was prepared; this strategic plan was implemented in July 2002. Annual
goals in support of the strategic plan have been developed by the dean and provost—with
input from the dean’s staff and Executive Committee, and subject to approval by the SIUC
chancellor—each year since FY04 as part of the Southern at150 planning process. These
annual plans include specific and measurable planning targets. Progress in achieving them
is reviewed continuously by the School of Medicine (SOM) dean and provost and reported
yearly to the SIUC chancellor. Both the strategic plan and annual goals are available to

faculty and staff on the school’s intranet.

The SOM updated its institutional strategic plan during academic year 2006-07. This
effort began in the previous academic year with the review of current goals and performance
against associated assessment measures. In summer 2006, meetings were held with
departmental chairs and associate deans and provosts to identify strategic issues and
possible areas for new initiatives. A two-day strategic planning retreat with departmental
chairs, associate deans and provosts, and senior staff was then held in September 2006 to
develop an updated vision and ideas for goals and objectives. The plan was provided to the
faculty, staff, and students for review and comment. Their suggestions were incorporated
into the final plan which was approved by the Executive Committee and dean and provost
in March 2007. The plan is annually reviewed by four “strategic agenda teams” — one each
for the four mission areas of education, patient care, research, and community service —

and new sets of annual tasks are developed and incorporated into the plan.

Thus Southern at 150 was more than a statement of values or even a vision; it was a
blueprint for action with a measurable set of detailed goals."'® And one of the principal

results of this collective effort was the identification of the ten major commitments or areas

in which SIUC should achieve excellence:
Commitment 1: Seek and Celebrate Faculty Excellence

This commitment is illustrated by the five-year Strategic Faculty Hiring Initiative, later
renamed the Faculty Hiring Initiative (FHI), begun in FY04 to attract new faculty to
campus. FHI requests were designed to target departmental priorities and emerging areas

of teaching, research, and scholarship, and to develop multi-department proposals to

116 http://news.siu.edu/s150/southernAc150.heml; “Next Steps,” Southern at 150: Building Excellence
through Commitment, p. 5.
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attract a critical mass of faculty in targeted areas (e.g., bioinformatics, pathogen biology,
water resources, etc.). The Excellence through Commitment Awards Program extended
this concept to include not only faculty but also administrative/professional and civil

service personnel and students, and reward research and teaching throughout campus.'”
Commitment 2: Lead in Research, Scholarly, and Creative Activity

One measure of leadership in these areas is the increasing success of faculty and staff on
the Carbondale campus and at the SOM Springfield in attracting external funds. Although
we understand that this is not the sole indicator of success—it is but one measure of the
productivity of a diverse research university—it is a nationally recognized comparator and a
clear indicator of progress and planning, especially in terms of maximizing revenue sources.
As Table 2-2 shows, by 2006 we more than doubled our total research and development
(R&D) expenditures and federal R&D expenditures. STUC is clearly moving in the right
direction, exhibiting considerable progress in acquiring funds from a variety of external
sources, federal, state, and private.

Table 2-2. Comparison of SIUC/SOMS total R&D and Federal R&D expenditures and ranking among

public universities.

1999 2006 2007 2008
Total R&D expenditures
Rank 108 101 108 NA
Dollars 33.2M 74.5M 64.7M 67.M
Federal R&D expenditures
Rank 161 133 146 148
Dollars 7.6M 20.1M 17.7M 17.5M

Source: National Science Foundation, Division of Science Resources Statistics.
Commitment 3: Offer Progressive Graduate Education

Graduate education has become an even higher priority at STUC, with a goal of increasing
graduate enrollment, graduate faculty, and mentoring. Figure 2-1 shows an increase in head
count"® between 1999 and 2002, after which enrollment appears to drop. This decline
between 2003 and 2004 may be largely explained by a change in policy that no longer
allowed students with debt to the university to enroll, and which particularly affected

graduate students registering for Continuing Enrollment—601.""

117 http://www.siuc.edu/ExcellenceAwards/index.html.
118 The total graduate student head count includes full-time students, part-time students, and non-degree-

seeking post-baccalaureate students.

119 Graduate Catalog 2008-2009, p. 20.
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Figure 2-1. Graduate student head count.'”

In 2003, SIUC had a total of 1,542 full-time graduate students (does not include First
Professional or Non-Degree Seeking Post Baccalaureate Students), 579 registered for the
first time and 963 continuing students. In FY03, $1.2 million was allocated to the OVCR/
GD to increase graduate assistantships and thus graduate enrollment. By 2007, full-time
continuing enrollment had grown modestly, to 970 continuing students and 644 first-time

121

registrants, for a total of 1,614 full-time graduate students,'* an increase of 4.7 percent

over the four-year period.

Ve

122

Figure 2-2. SIUC graduate assistants.

120 Southern Illinois University Carbondale Factbook 2007-2008, 2008-2009, and 2009-2010, Table 4. (does
not include First Professional students).

121 Southern Illinois University Carbondale Factbook 2007-2008, Table 2.

122 Southern Illinois University Carbondale Factbook 2007-2008, 2008-2009, and 2009-2010, Table 16.



CRITERION 2

SIUC has several programs to enhance and support graduate student enrollment. These
include participation in the NSF-funded Bridge to the Doctorate to recruit academically
talented individuals from under-represented groups to graduate programs in science,
engineering, and mathematics. In 2007 SIUC received a four-year Science, Technology,
Engineering, and Mathematics (STEM) training grant from the National Science
Foundation to introduce graduate students to teaching high school science classes in plant
biology and geology. At the same time, $200,000 was internally allocated to the Graduate
School for training graduate assistants in the Center for Graduate Teaching Excellence
(CGTE), which was created with additional revenues from the state in 2002. Most recently,
in 2009 SIUC researchers won a five-year NSF IGERT (Integrated Graduate Education

and Research Training) award for “Watershed Science and Policy.’
Commitment 4: Promote Excellence in Undergraduate Academics

The past decade has seen numerous commitments to and innovations in undergraduate
education at SIUC. These build on and expand the University Core Curriculum (UCC,
see the chapter on Criterion 3), created in 1996. After twelve years, the UCC retains
its innovative developmental structure—from foundation skills in math, speech, and
composition at the 100-course level, through disciplinary knowledge in the sciences, social
sciences, humanities, fine arts, and human health at the lower-division level, to integrative
studies in multiculturalism and interdisciplinarity at the 200 and 300 levels. The UCC
forms the curricular cornerstone for all entering first-year students, whose experiences are

now being studied carefully for the purpose of better coordination and enrichment.

SIUC has begun a partnership with SIUE’s School of Nursing to offer a complete
nursing program on our campus. The Student Health Center is providing administrative
office space, classroom space, clinical rotations, a simulation room, auditorium space for
teleconferencing, and numerous other services. Enrollment in SIUC's pre-nursing program

in the College of Science has doubled since we first announced this program.

In fall 2009 SIUC initiated a university-wide first-year experience program called Saluki
First Year (SFY).In FY09, SIUC joined a cohort of colleges and universities working with
the Foundations of Excellence, a program conceived under the aegis of John Gardner’s
Foundations of Excellence for the First Year of College.””” During the 2008-09 self-study
phase, an SIUC Foundations of Excellence task force of nine committees studied all
recent, relevant institutional data. A comprehensive current practices index of all offices

and programs that impact our first-year students and a resource library of supporting data

123 http://www.fyfoundations.org/.
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and studies were compiled and analyzed to determine best practices within our institution
and within higher education. Each committee submitted a detailed report, which was
examined by a steering committee and compiled into a final report with recommendations
and an action plan, and submitted to the provost, the vice chancellor for student affairs,
and the chancellor. The Saluki First Year provides tutoring and other kinds of academic
support, learning communities, and events for freshmen to help them succeed socially and
academically in the difficult transition to university life."** The program will be extended to
transfer students in the 2010-11 academic year and will provide one important component

of a university college unit to reinforce undergraduate education.

Another significant contribution to promoting excellence in undergraduate academics has
been the initiation of a robust program of opportunities for undergraduates to engage
in individualized inquiry, scholarship, and research with faculty mentors. Discussed
in greater detail in Core Component 4.a, and following the recommendations of the
“Boyer Report,”# these opportunities include REACH, the externally funded Ronald E.
McNair Postbaccalaureate Achievement Program, and a new “Saluki Research Rookies”
program for freshmen.'*® Students are encouraged to present their work at on- and off-
campus conferences and poster sessions. As publicized in the new SIUC Undergraduate
Research tabloid, many of our student researchers have won regional and national prizes
for their accomplishments.'” In spring 2010, SIUC will host “StLAURS,” the St. Louis
Area Undergraduate Research Symposium, begun a few years ago in that city. Organized
and run by students, the one-day symposium features posters and oral presentations by
undergraduate researchers from up to six to eight participating universities in the Illinois-
Missouri region. SIUC students have been highly successful in winning the awards

bestowed by faculty judges of the contributions at past symposia.

An innovative Undergraduate Assistantship Program was developed by former Chancellor
Walter V. Wendler to provide financial aid for retention purposes: undergraduates would
be paid for working in campus offices related to their majors. With projects initiated either
by the students themselves or by faculty members, undergraduate assistantships introduce

students to academic ‘real-world” work experiences in their chosen majors and careers while

124 http://www.firstyear.siuc.edu/web/; http://www.firstyear.siuc.edu/web/index.php/about-sfy.

125 Shirley S. Kenny, ed., Reinventing Undergraduate Education: A Blueprint for America’s Research
Universities (1999): The Boyer Commission on Educating Undergraduates. hetp://naples.cc.sunysb.
edu/pres/boyer.nst/673918d46fb653e852565ec0056f3e/d955b61ffddd590a852565ec005717ae/$FI
LE/boyer.pdf.

126 See http://reach.siuc.edu/; Julia Spears, “Saluki Research Rookies Program: Building Partnerships
Across Campus,” CUR Quarterly, vol. 30, no. 1 (2009), 25-28. (www.cur.org/quarterly/webedition.
heml).

127 http://www.reach.siuc.edu/tabloid.heml.
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paying them a stipend. The program soon became a way to recruit and reward students
for involvement in research in all areas on campus, with an estimated ~80 percent of the
awards directed to research activities. A recurring allocation of $820,000 was made as a
continuing commitment to this program, which fosters academic competition for these

positions and isa motivating factor in improving career choice.

From 2006 through 2008, SIUC's University Honors Program (UHP) worked to set new
admission requirements, revise its core curriculum, develop Honors tracks in a number of
majors, and initiate activities to develop community for the university’s best and brightest
students. The UHP has an Office of Major Scholarships, which has assisted our students
in successfully competing for prestigious nation-wide scholarships such as Goldwater and
Udall (see Core Component 3.c). In addition, in 2009 three students from SIUC were
among sixty named to the USA Today Academic All-American Team. In the required
essay part of their applications, all three students mentioned the importance of their varied

undergraduate research experiences.
Commitment 5: Engage the Whole Student

Perhaps the most compelling evidence for our commitment to helping students get the
most from their undergraduate experience is the creation of learning-living communities
in University Housing (see Core Component 3.c). Starting with academic-emphasis
floors more than twenty years ago, the SIUC residential experience now includes more
than a dozen freshman interest groups, residential colleges in Engineering and in Mass
Communication and Media Arts, and special academic programming which draws faculty
associates into the residence halls to engage students in various activities of mutual interest.
Additional planning to address the needs of undergraduate students is reflected in the
“Agility and Efficiency Task Force Report,” issued in 2005.'* This report documents the
recommendations of a committee created to implement portions of Southern at 150 by

targeting areas for streamlining, elimination, and improving processes.

In 2007 the BOT approved $83 million in funding to improve the university's athletic
facilities: construction of a new football stadium (the old McAndrew Stadium being
decrepit and possibly dangerous) and renovation of the SIU Arena. Both projects are
part of the first phase of “Saluki Way,” an ambitious construction program to revitalize
the southeastern portion of campus (see below). Campus tennis courts and intramural
fields will be relocated to make room for the new stadium, and new student services and

classroom buildings will be added as well. Construction and renovations began in 2009,

128 See http://intranet.siuc.edu/Agility_Efficiency_Final Task_Force_Reports_June_17_2005.pdf.
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and are scheduled to be completed by the fall of 2010.

In fall 2009 SIUC initiated several new programs as part of a focus on student retention,
especially for freshmen. One is Saluki Cares, an individualized response program to
connect students having various kinds of problems with appropriate support services on

campus.
Commitment 6: Provide Assertive and Deliberative Leadership

SIUC has undergone changes in leadership with the replacement of the chancellor and
provost by interim appointments. Over the past thirteen years (since 1996), SIUC has

had seven chancellors,'®

two of them interims. Most served terms of only two years or
less. Three were removed by the president and the BOT. Although other administrative
positions remain stable (or undergo “normal” turnover), the shift in leadership at these
levels has had the potential to alter our fundamental planning and directions, because
these individuals were charged with overall university operations. However, the current
chancellor and interim provost have reasserted their commitment to the principles of
Southern at 150. In addition, as Chancellor Samuel Goldman announced in his 2009 State
of the University address, the university will be directing attention to updating Southern at

150 and plans to realize new or revised goals.'*

As described in Core Component 1.d, SIUC leadership includes five vice chancellors,
including the provost, reporting to the chancellor and constituting an Executive Council.
The chancellor is also advised by the Chancellor's Planning and Budget Advisory
Committee, composed of representatives of various campus constituency groups. The
provost holds twice-monthly meetings with the Deans’ Council, which is composed
of the deans of the various colleges and professional schools, including the library and

131

the graduate school. The university’s organizational charts®! illustrate these and related
g ys org

administrative-structure relationships.
Commitment 7: Enhance our Library and Knowledge Resources

In 2000, the Association of Research Libraries (ARL) ranked Morris Library 62nd among
70 public research universities and 94th among 112 public and private research universities.
By 2006, SIUC's rankings had improved to 55th and 74th, respectively. These gains can be

attributed to strong leadership and commitment to improve library facilities and services.

129 http://www.siuc.edu/HallOfChancellors.heml.
130 http://www.siuc.edu/chancel/index.heml.
131 http://news.siuc.edu/orgChart/.
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The renovation of the library building—a $62.2 million, multi-year project just completed
in 2009—underscores STUC's level of commitment (Figure 2-3). Funds were provided by
the state of Illinois and supplemented with income fund revenue to assure the successful

completion of this project.

Figure 2-3. Morris Library renovation

detail.
Commitment 8: Serve Others

Southern Illinois University Carbondale has a long history of service to the wider regional
community, as discussed in detail in the chapter on Criterion 5. The university began as 1
normal school for training teachers in the southern Illinois area and grew into a university
by serving the needs of the wider region of the Ohio and Mississippi valleys. An example
of that commitment is the College of Applied Sciences and Arts (CASA), which began
in 1950 as the Vocational Technical Institute (VTT) to provide workforce training for the
people of southern Illinois. As Illinois community colleges grew rapidly in the 1970s and
1980s, pressure came from the state to transfer these technical and vocational education
programs to the community colleges. CASA maintained many of its programs, however,
as did the Department of Workforce Education in the College of Education and Human

Services (COEHS).
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Another example of service to the region is the SIU School of Medicine (SOM). Focusing

132 the school is an international leader in

on the health-care needs of downstate Illinois,
medical education and a leader in the development of the regional academic medical center
and the medical district in Springfield. Since its founding in 1970, the SOM has graduated
over 2,200 physicians, provided outreach services throughout the region, performed
hundreds of national research projects, and treated thousands of patients.””* New centers

in Springfield include the SimmonsCooper Cancer Institute at STU"** and the Center for

Alzheimer Disease and Related Disorders.'*

At Carbondale, the Center for Austism Spectrum Disorders (in COEHS) serves the
southern Illinois region’s children with autism disorders, their families, and the greater

community.'*

Other examples of SIUC s local and regional service activities include the Office of Economic
and Regional Development (OERD)"” housed at the Southern Illinois Research Park in
Carbondale’® and affiliated with the University Entrepreneurship Center in Centralia,

Illinois."® Reporting to the Office of the President, OERD also includes the Small Business

140 141

Incubator,'* the Center for Rural Health and Social Service Development,'*! and other

offices involved in economic development. An additional example is the ConnectSI'**

initiative to bring broadband access to southern Illinois.

In addition, large numbers of SIUC students volunteer their time and energy in service
to the region (see also “Learning-Living Communities” under Core Component 3.c). In
2001 SIUC was awarded an AmeriCorps component to its nationally recognized Saluki
Volunteer Corps,' which won the Jimmy and Rosalynn Carter Award in 2006 for its
contribution to the Carbondale Women’s Center. The Saluki Volunteer Corps works with

seventy non—proﬁt organizations in the southern Illinois region.

132 “Downstate Illinois” generally refers to all of the state outside of Chicago and the “collar counties”
that make up the Chicago metropolitan area.“Southern Illinois,” broadly defined, is the area south of
Interstate 70, or more narrowly, south of Interstate 64.

133 “A Brief Look at SIU School of Medicine,” 2008. http://www.siumed.edu/news/BriefLook08.pdf.

134 http://www.simmonsfirm.com/practices-cancer-institute.html.

135 http://www.siumed.edu/alz/.

136 http://www.casd.siuc.edu/.

137 http://econdev.siuc.edu.

138 http://www.sirpark.com/.

139 http://www.commerce.state.il.us/dceo/News/2006+ Archives/pr07172006.htm.

140 http://www.southernillinois.biz/.

141 http://crhssd.siuc.edu.

142 http://www.connectsi.us.com/.

143 http://www.stddev.siu.edu/index.php?option=com_content& task=view&id=55&Itemid=63.
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Commitment 9: Enrich Our Campus

Carbondale campus-facility planning began in 2000 with the creation of a large committee
charged to create a plan for campus development. With outside consultants and extensive
efforts to poll all campus constituencies for their opinions and preferences, the 2001 Land
Use Plan was created. In March 2006, the BOT approved a Campus Master Plan that
integrated this Land Use Plan with the 2004 University Housing Facility Master Plan,
the Athletics Facility Master Plan, and Saluki Way. The 2006 Campus Master Plan is a
working document crafted to provide guidance to the future development of the SIUC

campus.'* Saluki Way (Figure 2-4) is a key component.

Figure 2-4. The land-use plan for Saluki
Way showing the north-south axis from
the Old Campus to the athletic buildings.
Future academic buildings are shown in
orange, future athletic buildings in red,
and parking areas in dark blue. Existing

buildings are in dark gray.

Saluki Way is designed to provide a defined eastern edge to the main campus and a
corridor from “old campus” to the new football stadium. It envisions an axis of development
running from the flagpole circle at the north end of the quadrangle south to the arena. The
northern part of that axis is the established Old Campus and extends down the walkway
between Anthony Hall and Parkinson. As noted earlier, major elements of Saluki Way

include the football stadium, renovations and an addition to the SIUC Arena, a student

144 2006 Campus Master Plan; http://www.pso.siv.edu/pdfs/2006 Campus Master Plan Document.pdf.
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services building, and a general classroom building. The stadium and the arena projects
are currently underway, and the student services building is in the planning stage. The
classroom building has been included among RAMP projects for funding. Saluki Way will
create a more coherent and architecturally attractive main entrance to the campus from

U.S. Route 51. The plan will be implemented in several phases between now and 2015.

Campus planning is increasingly informed by various initiatives focused on beautification
and environmental sustainability.'* The campus has long had a 3-for-1 tree rule: for
every tree destroyed by constructional activity, three new ones must be planted. In all new
construction plans, Plant and Service Operations is working with architects and design

services to achieve LEED certification.

In September 2009 Chancellor Goldman named a Sustainability Council to examine
ways to make campus operations more sustainable, particularly through reduced energy
consumption. One of the first duties of the council will be to determine how to use the
new Green Fee students voted to assess themselves. This initiative augments numerous
campus undertakings focused on earth-friendly operations and reduction of its carbon
imprint, including using local produce in dining halls, a range of recycling efforts
including vermicomposting and recycling solid wastes (paper, glass, aluminum, etc), and
“green scholarships” for undergraduate students. The Department of Plant and Service
Operations (PSO) has pursued sustainability initiatives in several areas. Some of these
include lighting (replacing or retrofitting bulbs and exit signs with CFLs and LEDs, and
adjusting light levels, with estimated energy savings of 30-60 percent); HVAC systems
(installing geothermal systems, replacing or retrofitting electrical and water systems);
and utilities (monitoring individual building energy and water use; expanding Metasys,
a campus-wide building automation system; installing solar cells and investigating wind

turbines to generate electricity).'*

For more than a decade SIUC has pursued an on-going campaign to preserve and update
the architecturally interesting buildings of SIUC'’s Old Campus. An example is Altgeld
Hall, constructed in 1896, the university's oldest building. It originally housed the physical
sciences and a gymnasium, but since 1958 the building has housed the School of Music.
An $11 million renovation and expansion of Altgeld (Figure 2-5) was completed in 2004.
Music students and faculty now enjoy newly designed classrooms, practice rooms, and

rehearsal halls, all state-of-the-art, newly equipped, and acoustically engineered.

145 http://sustainability.siuc.edu/.
146 J. Harrell, “Sustainability Initiatives of the Department of Plant & Service Operations, STUC, 7/28/08.



SIUC Sere-Stupy: CRITERION 2

Figure 2-5. Altgeld Hall, new addition, October, 2004.

New SOMS facilities include a Springfield Combined Laboratory Facility (a building
shared with the Illinois Environmental Protection Agency, Illinois Department of Public
Health, and the Illinois State Police-Forensics division), and the recently constructed

building housing the SimmonsCooper Cancer Institute at SIU (Figure 2-6).

Figure 2-6. The SimmonsCooper Cancer Institute at SIU, Springfield.

Design for a state-of-the-art Transportation Education Center (TEC) at the Southern
Illinois Airport has been completed. The center will house SIUC's nationally known
automotive and aviation programs. The TEC design envisions 190,965 gross square feet

at an estimated cost of $62.8 million. The project was approved and state planning funds

were received through RAMP.

One aspiration of Southern at 150 is to “ensure that all educational classrooms, laboratories,
and studios are functionally adaptable to technological advances and meet a minimum
standard” (p. 71). A related aspiration is to “develop and maintain campus buildings” (p.

70).

In early FY03, the university convened a Classroom Initiatives Committee to identify and

prioritize educational areas in need of improvements that would provide the most benefit
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to the student population. Recurring funding in the amount of $1 million was provided to
renovate and update the major lecture halls on campus and an additional $1 million was
internally reallocated to assist with this goal. From FY03 through FY07, SIUC invested
more than $6 million to improve classrooms, laboratories, and studios. One example is the
renovation of Lawson Hall. This large classroom building, technologically advanced in the
late 1960s when it was constructed, was completely renovated, providing modern seating,

acoustics, and visual aid/computer technology in all classroom:s.

Opver the last five years, a number of campus projects have been directed toward updating
the physical landscape, providing beautification and enhancement of the learning
environment. Achieving the Southern at 150 goals for physical improvements to the
campus will necessitate the development of long-term plans for each building, a reduction
in deferred maintenance, implementation of the Campus Master Plan, a multi-phased plan
to improve the grounds, plans to promote safety, and the creation of a capital campaign to

fund the Campus Master Plan.

Expenditures for campus improvements were placed on hold in FY08 due to the lack of
state funding and the increasing cost of construction materials, equipment, and utilities.
With the recent passage of the state of Illinois “Capital Renewal bill” for funding building
projects, however, it is anticipated that various SIUC projects included in the bill—Morris
Library completion, construction of the Transportation Education Center, renovations to
the Communications building, deferred maintenance—will soon begin or resume and are

expected to continue through FY18.
Commitment 10: Cultivate Resources

“Resources” for SIUC include both human “capital”—faculty, staff, students, and their
energy, dedication, and skills—and financial capital. Four main sources of financial

resources are state appropriations, tuition and fees, grants and contracts, and donations.

With respect to state appropriations, ten years ago the NCA evaluation team’s Report of a
Visit forecasted the financial challenges that STUC would face. It noted (p. 64) that STUC
would be challenged to build on its legacy in“a time when the university faces the likelihood
of limited increases in state-appropriated funds.” Indeed, during the ensuing decade the
university has encountered challenges due to shrinking resources and unfunded mandates
from the state of Illinois (discussed below). Tuition for “in-state students” or “resident

students” increased from 1999 to 2009, the increases ranging between 3.0 percent in FY00
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and 18 percent in FY03."" In fall 2004, the governor’s Guaranteed Tuition Stabilization
Plan for first-time undergraduate students was enacted.'”® Under this plan, tuition costs
are locked in at the same annual rate for up to four continuous academic years following
initial enrollment. Since FYO07 tuition increases have been between 9 and 10 percent, but

annual fee increases ranged from 11.3 to 30.6 percent.'*

The dollar amount of external grants and contracts, excluding financial aid, has increased
from a university-wide (including SOMS) total of ~$33 million in FY99 to $70.1 million
in FY08. Importantly, grant and contract awards are the only source of university income
that faculty can directly increase themselves. In addition, these external dollars include
not only that direct income but also “indirect” (facilities and administrative, or F&A)
cost-returns, which approximate the actual costs of the research enterprise to universities.
F&A returns to SIUC have grown from $4.5M in FY99 to $8.4 million in FY09, partly
because of the increased award amounts but also because of increases in SIUC's federally

negotiated F&A rate itself (see Core Component 4.a).

Among our revenue streams, the one that is most lacking is that from private gifts and
donations, which currently account for only about 1 percent of our annual budget. To
increase this source of funding, in 2005 SIUC launched its first-ever comprehensive
capital campaign through the SIU Foundation, with a goal to raise at least $100 million.'*

In October 2008 SIUC officially celebrated exceeding this goal by $6 million.

Societal and Economic Trends: Environmental Scanning and Emerging

Issues

We have great expectations for our university. At the same time, we understand the many
complex societal and economic trends, nationally and in the state of Illinois, within which
we must structure our plans. In particular, between fall 1999 and fall 2009 public higher
education in almost every state faced two economic recessions—one after 2001 and

another in 2008-09—which led to slashed appropriations.

One economic trend is declining state support for public higher education, which poses
ongoing challenges, especially for planning. As discussed in Core Component 2.b, below,

over the past ten years Illinois' support for public universities decreased by 17.9 percent,

147 Southern Illinois University Carbondale Factbook 2008-2009, Table 28 and Figure 22.
148 http://www.illinois.gov/PressReleases/ ShowPressRelease.cfm?RecNum=2193&SubjectID=38.
149 Op.cit. (in note 147).

150 http://www.siuf.org/pressroom_article.asp?newsid=33.
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while state funding for K-12 education increased by 46.8 percent.”®! No new program
dollars have been available to any of the public universities for the last seven years. This
decline in support for higher education has made SIUC increasingly reliant on revenues
from student tuition and fees as well as external funds from grants and contracts. Increased
tuition and fees, however, have had a negative effect on our student population and their
families, and this remains a constant chaﬂenge as we look to the recruitment and retention

of students.

In addition to the planning efforts initiated by the IBHE, discussed above, the SIU system
president and Board of Trustees and the campus administration continually monitor the
national and state landscape for trends and challenges and use those analyses to provide
guidance to the campuses and their respective academic communities as they plan for the
future. Over the years, several of these reports have been used to drive specific structural
and policy changes in the university. These reports—"Preparing for the 21st Century:
Health Education Task Force Report” (1994), “International Education: Preparing for the
Global Community” (1998), and “The American Dream: Alive but Ailing” (2006)—are

available in the Resource Center. Some of their concerns are summarized below.

Unfunded Mandates'

Unfunded state mandates are taking an ever-larger toll on SIUC's budget. For example:

+  Funds for general cost increases have not been provided since FY92.

+  The state minimum wage was increased to $5.50 on January 1, 2004, and to $6.50
on January 1, 2005. Beginning July 1, 2007, the wage was increased to $7.50
and will increase at $.25 annual increments until it reaches $8.25. No new or
additional funds were provided to the university to cover this increase.

+  'The state has not provided utility cost increases since 1992. From FY05 to
FY09, utilities are projected to increase 32 percent from $9.21 million to $12.12
million.

+  Since FY90, the state has provided only $191,400 for sick leave payments each
year. The annual additional cost to the university varies every year, Since FY2000,
the total annual cost of sick leave payouts has ranged from a high in FY2001 of
$1,119,953 to a low annual cost of $579,628.

151 Stanley O. Ikenberry, Daniel T. Layzell, and W. Randall Kangas, “Higher Education and Illinois’
Future,” The Illinois Report, Institute of Government and Public Affairs, 2008. Also available at: htep://
www.igpa.uillinois.edu/library/ILReport08Intro. See also the Measuring Up 2008 report at http://
measuringup2008.highereducation.org/print/ NCPPHEMUNationalRpt.pdf.

152 All data except as noted in this section provided by the Budget Office.
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+  'The state has not fully funded salary increases since 1992. The university has

absorbed the cost of these increases (Figure 2-7).

Figure 2-7. Absorbed salary costs.

+ The cost of funding the employer’s portion of Medicare and Social Security
contributions continually exceeds the amount appropriated. The university
redirects funds from its already limited resources to meet this obligation. FY94
was the last year state funds were provided for the increase in Medicare and Social
Security. The annual difference between funds provided by the state of Illinois
and actual annual expenditures is $1.28 million.

+  When entitlement programs such as the Illinois Veterans Grants and Illinois
National Guard are not fully funded, the university is required to absorb the loss

in collections for tuition and certain fees (Figure 2-8).

Figure 2-8. Cost of veteran entitlements. Source: Bursar’s Office.
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+  Library materials have increased at an average rate of more than 10 percent per year.
The total acquisitions budget for Morris Library and the School of Law Library
for FY09 was approximately $6.4 million, thus the estimated annual cost required
to maintain acquisitions at the current rate for FY10 is about $640,000. This level
of increase is not likely. Like budgets for the rest of the university, library materials
budgets have been falling behind for at least the past decade. Since 2005 a portion
of the F&A cost returns to the OVCR/GD have been diverted to Morris Library.
In spring 2009, academic departments were once again asked to identify serials
subscriptions that may be cut for FY10 in anticipation that subscription increases
will again outstrip available funds.

+ In FY02, the state distributed a portion of the cost of the group health insurance
to the university, which amounts annually to approximately $4.91 million.

+  General Assembly Scholarships amounted to $580,000 on the Carbondale
campus and $253,800 at SOMS for FY09. This amount varies each year.

+  'The Fire Sprinkler Dormitory Act was signed into law in 2004 with no money
appropriated. To date, this has cost the university $6.5 million (paid for with a
bond sale) with an additional $5 million for Thompson Point, $1.275 million for
University Hall, and $5.25 million for the Triads.

In addition, the costs of federally mandated research compliances must be recognized.
Training for staff and for oversight committees (especially IACUC and IRB) usually
involves memberships in professional associations, travel to meetings, per diems, and
registration; chairs of compliance committees often demand extra compensation because
of the time commitments involved. The Vivarium has aging facilities that do not meet
current standards and threaten continuing accreditations; several external proposals were
submitted to NIH for renovations over the years, but were not funded. At this writing,

one is pending.
Deferred Maintenance

There are also pressing issues of deferred maintenance. The core academic and
administrative buildings on the Carbondale campus were built between 1955 and 1970;
the major HVAC and other systems installed in this era are inefhicient and insufhcient for
today’s demands and have exceeded their effective lives. FY10 deferred maintenance costs

on the Carbondale campus are estimated at approximately $450 million.'*?

The university has a long-existing Facility Advisory Committee (FAC) consisting of

153 Source: Director, Plant and Service Operations.
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representatives from the university constituency groups. The FAC makes recommendations
to the administration for projects to be included in the annual RAMP proposals submitted

to the IBHE and legislature requesting funds to construct, repair, replace, and renovate

SIUC facilities.

However, state-appropriated capital funding was put “on hold” beginning in 2004 and as
the university faced annual compulsory state budget reductions, several alternative revenue
streams were developed to address these needs: bonding, a new student fee, and anticipated
state capital funding. A Facilities Maintenance Plan for SIUC approved in April 2008
identified $100 million of immediate deferred maintenance needs, of which an estimated
$75 million will be addressed with the anticipated revenue streams. A new Facilities
Maintenance Fee will be used to partially fund the maintenance costs for the facilities,
providing an estimated $7.3 million once it is fully phased in. In an attempt to tackle as
many of the deferred maintenance issues up front, a $25 million debt financing is planned
for early FY12, with debt service to be funded from a portion of the Facilities Maintenance
Fee. A priority list of deferred maintenance projects has been identified.”®* As noted, the
state Capital Renewal bill passed in 2009 will permit various suspended SIUC projects—
including completion of Morris Library and construction of the Transportation Education

Center—to resume, and will reduce deferred maintenance by about $30 million.

Other mechanisms and efforts to remedy deferred maintenance include external grant
proposals (to NIH and NSF for the science buildings), general funds in the Plant and
Service Operations budget, insurance for repairs to buildings damaged in the May 8, 2009

storm, and, indirectly, student fees generated as part of Saluki Way construction.

Responding to Student Needs and Wishes

Since 1999, the university and students, working closely with the leadership of Plant and
Service Operations—and sometimes in classes—have committed to improving campus
sustainability; and, as noted earlier, the chancellor has recently appointed a Sustainability
Council." Sustainability, in simple terms, is meeting the needs of the present without
compromising the ability of future generations to meet their own needs. STUC has
implemented various green”initiatives, including programs to provide more efhicient lighting,
recycling food waste through vermicomposting, local organic gardening for campus food
service, Eco-Dawgs (student group with environmental interests), and a student Green

Fee. The university continues actively seeking ways to save and conserve for the future.

154 See Document 2-9 in the Resource Center.

155 http://sustainability.siuc.edu/.

“Wo a@zﬁw% hove masy,

MMM ot undern
way oL out camgud., ond thud
councl willl enadde wa ts take

WUL Mol prso vt dtpd. net
&mﬁ?{ ts pudet, but alds
Lhanct the usment

Chancellor Samuel Goldman quoted in

University Communications news release,

“Chancellor names Sustainability Council

members.”

September 30, 2009




SIUC Sere-Stupy: CRITERION 2

Upon completion of a one-year study (which included focus group meetings, student
surveys, a review of the off-campus housing market, an analysis of on-campus housing
demand, and a comprehensive financial analysis), the 2004 Housing Master Plan was
approved. The Housing Master Plan outlines university goals for replacing housing
facilities that have outlived their useful life and the construction of new housing that meets
the changing needs and demands of today’s student. Substantial progress has been made
toward the goals outlined in the plan. In 2004, the university was able to use cash reserves
to purchase a 240-bed residence hall situated on 5.43 acres of land adjacent to the existing
east campus housing area. This property is being used while maintenance is being carried

out on older housing facilities.

In 2007, a new 400-bed, apartment-style residence hall was opened at the Carbondale
campus (Figure 2-9). This facility represents the first new housing on the Carbondale
campus since 1968. The construction of this facility was financed through the sale of
revenue bonds, with annual debt service to be paid from University Housing operations.
In addition, two residence halls that had outlived their useful life have been demolished,
and one has been converted to use for administrative purposes. Future plans include the
scheduled removal of additional unfit residence facilities from active use and construction

of new housing space as needed.

Figure 2-9. New student apartments at Wall and Grand Streets.

A healthy campus community needs healthy students. The new Student Health Center
supports the mission of the university by improving the health and quality of life for all
students. The new $9.6 million, 57,000-square-foot facility, completed in 2004, is one
of the largest and most comprehensive in the nation. Located adjacent to the Student
Recreation Center on the east side of the campus, this new facility, paid for mostly with
student health fees, houses a continuum of care under one roof. Services include a clinic,

pharmacy, wellness center, emergency dentistry, counseling, insurance office, laboratory,
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mental health clinic, sports medicine, and physical therapy, among others. It also includes

a 120-seat auditorium and conference rooms.

The SIU Board of Trustees approved an $83 million budget to improve the university’s
athletic facilities at its meeting in November 2007. This included funding to construct a
new football stadium and renovate the SIUC Arena, both of which are part of the first
phase of Saluki Way. A new student services building with an estimated cost of $25
million is also to be built as part of the first phase of the project, but it cannot be built
until McAndrew Stadium is demolished. Campus tennis courts and intramural fields will
also be relocated to make room for the new stadium. Construction of the stadium and the

renovation and addition to the arena are scheduled to be completed by fall 2010.

Campus Safety

The safety of students, staff, faculty, and all persons on the SIUC campus is a growing
concern, given recent highly publicized incidents at Virginia Tech and Northern Illinois
University. The SIUC Department of Public Safety (DPS) is staffed with thirty-six full-
time, sworn officers with arrest powers who provide law enforcement services twenty-
four hours per day, seven days per week, all year. In addition, the department employs
approximately eighteen students per year. The department offers enhanced 911 emergency

telephone service and operates the campus night safety transit service.'*®

Campus safety planning at SITUC involves several policies and procedures, different campus
departments, and various documents. The Campus Violence Prevention Committee is the
most recent initiative (begun fall 2007); it convenes every Monday and uses three policies/
protocols in assessing student behavior.”” Because campus tragedies often involve gun
violence, the DPS has developed a policy for responding to Active Shooter situations; the
policy and a training video, When Lightning Strikes, are available on the DPS home page."®
The university also has in place a workplace violence policy."* The Center for Environmental

Health and Safety is responsible for work-related safety issues.'® Another layer of campus

156 http://www.dps.siu.edu/Documents/Night%20Safety%20Transit%20FAQs.pdf. See also www.dps.
siv.edu.

157 Documents pertaining to these campus safety issues are available in the Resource Center and
include: an outline of the purpose and protocol of the Campus Violence Prevention Committee;
guidelines for faculty and staff wishing to report information; Student Behavior: Policy and Procedures
for Administrative Review; Substance Abuse Education; and Suicidal Threats and/or Attempts:

Policy and Procedures for Mandated Assessment. Also see http://www.policies.siuc.edu/policies/
AlcoholDrugAbuse.html.

158 http://www.dps.siu.edu/disaster_activeshooter.htm.

159 htep://www.policies.siuc.edu/policies/ workplaceviolence.htm.

160 htep://www.cehs.siu.edu/.
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safety planning is standardizing electronic door access hardware, closed-circuit television
hardware, and security camera system hardware installed in new construction or retro-

fitted to an existing structure.

The responsibility for emergency preparedness and response is assigned (half-time) to a
position in the Department of Public Safety. In addition to the All-Hazards Emergency

Operations Plan,'®!

executive summaries are provided to all designated university
responders and emergency response guides'® are distributed throughout campus and as a
part of on-going staff training. Annual disaster exercises are held to provide practice with
the plan, which experienced real-life testing after the disastrous May 8, 2009 storm with

winds of more than 100 mph.'®® Information about the emergency notification systems is

available on-line.'®

SIUC has a sizeable on-campus residence population. In March 2007, a housing safety audit
was completed and provided the basis for on-going safety planning involving on-campus
residence halls. The recommendations in this plan are a shared effort among University

Housing, Plant and Service Operations, and the Department of Public Safety.'®

The Jeanne Clery Disclosure of Campus Security and Campus Crime Statistics Act is
federal legislation that requires colleges and universities across the United States to
publicly disclose information about crime on and around their campuses. Included in the

166), and as

required information are safety resources (Campus Safety & Security Report
part of the requirements for this act the university has in place multiple drug and alcohol
policies: Drug-Free Workplace;'*” Drug and Alcohol: Standards of Conduct;'*® Drug and
Alcohol Use by Employees Performing Safety-Sensitive Work;'® and Drugs and Alcohol:

Disciplinary Sanctions Relating to Illicit Use.'”

Finally, the Campus Safety Plan 08/18/08 summarizes the various safety planning efforts
in place and under way at SIUC and reflects existing policies, procedures, and protocols
covering a variety of safety-related efforts. In addition, in anticipation of forthcoming safety-

related initiatives both legislatively mandated and identified as best practices, the second

161 Draft Document available in the Resource Center.

162 http://www.siuc.edu/emergency/Emergency_Response_Guide_2007.pdf.

163 http://thesouthern.com/news/breaking/article_a65clcad-ddc6-5a31-92ae-40cda295d71f heml.
164 http://www.siuc.edu/emergency/.

165 Document available in the Resource Center.

166 http://www.dps.siu.edu/Documents/2006SafetyReport_110107.pdf.

167 http://policies.siuc.edu/policies/drugguid.heml.

168 http://policies.siuc.edu/policies/drugcond.heml.

169 htep://policies.siuc.edu/policies/cmvregs.heml.

170 htep://policies.siuc.edu/policies/drugdisc.heml.
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part of the report'”!

sets forth what the campus is monitoring regarding the latest safety
issues confronting college campuses, including the recently passed H.R. 4137—Higher

Education Re-Authorization Act.
Summary

SIUC's response to the above-noted challenges has been a reflection of its history of good
planning and responsiveness to the changing environment. Yet, significant challenges
remain. The following extended quotation is from“The American Dream: Alive but Ailing,”
a 2006 report on the state of postsecondary education in the U.S. developed by the Office
of the President for the BOT. The report also provides the system perspective on SIUC:

SIUC continues to face a disjuncture within and outside its academic community as
to how best to fulfill its mission. Until this is resolved, the campus will lack the ability
to define its preferred student profile. This, in turn, will affect the campus’ ability to
establish a workable admissions policy, market the university, build a sustainable

strategic enrollment plan, and allocate financial aid and merit dollars accordingly.

Many view SIUC as having two separate and competing cultures. For some, the
campus’ goal is to become one of the top 75 research universities in the nation. To
achieve this, SIUC will need to emulate the public flagship universities by “buying” the
talented students with non-need-based aid. Others view the campus’ true character
to be in its “blue collar” tradition. While this latter view does not preclude a strong
research mission, it does raise the question of whether the top 75 is worth the imbalance
it implies with the campus’ other priorities, especially at a time of flat or declining

enrollments and revenues.

Although the public flagship research universities are becoming more and more like
the private universities in catering to talented students from middle- and high-income
families, SIUC’s experience is not necessarily comparable. SIUC offers approximately
$2.5 million in non-need-based merit money to freshmen and transfer students. While
the amount provided has increased by small percentages over the last four years, the
purchasing power has continued to lose ground. As for the $1 million in need-based
aid, this amount has been flat for the past four years, and like the non-need-based merit
money, it too has lost purchasing power. Compared to Missouri State, which offers $10
million in need-based aid to its freshmen and transfer students, and the University of

Illinois at Chicago which budgets $13 million, SIUC’s ability to serve this population is

171 Document available in the Resource Center.
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disappointing, if not woefully inadequate. It can neither afford to compete with its peer
research universities nor is it able to maintain its connection with talented students from

low- and middle-income families.

To further complicate matters, SIUC seems unable to define itself for the few dollars
that it does have for need-based students. There seems to be a “first come, first served”
mentality that distributes need-based dollars without respect to whether the student is
talented or high risk. In other words, SIUC distributes its $1 million in need-based
aid irrespective of the student’s ability to succeed. Arguably, SIUC has been settling for
less able students rather than talented low- and middle-income students. Exemplary of
this situation, some 3,000 students annually fail to meet the university’s Satisfactory
Academic Progress policy of attaining a 2.00 grade point average and completing 67

percent of enrolled coursework.

It is doubtful that SIUC can compete with the public flagship universities in attracting
the best students irrespective of need. It simply does not have the endowment to make
this happen, and this problem is not easily remedied. Having made this point, yet
another needs to be made as well, i.e., there is currently no strategic admissions policy.
The campus has yet to define its preferred student. Lacking this information, it is unable

to make smart decisions on how to distribute its scarce dollars.

Recently, SIUC has begun losing a larger and larger share of students from middle-
income families, a trend that will continue unless it reaches out to market the value of
its education and makes the student’s education more cost neutral. A student from a
middle-income family of four with an income of $45,000 can expect to have expenses
of $13,253 against which he/she will receive aid of $6,125. This includes no Pell grant,
state funds of $3,500, an institutional loan of $2,625, and work study. There is every
reason to believe that SIUC will face a continued drop in its enrollment of students
from middle-income families without an infusion of new dollars to support student

needs.!”?

For those challenges facing STUC that are endemic to the state’s fiscal condition or to higher
education in general, we are committed to working with other stake holders to address
them in a collegial and cooperative manner. For those challenges that remain uniquely
ours, we are committed to facing them honestly and directly, starting with a more focused

enrollment management plan and culminatinng in the creation of a university college.

* 172 “The American Dream: Alive but Ailing” (2006). A copy of this report is available in the Resource

Center.
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When writing or talking about difficult times, we in the West often use the phrase “a glass
half full or half empty.” A similar concept exists in the East, where the Chinese character
for crisis alludes to elements of both danger and opportunity. Both indicate that crisis” may
be defined by how one responds to circumstances. Healthy revenues, robust endowments,
and steady or rising enrollments can oftentimes mask poor leadership, but the signs of
deficient or marginal leadership are revealed in all their nakedness during difficult or
challenging times. In such periods, there is seldom room for error. Clearly both Eastern
and Western icons speak to the importance of the exceptional leader who, despite threat
or impediments, makes a positive difference. This is of critical and immediate importance
for the new chancellor, Dr. Rita Hartung Cheng, as she begins leadership of SIUC on June
1,2010.

Core Component 2.b: The organization’s resource base
supports its educational programs and its plans for
maintaining and strengthening their quality in the future.

General Revenue and Income Fund (Tuition) Revenue

Revenue streams at public universities have changed considerably over the last decade, in
response to the economic down-turn following September 11, 2001, and the more recent
lengthy and severe recession in 2008-2009. Illinois—and particularly STUC—have been
hard hit. From FY99 to FY 09, state appropriations for higher educationincreased an average
of 48.5 percent among the fifty states in the nation, but only 24.9 percent in Illinois.'”
Thus Illinois ranks 42nd out of 50 states in the percentage increase of appropriations
for higher education. In FY98, SIUC received 40.2 percent of its support from the state
of Illinois; in FY08, SIUC received only 30.4 percent of its support as general revenue

appropriations from the state.'”*

“General revenue” funds are derived from taxes and appropriated by the state of Illinois
to institutions of higher education. General revenue appropriations for SIUC since FY99
have fluctuated, and since FY02 state support has been declining. In FY02 the state
subjected higher education institutions to a midyear rescission with a further reduction in
FY03 followed by three years of static funding. Thus for five of the last ten years Illinois
higher education in general and SIUC in particular experienced no growth in state funding.

When total appropriations are expressed in constant dollars using the Higher Education

173 See Grapevine 50-State Summary Table, dated 2/4/09 found at: hetp://www.grapevine.ilstu.edu/fifty_
state_summary.htm. Indeed, when adjusted for inflation, Illinois appropriations declined from FY99 to
FY09.

174 Southern Illinois University Carbondale Factbook 2008-2009, Figure 28.
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Price Index (HEPI),"”> SIUC has actually lost purchasing power over the past decade
(Figure 2-10). Although the past two fiscal years have seen very small increases, overall

support from the state of Illinois has yet to equal the funding in FY02.

~

Figure 2-10. SIUC funding trends 1999-2010.

As a result, SIUC has been increasingly reliant on the “income fund”—revenue from
student tuition and fees. As state support declined, SIUC responded by raising tuition
(Figure 2-11), increasing the income fund’s absolute value by 72.7 percent. This percentage
increase in tuition revenue is coupled with a 128.3 percent increase in the new freshman
tuition rate ($2,781 in FY99; $6,348 in FY08). Tuition and fees, shown in Figure 2-12,

have increased in both current and constant dollars in the past decade.

175 hetp://www.commonfund.org/ Commonfund/CF+Institute/ CI_About_HEPLhtm.
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Figure 2-11. New student tuition and fees, 1999-2010."7¢

Ve

Figure 2-12. Trends for tuition and fees, 1999-2010."7

Increases in tuition have been the only available way to assist the campus in offsetting
declining state support, a situation common to all Illinois public universities, resulting in a

general synchronicity in tuition increases (Figure 2-13).

176 Southern Illinois University Carbondale Factbook 2007-2008, 2008-2009, 2009-2010, Table 28.
177 See Figure 2-11 for tuition and fees. CPI deflation data from: http://data.bls.gov/cgi-bin/cpicalc.pl.
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Figure 2-13. In-state tuition at Illinois public universities, 1998-2008.'7

The Illinois legislature passed HB1118, the “Truth in Tuition” law, which mandated a
guaranteed tuition rate beginning with the 2004-2005 academic year. This law ensures
that the tuition rate first charged to an undergraduate student will remain constant for a
period of four continuous academic years following initial enrollment, unless s/he changes
to a major charging a different tuition rate."”® SIUC's implementation of the “Guaranteed
Tuition Stabilization Plan” changed the inflow of tuition revenue because the increase is
only realized on incoming new students, necessitating tuition-rate increases that otherwise

would approximate those that would have been spread over a four-year period.

Tuition and fees have increased in both current and constant (HEPI) dollars in the past
decade. These increases were shown in Figure 2-11 using the Consumer Price Index (CPI)
as a deflator. The CPI is probably closest to reflecting the impact of the increases upon the

household budgets of students and their families.

Although appropriations and the income fund have increased steadily in current dollars,
these increases have fallen far short of inflationary pressures shown in constant dollars
(Figure 2-14). In current dollars (Figure 2-15), two of the past eight years have seen

reductions in the total available state-appropriated plus income funds.

178 http://chronicle.com/premium/stats/tuition/2008/results.php?State_
Type=Illinois& Year=2008&Class_Type=1.
179 http://registrar.siu.edu/records/truthintuition.htm. The four-year guarantee also applies to transfer

students.
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Figure 2-14. STUC and School of Medicine Springfield trends in total appropriations and income fund, in

current and constant dollars.'®

e

Figure 2-15. Annual percentage increases in appropriations and income fund, FY00-FY10, in current

dollars.'8!

Notwithstanding real increases in tuition and fees, the year-to-year increases in the income
fund, which includes tuition increases, have been insufficient to compensate for declines in
state support. Even in current dollars, two of the past eight years have seen reductions in
the total available state-appropriated plus income funds. In constant dollars, adjusted for

inflation by using the HEPI, six of the past eight years have shown negative change.

180 Source for current dollar amounts is the Southern Illinois University Carbondale Factbook 2007-
2008, 2008-2009, Table 32. The source for HEPI deflation data is http://www.commonfund.org/
Commonfund/CF+Institute/ CI_About_HEPLhtm, HEPI 2008 Table, adjusted to use 1999=100.
181 Source for current dollar amounts is the Southern Illinois University Carbondale Factbook 2007-2008,
2008-2009, Table 32.
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As seen in Figure 2-16, the total of appropriated funds plus income funds from 1999 to
2008 has declined considerably in constant (1999) dollars when the current dollar figures
are deflated using the HEPL. In only three of the past nine years—2001, 2002, 2007—
SIUC did not see a decline in the purchasing power of the funds available. In these years,
the combined increase in state-appropriated funds and the income fund increased by 0.47

percent, 2.10 percent, and 0.36 percent respectively.

Ve

Figure 2-16. Annual percentage increases in appropriations and income fund, FY00-FY10, in HEPI

constant dollars.'®?

Between 1999 and 2008 the general revenue and income funds showed an overall
small increase in current dollars; but as illustrated above, their totals exhibit a constant
decline when adjusted for inflation since 2002. The inevitable conclusion is that despite
the considerable efforts on the part of SIUC to increase the income fund—that part of
the budget over which we have some control—the university is losing ground given the
expenses and unfunded mandates it faces. Thus, despite what appear to be considerable
increases in the income fund in current dollars, when these are deflated to account for
increases in costs in the basket of goods and services which the university must purchase,
the trends are only a little above 1999 levels and have remained virtually level for the past

five years (Figure 2-17).

182 HEPI deflation data: http://www.commonfund.org/Commonfund/CF+Institute/ CI_About_HEPIL.
htm, HEPI 2008 Table, adjusted to use 1999=100.
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Figure 2-17. Income fund trends in current and constant dollars, 1999-2010.'%

Excluding the State Universities Retirement System (SURS), appropriations for higher
education have declined $217.7 million (9.0 percent) in current dollars (not accounting
for inflation) between FY02 and FY08. Most of the reductions were made by FY04 and
appropriations remained generally flat through FY06. Public universities received small
increases in FY07 and FY08. The percentage increases in state tax appropriations for
higher education in Illinois have been near the average of other Midwestern states since
approximately 2000. Unfortunately, much of the gain in state support since the early 1990s
was lost between FY02 and FY06. When adjusted for inflation, state funding for Illinois’
public universities in FYO08 is approximately $100 million, or 6.3 percent less, than in

FY93.

The lack of capital appropriations and the growth of deferred maintenance have forced the
public universities to take several steps to try to remedy the situation. One is to go directly
to the General Assembly for help, thus bypassing the IBHE. Another is to implement new
student fees, such as the facilities maintenance fee, the information technology fee, student

services fee, and the athletic facility fee. These new fees most assuredly negatively impact

affordability.

A third is to expand other sources of income, including much higher tuition. For example,
between 1998 and 2008, tuition and fees in Illinois increased on average 148.7 percent
in the public universities, 79.3 percent in the community colleges, and 65 percent in the

independent institutions.'®* The effect on SITUC—where the BOT has been loath to raise

183 Current dollars from the Southern Illinois University Carbondale Factbook 2007-2008, 2008-2009,
2009-2010, Table 32. HEPI deflation data from http://www.commonfund.org/ Commonfund/
CF+Institute/ CI_About_ HEPL.htm HEPI 2008 Table, adjusted to use 1999=100.

184 “Setting a Context for Fiscal Year 2009 Budget Development,” IBHE Report, October 2, 2007.
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tuition and fees because of our ethos of accessibility—is that these sources of income have
not risen rapidly enough to make up for the decline in state appropriations, and thus the

consequences have been even more pronounced than on Illinois universities as a group.
SIU Foundation

The Southern Illinois University Foundation was established in 1942 “to solicit, receive,
hold and administer gifts from private sources for educational purposes” on behalf of
SIU. The foundation is responsible for the stewardship of the private gifts by acting in a
fiduciary capacity when funds are received and expending money as required by the terms
of the gift. Financial reporting provided by stewardship supplies donors with information
regarding how investment funds have progressed over the last year, summarizing capital

value and performance.

The SIU Foundation accepts contributions in the form of cash, securities, and real or
personal property. Many corporations will match the contribution of employees, officers,
directors, and in some instances, spouses and retirees. The SIU Foundation also offers
and accepts various types of planned gifts, whereby the donor makes a gift during his or
her lifetime that will benefit the university in the future. Planned gifts are in the form of
bequests, gift annuities, charitable remainder trusts, charitable lead trusts, and life estate
agreements. The SIU Foundation applies a one-time 6 percent fee to all gifts of cash and
securities. The foundation uses 5 percent of the fee to fund central operations and returns 1
percent to the generating colleges or units to support their speciﬁc advancement activities,
The foundation’s goal is to increase private support, which will assist the various colleges
of the university in providing quality services to its students, alumni, and the communities

we serve.

The SIU Foundation launched its first-ever capital campaign in November 2005 with a
goal of raising $100 million. The campaign began with the largest gift commitment in the
history of the university, a $10.2 million gift from the SimmonsCooper law firm in East
Alton to establish the SimmonsCooper Cancer Institute at SIU School of Medicine.'®
Other gifts were made to endow professorships, scholarships for students, and other
types of programs to move the university forward. Donors contributed a total of $19.8
million during 2006; this amount rose to $25.6 in 2007. In October 2008 the Foundation
celebrated exceeding the $100 million goal.

185 http://news.siu.edu/news/November05/campaign.jsp.
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Grants, Contracts, and Non-RAMP Initiatives

Since 2000, SIUC has made a dramatic increase in its research and development grants
and contracts, which reached a total of $70,158,794 in FY08 (a thorough discussion of
grants and contracts is found in the chapter on Criterion 4). Federal funding has, likewise,

increased steadily, as shown in Figure 2-18.

~

Figure 2-18. Total federal funding, 2001-2008.

SIUC has been vigorous in its participation in the so-called non-RAMP initiative,
essentially an effort to find dollars from state and federal “earmarks” to support new and

continuing programs. Recent federal and state earmarks are listed in Table 2-3 below.'®

186 Source: Office of the President, 10/30/09.
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Table 2-3. Non-RAMP appropriations to SIU and STUC, FY07-FY09.
Federal (to SIUC)
Autism and Spectrum Disorders Center—$230,000 (FY08)

Belleville farms—$492,000 (FY08)

Broadband initiative—$500,000 (FY08)

Center for Rural Violence—$94,000 (FY08)

Advanced Energy and Fuels Management program—$428,000 (FY09)

Disabled veterans outreach—$381,000 (FY09)

Research Park Infrastructure Improvements—$475,000 (FY09)

WSIU-TV digital conversion—$500,000 (FY10)

Joint (with SIUE) nursing program—$500,000 (FY10)
State (special appropriations to the SIU system)

Vince Demuzio Governmental Internships—$1.0 million

Combined Laboratory at Springfield SOM—$3.6 million

Retention scholarships—$600,000

Touch of Nature—$262,000 (FY07)

Stem-cell research grant—$1.0 million (FY07)

Excellence in Academic Medicine to Springfield SOM—$2.4 million (FY09)

James Walker Presidential Fellowships—$3.6 million (ended FY09)

High-speed internet connections—$4.1 million (FY09)

Simmons/Cooper Cancer Center at Springfield SOM—$800,000 (FY10)

Core Component 2.c: The organization’s ongoing evaluation
and assessment processes provide reliable evidence of
institutional effectiveness that clearly informs strategies for
continuous improvement.

The effectiveness of SIUC's mission of teaching, research, and outreach is evaluated and
assessed by a number of means, some of which have been in place for many years whereas
others are relatively new and particularly tied to the Southern at 150 planning document.
To the degree that we have made accomplishments and achieved successes in these
missions, we will build upon them. To the degree that we have failed or lagged behind,
we must change direction and develop new strategies. Here we discuss the efforts we have
undertaken, some in just the last two years, to assess how far we have come and where we
need to go in planning for the future. These fall under seven headings: program reviews;
self-studies, assessment, and site visits; benchmarks; enrollment, marketing, and branding;

economic development; and a 2008 campus climate survey.
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Program Reviews

‘The Illinois Board of Higher Education (IBHE) has statutory responsibility “to review
periodically all existing programs of instruction, research, and public service at state
universities and to advise the appropriate board of control if the contribution of each
program is not educationally and economically justified.™® In 1993-1994, an eight-year
review cycle was adopted, with public universities required to report the results of their
program reviews to the IBHE. Accredited programs follow the review cycles outlined
by the accrediting agency rather than the IBHE cycle. A listing of SIUC's accredited
programs and facilities, searchable by multiple criteria including unit/program and agency,

is maintained by the Office of Institutional Research and Studies.'®®

From the IBHE’s perspective, program review provides a weather-vane for trends in
enrollment, degrees conferred, program and discipline cost trends, identifying gaps in the
workforce, and pointing out areas of overproduction. Recommendations resulting from the
reviews can entail changes in personnel assignments or budgeting (increases or decreases)
for the department; requests for additional personnel; program expansion or contraction;

increases or decreases in the number of fellowships; or more serious issues.

Each year, the SIU president’s office, as part of the university’s annual Performance Report,
presents a summary of its program reviews to the SIU BOT and to the IBHE. These
program reviews are summarized in state-wide analyses looking at issues dealing with
workforce and economic development, including changes in overall discipline or field,
student demand, societal need, and institutional context for offering the degree. Any newly
approved or existing program flagged for special attention is required to undergo a three-

year cycle of review rather than the normal eight-year cycle.
Self-Studies, Assessment, and Site Visits

SIUC has conducted reviews of its academic and academic support units since the
early 1970s, decades before they were mandated by the IBHE. The process involves the
preparation of self-studies, the findings of external consultants and internal review teams,
deans’ responses, and provosts recommendations into each review cycle. Many academic

programs participate in further assessment through site visits by professional accreditation

bodies.

187 “Statewide Analysis for Public University Program Review,” IBHE Report, 1998.
188 http://www.irs.siv.edu/webRoot/Accredit/Index.asp.
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Academic programs also undergo self-study evaluations through periodic assessment
reports submitted to the Office of Assessment and Program Review (OAPR; see Core
Component 3.a). Each program identifies specific learning objectives in the curriculum
to be considered, how learning is measured, and what changes are suggested to improve
learning outcomes. The OAPR collects these reports for review by the Campus-Wide
Assessment Committee (CWAC), which represents all collegiate units in the university.
The OAPR then provides feedback to academic programs in which questions about the
assessment process were identified by the CWAC. The purpose of this reporting, however,
is not to centralize the collection of student-learning outcome data, but to maintain a

campus dialogue about assessment B.Ild its use to improve programs.

A search is under way for a new, full-time director of the SIUC Office of Assessment
and Program Review, a recently re-configured office that reports to the Provost and
Vice Chancellor. The responsibilities of this position are to provide leadership for and
coordination of campus-wide assessment activities, host workshops on national best
practices in assessment, work with faculty on their assessment of student learning in their
degree programs, participate in program review, and oversee the university’s participation

in the Higher Learning Commission’s Assessment Academy.

Programs and centers that do not have required evaluations by external agencies are
mandated to undergo an internal evaluation conducted by members of the university and/
or external individuals with expertise in the unit’s specialization. These are useful exercises
to determine how well an academic program meets national standards in areas such as
curriculum design and delivery; staffing (support and faculty); facilities (offices, clinics,
classrooms, laboratories) and equipment; learning experiences both inside and outside
the classroom; recruitment, admission, and retention procedures; library and technology
resources; and assessment procedures. Academic programs use a variety of assessment
indicators to judge how well they perform in preparing students for the workforce, such as
national examination board scores, employer and alumni surveys, pass rates on licensing

examinations, and employment opportunities.

Academic programs are also reviewed in terms of their contribution to the university’s
teaching, research, and service missions. A few weak programs were eliminated in the hope
of reallocating resources to make strong programs stronger (as discussed above as part of

P*Q*P in the 1990s), but in general this is a very divisive exercise.
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Benchmarks

SIUC’s accomplishments in terms of teaching, research, and service are measured against
various published benchmarks. This process offers a means by which to compare the
accomplishments of the university at national and state levels and to judge the university
in terms of goals it has set for itself. A key aspect of benchmarking is to identify peer

institutions, which may vary depending on the purpose of the process.

One set of peer institutions for STUC is determined by the IBHE. Until 2008, SIUC had
twelve such peers. Since 1965, the focus of IBHE inter- and intra-institutional comparisons
has been on costs, narrowly identified as the operating costs of the public universities in
Illinois. These comparisons result in four published reports, the Discipline Unit Cost Study,
the Normative Comparison Cost Study, the Program Major Cost Study, and the Faculty
Credit Hour Study, along with a variety of other analyses. Especially during the inward-
looking exercises of P*Q*P in the 1990s, this process consisted largely of units trying to
explain why their programs cost more than the same programs at another university in the
state, and quality was not an acceptable justification. The product of these examinations
was a set of measures to be used in degree program assessment and review, and as a
management tool for planners, budgeters, administrators, researchers, and state officials to
help monitor effective and efficient postsecondary education delivery. Benchmarking within
the institution, to the extent it was perceivable by lower management, consisted primarily
of comparing faculty salaries against the “Oklahoma State Averages.” Peer benchmarking
on a national level—especially as it related to any kind of academic excellence—was not

part of the institutional administrative culture at STUC.

It was not until the Southern at 150 planning process that STUC began to look seriously
outward, with wide-ranging and open discussions about who our national university peers
are and why. Eight of the twelve IBHE identified peers continued to be recognized and
the other four institutions, categorized by the Carnegie Foundation as “very high research
activity”—LSU, University of Colorado Boulder, University of Kentucky, and University

of Missouri Columbia—were identified as “aspirational peers.” '*?

In 2008, however, the IBHE and a consultant group, the National Center for Higher
Education Management Systems (NCHEMS),"" identified ten peers for the campus as
part of a new state-wide planning process. Peers were selected on the basis of size, presence

of a medical school, non-urban location, etc. The new list of ten peers (Table 2-4) retained

189 Southern at 150: Building Excellence through Commitment, p. 10.
190 http://www.ibhe.state.il.us/masterPlanning/ NCHEMS htm.
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three of the former institutions and added seven new ones, all of which are classified as
“high-research activity”like STUC except for one, which is a“Doctoral/Research University.’
The four aspirational peers, the “very high research activity” institutions dropped by IBHE,
can continue to be used in Southern at 150-based planning. It is not yet clear how and to
what extent the IBHE may expect these new peers to be referenced in future planning and

reporting.

Table 2-4.2009 SIUC peers identified by IBHE and NCHEMS.
East Carolina University (Greenville, NC)*

Kent State University Kent Campus (Kent, OH)

Mississippi State University (Mississippi State, MS)

Oklahoma State University — Main Campus (Stillwater, OK)**

Texas Tech University (Lubbock, TX)**

University of Louisville (Louisville, KY')

University of Missouri-Kansas City, MO)

University of North Dakota (Grand Forks, ND)

West Virginia University (Morgantown, WV )**

Wright State University — Main Campus (Dayton, OH)

* Doctoral/Research University

** Institutions retained from earlier IBHE peer list

Perhaps the most significant national benchmark for graduate programs is the National
Research Council (NRC) Assessment of Research Doctorate Programs. The university
has worked with the NRC since 2006 to provide a comprehensive list of graduate
faculty in twenty-one of the thirty doctoral degree programs. Data were collected from
faculty, including their curricula vitae and rankings of fifteen to twenty programs in their
discipline; data were also gathered from individual programs and doctoral candidates in the
departments of English and Economics. Results of the NRC study have been anticipated
for at least a year, but their appearance continues to be delayed. Ultimately, participating
universities and programs will have access to the NRC database for their own purposes

and to make comparisons with their peers elsewhere in the country.

Also at a national level, STUC uses the Common Data Set to compare itself to other
institutions of higher learning through the College Board, Peterson-Thompson Learning,
and U.S. News & World Report. The university has also participated in national surveys/
studies such as the Pennsylvania Study, Integrity Study, Washington Report, and Alcohol
(Binge Drinking) Study, and identified peer institutions and aspirational peer institutions

with respect to the criteria used in these studies.
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Enrollment, Marketing, and Branding

The biggest challenge for the SIUC campus going forward is to reverse its declining
undergraduate enrollment, in part because the steady decline has caused a reduction in
the income fund of student tuition and fees. The function of enrollment management has
been centralized under the provost with the hiring of a new assistant vice chancellor for
enrollment management. This function had previously been assigned to Student Affairs. A
campus-wide Strategic Enrollment Planning Committee has drafted a strategic enrollment
plan and set benchmarks for demonstrating success.””! Figure 2-19 shows that although
the number of applications are increasing, the number of enrolled students has remained
relatively steady, with a slight decline in Fall 2009. It is anticipated that a more coordinated

strategic enrollment plan will yield a higher number of enrolled students in the future.

Figure 2-19. Total Count of Applied, Admitted and Enrolled Freshman.'”

191 htep://spotlight.siu.edu/08152007/enrollmentmanagement.html.

192 Source: Enrollment Management.
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Figure 2-20. Five Year Yield Analysis for Freshman Students.'”

Figure 2-20 shows that the percentages of applied to enrolled students and of applied to

admitted students have declined, further verifying our enrollment challenges.

In a 2006 report prepared in the Office of the SIU President, it was said that “SIUC
has been settling for less able students rather than talented low- and middle-income
students.”** Because of SIUC's commitment to accessibility, the university has accepted
many freshmen who are unprepared for life at a big university and has put in place many
programs to ensure their success (see also Core Component 3.c). As discussed earlier, the

newest of these is the university-wide Saluki First Year program, which began in fall 2009

and will be extended to transfer students in 2010.

There is some concern that SIUC's enrollment problems may relate to a failure to send
a clear message about who we are and what kind of students we seek (see the extended
quotation, above).!”” Figure 2-21 shows that STUC has a high number of referral admits
or special admits. The referral admits and special admits are students who need some
remedial instruction to be able to master the rigors of a public research university. This
large population (40.32 percents) of students needing remedial assistance is unique to
SIUC when compared with other public research institutions. Our Center for Academic
Success, Supplemental Instruction, Saluki First Year, and retention initiatives developed

by the colleges are some of the programs in place to assist these students.

193 Source: Enrollment Management.
194 “The American Dream: Alive but Ailing,” STU Office of the President, 2006.
195 “The American Dream,” op. cit., on pp. 111-12.
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196

Figure 2-21. Five Year Trend by Special Admission & Regular Admission Students.

In addition to the strategic enrollment planning that has taken place, the university
began a marketing and branding initiative in 2007 to address enrollment concerns.
Recurring funds in the amount of $800,000 were allocated to support this initiative.
SimpsonScarborough, a firm specializing in the marketing and branding of universities,
was engaged as a consultant and a survey instrument was developed in conjunction with
Applied Research Consultants (a student-run research unit in the College of Liberal Arts).
Surveys were sent to prospective applicants, faculty, staff, current students, and alumni. The
results were presented and used to develop positioning statements, which were then given
to SIUC'’s University Communications marketing and advertising unit, Barking Dawg
Productions, to create taglines to be incorporated into future marketing and advertising.
SimpsonScarborough also presented a marketing implementation plan for the university

to follow in the future.

As part of this marketing endeavor, in 2007 the STUC Office of Media and Communications
was reorganized into a new department, University Communications. The SIUC campus
spokesperson function and position was moved to the Office of the Chancellor, and
the Communications Director for the university system was reassigned to this new
department. All employees were moved into one building and seven new units (Public
Relations, Marketing and Advertising, Photocommunications, Web Services, Creative
Services, Promotions, and Administrative Support) were created within the department,
each with a director and a budget. In 2008, an eighth unit, Marketing Research, was added.

Four new employees were hired.

196 Source: Enrollment Management.
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SIUC also has explored ways to “harvest”a greater number of the southern Illinois region’s
university-bound community college students. In 2007 SIU established eight “Service
Centers” at community colleges in the region to increase the pipeline. They are geared
to help students who have demonstrated an interest and intent to pursue a baccalaureate
degree and who plan to enroll through a 2 + 2 or dual enrollment program after completing
their first two years of education through an Illinois community college associate degree
program. The Service Centers are staffed by full-time student advocates and supported
by the service of dozens of SIUC faculty, staff, and alumni who have been recruited
and trained to work with students. They provide aid with issues related to completing
college applications, accessing financial aid or scholarships, analyzing career assessments,
succeeding in the world of work, identifying career ladders in high job-growth industries
and critical-skill shortage areas, selecting college majors, accessing needed community or
government resources, preparing for transition to a university community, and accessing
the full range of student support services available to them as they progress toward degree

completion.

In fall 2009 SIUC implemented the “Southern Stars Tuition Rate,” a reduction in tuition
to qualifying high school students in the state’s thirty-four southern-most counties. These
students qualify for the federal Academic Competitiveness Grant (ACG) on the basis
of financial need. Thirty-six students are enrolled through this program this semester.
Another way to enroll more students from the surrounding region of the Mississippi and
Ohio valleys was, as announced in Chancellor Goldman’s 2008 “State of the University”
address, to offer an alternate tuition rate for students from this area. This alternate tuition
rate, established at 1.0 times the in-state tuition rate, began in fall 2009 for students from

the nearby states of Missouri, Indiana, Kentucky, Tennessee, and Arkansas..
Campus Climate Survey, 2008

The 2008 Campus Climate Survey provides information on the extent to which members
of the university community share common values and perceive the university as an
institution with integrity. Perceptions of leadership, campus safety, and our mission as
both a quality research institution and one that serves a wide range of student interests and

needs, were among the issues probed in this survey.

Of the six subscales derived from the campus climate survey, one concerned perceptions
of leadership and the ability to enhance our national image. This subscale consisted of five

items with responses on a scale from 1 (strongly disagree) to 7 (strongly agree). The mean
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response to these five items showed moderate agreement with perceptions of effective
leadership and image. Average scores were highest for A/P staff (mean = 5.00, SD = 1.14),
followed by civil service staff (mean = 4.84, SD = 1.09), students (mean = 4.71, SD =
1.30) and then faculty (mean = 4.20, SD = 1.34). Among the items in this subscale, there
was strongest agreement that “increasing institutional prestige is a high priority for this
University” (with agreement ranging from 63 percent for students to 71 percent for A/P
staff ); and “The University actively tries to enhance its national image” (with agreement
ranging from 63 percent for faculty to 71 percent for A/P staff). The least agreement
was for the statement, “The administration of this University effectively promotes the best
interests of the University” (with agreement ranging from 39 percent for faculty to 63

percent for A/P staff).

Several items did not fit into the statistically-derived subscales. Nonetheless, they address

themes that are relevant to this chapter. The agreement with these items is presented in

Table 2.5.

Table 2-5. Percentage agreement with Campus Climate Survey items addressing values and integrity.

2]
-
=
[
e
=1
=)
7]

The University is committed to building a

. . . 75% 80% 79% -
diverse educational community.
It is appropriate for this University to serve
an economically and socially diverse student 89% 93% 87% -
body.
This University is accessible to a wide variety 89% 7% 2% 3

of students with various needs and talents.

The University places appropriate emphasis
on research (Students: The University 58% 61% 58% 58%

places appropriate emphasis on becoming a
competitive research institution.)

I feel safe on campus. 85% 88% 82% 76%

Faculty research benefits students 75% - - -

Tfhls University strives for excellence in all of 499% 62% 61% 3
its endeavors.

The University has a strong reputation for 40% 46% 50% 43%

academics.

The leaders of this University uphold the

reputation of the University.

-~ 57% 50% --

Source: 2008 Campus Climate Survey, Southern Illinois University Carbondale.
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Campus Climate Survey results suggest that the university community strongly supports
the institution’s mission to build an educationally and socially diverse student body and that
we are accessible to students with various needs and talents. There was moderate agreement
that the university places appropriate emphasis on research. However, constituents tended
to disagree that we have a strong reputation for academics and there was only modest
agreement that the leaders of this university uphold its reputation. In general, perceptions
of leadership were moderately positive at best. Perceptions of safety were strong, but nearly

one quarter of the student body did not agree that they felt safe on campus.

Core Component 2.d: All levels of planning align with the
organization’s mission, thereby enhancing its capacity to

fulfill that mission.

As described above, planning efforts at STUC are multi-layered, and must both incorporate
the campus’ needs and priorities, and address itself to the larger environment at the
levels of the SIU system president, the Board of Trustees, the Illinois Board of Higher
Education, and the system of public education in the state of Illinois. Final decisions and
public university budgets are issued by the governor and the General Assembly. The IBHE
oversees the activities of the public universities in line with state priorities and goals for
higher education. The BOT, working through SIU’s executive director for governmental
and public affairs, accepts those goals and priorities and transmits them to the president,
who in turn sets the agenda for the campuses and calls upon them to implement those goals
and priorities in the name of the BOT and the state. For SIUC, as for all comprehensive
research universities, those priorities center on teaching, research, and service/outreach,

with emphases on diversity and accessibility at all levels and in all enterprises.

All STUC divisions—from the provosts and vice chancellors’ offices to most departments
and programs—have mission statements that reflect these same commitments. Each unit’s
mission statement is guided and encompassed by that of the university, as discussed in
the chapter on Criterion 1; therefore, the levels of all planning are aligned with the greater
SIUC and SIU vision. This alignment of planning on all levels is fostered by the practice of

smaller units individually implementing the centralized goals set forth by the university.
Planning Successes

Such practice is evident in the annual RAMP initiative forwarded from each campus to
the president’s office. At the end of each academic year, an assessment of the successes

and continuing challenges is presented to the greater university community in an annual
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report. Each year the commitments, goals, and objectives for each fiscal year are reported
to the BOT and evaluated to ensure the quality of their success and to assess needs for

continual improvement.

Many of SIUC'’s accomplishments since the last review in 1999 are linked to the goals
established in Southern at 150; others were initiatives in place before that plan was
developed. The successes of this planning are evidenced by the efforts currently under
way in campus development (i.e., Saluki Way), addressing deferred maintenance, in the
initiation of a discipline-based tuition model in the College of Business (approved by the
Board of Trustees and effective Fall 2009), and in numerous new initiatives that support
student recruitment and retention (e.g, Saluki First Year). Future directions will be
determined by reassessing benchmarks of Southern at 150, as well as by responding to the

findings of the 2008 Campus Climate Survey.

SIUC’s planning process during the decade since the last review has been set among, and
responded to, the goals and requirements established by the IBHE through the Illinois
Commitment and the Public Agenda. In the face of dramatically shrinking resources,
SIUC is proud of its accomplishments in campus facilities planning, recruitment, and

student-centered initiatives since the last review (Table 2-6):

Table 2-6. STUC planning and initiatives, 1999-2009.
1999

- Graduate School Master Plan developed

2001

- Campus Land Use Plan developed

2002

Office of Vice Chancellor for Research and Graduate Dean created

2020 Vision Committee: Report and Recommendations created in the Office of
the President

Graduate School’s Center for Graduate Teaching Excellence created

SIUC's off-campus presence created by charter membership of the University
Center of Lake County

2003

Southern at 150: Building Excellence through Commitment completed

Classroom Initiatives Committee plan developed

Strategic Faculty Hiring Initiative, renamed Faculty Hiring Initiative (2003-04
through 2007-08)

2004

University Housing Facility Master Plan created

Renovation of Altgeld Hall completed

Construction of the new Student Health Center completed
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- Domestic Partner Policy created (revised 2006)

2005

Agility and Efficiency Task Force Reports submitted

SIU Foundation launched first-ever capital campaign

Campus Master Plan created (merging of Land Use, Housing, Saluki Way, etc.

plans)

ConnectSI initiated

New building completed at the Southern Illinois Research Park

University Honors Program restructured

New student housing facility at Wall and Grand Streets opened

Restructuring of University Communications

University marketing and branding initiative started

“Service Centers” established at eight community colleges to enhance student

transfers to SIUC

Office of Economic and Regional Development reorganized and reporting
moved to president’s office

Campus Violence Prevention Committee established

Office of Enrollment Management created under an Assistant Vice Chancellor
for Enrollment Management

2008

NTT Faculty Association-IEA/NEA agreement with BOT

$106 million raised in capital campaign

Facilities Maintenance Plan approved by BOT

Facilities Maintenance Fee approved by BOT

Alternate tuition rate approved to students from Kentucky, Indiana, Missouri,
Tennessee, and Arkansas

Special exchange programs arranged through memorandums of understanding
to increase international students

Campus Safety Plan 08/18/08 created

Saluki First Year program for freshmen launched

“Saluki Cares” begun

Renovation of Morris Library completed

Efficiency Report prepared to show how resources are being used more
effectively

Beginning of first phase of Saluki Way construction: new football stadium and
remodeled arena

Campus Sustainability Project initiated

“Green Fee” passed

“Southern Stars” tuition rate begun for the southern Illinois counties
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2009

Physician Pipeline Preparatory Program (“P4") initiated between the SOM
and the Springfield public schools

Roof renovations completed at Faner, Agriculture, Public Policy Institute, and

Old Baptist Foundation buildings

Design and planning for Transportation Education Center complete
2010“To-Do List”

Southern at 150 planning document reviewed

Hire a new chancellor (New hire announced November 2009, approved by the
Board of Trustees December 10, 2009)

Hire a new Associate Chancellor for Institutional Diversity

Hire a new Director of Assessment and Program Review

Planning and design of new Student Services Building

Planning and design of Communications renovations and addition

Roof Renovations at Allen, Parkinson, Housing (highrises), and
Communications

Begin construction on Transportation Education Center

Begin campus-wide discussion of a university college

Maintaining Continuity: Research, Teaching, and Service

The 2006 "American Dream” report from the SIU president's office questions SIUC's
aspirations and priorities in the context of a putative “imbalance” between research and

teaching:

Many view SIUC as having two separate and competing cultures. For some, the campus’
goal is to become one of the top 75 research universities in the nation . . . . Others view the
campus’ true character to be in its ‘blue collar’ tradition. While this latter view does not
preclude a strong research mission, it does raise the question of whether the top 75 is worth

the imbalance it implies with the campus’ other priorities . ... "7

Where this perception exists, we are compelled to address the issue of “balance” among
research and SIUC's “other priorities” which, according to the university’s mission and
focus statements (Core Component 1.a), include teaching and also outreach/service/

community development.

Research and Teaching

As previously discussed with respect to research and teaching (in the “Conclusion” to the

chapter on Criterion 1), research universities are complex entities, with diverse constituencies

197 “The American Dream: Alive but Ailing’, SIU Office of the President, 2006.
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often competing for resources, especiaﬂy in times of scarcity. Sometimes this competition
involves misperceptions of the relative importance assigned to the teaching and research
goals of the institution. Debates may occur because different disciplines define research and
research productivity differently. Individual faculty may have different levels of talent in,
and derive different levels of satisfaction from, teaching as compared to research activities.
Teaching and research may be perceived as being accorded differential levels of recognition

and reward.

But both teaching and research are essential to student learning at research universities.
Research is key to creating the new knowledge that is taught to students in any classroom,
anywhere. The best universities understand and welcome diverse talents and capabilities in
the same way they embrace diversity in so many other forms, and they reward demonstrated
excellence in all fields of endeavor. Consequently, no normative balance exists between
teaching and research; each campus creates its own valuation. These cultures and valuations
are live discourses, continually negotiated and renegotiated through on-going conversations
among the many voices represented by the institutions constituencies and stakeholders:

faculty, students, administration, the community, and others.

It is not surprising, then, that the history of SIUC's research mission over the past half-

® reveals fluctuations in administrative and faculty commitment to research.

century'?
Arguments about the false binary of teaching versus research flared between 1999 and
~2002, with wide-ranging conversations about the past, present, and future role of
research at STUC. These arguments abated with growing recognition that: (1) research is,
ultimately, inquiry-based learning that involves faculty and students interacting together;
(2) “research” refers not just to “bench science” but to the full range of scholarly and creative
activities practiced throughout campus; (3) research is a critical component of the SIUC
mission if it is to be a research university; and thus (4) research needed stronger advocacy in
the university’s upper administration. Early outcomes of these conversations included the
creation of the Office of the Vice Chancellor for Research and Graduate Dean (OVCR/
GD) and development of the Southern at 150 planning document proposing the goal of
SIUC becoming a top-75 research university by the year 2019. As detailed in the chapter

on Criterion 4, campus-wide support for rebuilding a “research culture,” which was nearly

moribund in 1999, has since grown, especially during the last five years.

The quotation from the “American Dream” report framed the issue of “balance” among

priorities in the context of budget: the apparent different visions of SIUC “raise the

198 PM. Rice, “The Role of Research/Scholarly/Creative Activity at SIUC: A State-of-the-University and
State-of-ORDA Report” (2006); http://www.orda.siuc.edu/reports/siuc_research.pdf.
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question of whether the top 75 is worth the imbalance it implies with the campus’ other
priorities, especially at a time of flat or declining enrollments and revenues.” But in FY06,
fully $180,072,442 or 72.85 percent of SIUC's appropriated and general revenue budget
(of $247,189,302) was devoted to direct and indirect instruction of undergraduate and

graduate students, according to the IBHE's Cost Study (June 2007).'%

Another way of looking at this is through the university’s operating expenses (Table 2-7):

Table 2-7. STUC operating expenses, 2008.

Function/purpose (n?:l)ll:;ss) Percent
Instruction 309.4 51.0

Instruction 186.5

Academic support 108.7

Scholarships

ﬁellowshipsp / 14.2

Total 309.4
Research 59.4 9.8
Other 237.7 39.2
Total operating 606.5 100.0
expenses

Source: Southern Illinois University Carbondale Factbook 2008-2009, Table 31.

Similarly, an analysis of “total dollars administered” in fiscal years 2004 through 2008
compares undergraduate and graduate programs** Comparing longitudinally within
programs, it appears that the dollars “administered” on graduate programs increased by
42 percent over these years, whereas those on undergraduate programs increased only
28.1 percent. However, a comparison between these programs within years shows that the
dollars“administered” on graduate programs was 34.4 percent of the total in 2004 and 36.7

percent in 2008, hardly a significant difference.

In addition, the chapter on Criterion 3 discusses SIUC’s commitment to instruction
and assessment and details the expenditure of millions of dollars (and thousands of
person-hours) in the last five or six years—a time of budgetary deflation—on improving
curricula, revitalizing the Honors program, upgrading classrooms and classroom
technology, constructing new residential facilities, expanding ADA accessibility, and so on.
This certainly belies any perception of imbalanced attention to the instructional—and
particularly the undergraduate instructional—mission, especially in light of Chancellor

Goldman’s commitment to the creation of a university college.

199 See iQuest at Institutional Research and Studies.
200 Southern Illinois University Carbondale Factbook 2008-2009, Figure 26.
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Moreover, it is widely known that the best researchers frequently make the best teachers,
a case in point being Distinguished Professor Michael Madigan in the Department of
Microbiology. Professor Madigan’s research has been continuously funded by N'SF for more
than a decade and in 2001 he won the university’s coveted Outstanding Scholar Award. But
Professor Madigan is also co-author of the leading undergraduate textbook in microbiology
and in 2003 he received the Carski Foundation’s Distinguished Teaching Award, given for
excellence in the teaching of microbiology to undergraduate students. Similar successes are
evident in the many new young faculty hires who have won prestigious National Science

Foundation CAREER Awards for endeavors that integrate instruction with research.

Finally, over the last decade STUC has broadened its research mission to create a wide range
of opportunities for students and faculty to engage in one-on-one experiences in inquiry-
based learning. The students who avail themselves of such opportunities readily grasp that
research with their professors is a salient element of their university learning experiences:
79 percent of student respondents in the 2008 Campus Climate Survey agreed with the
statement, “Conducting research with faculty members is an important aspect of academic
and professional growth.” At a fall 2009 dinner honoring undergraduate student recipients
of President’s and Chancellor’s Scholarships, many upperclassmen advised the incoming
freshmen of the importance—and fun!—of getting involved in the university’s varied
undergraduate research opportunities programs. It was noted eatlier that all three students
awarded membership on the USA Today academic team cited their undergraduate research

experiences as important components of their education.

Research and Community Service

Concerns about balancing “other priorities” with research also raise questions about the
role of research in community development—historically a major cornerstone of SIUC’s
mission. The role of research in the outreach/service mission has been comparatively
little discussed on the Carbondale campus. However, throughout the nation it is widely
recognized that research, innovation, and entrepreneurial development are the major
contributions of a research university to local and regional economies in the twenty-first

century:

University research and its transfer to the private sector (technology transfer/
commercialization) has long been one of the stalwarts of the American economy. Communities
and regions that have been successful in capturing the transfer of new technologies and

research into their private sectors rank among the most successful and dynamic economies
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nationally. Research commercialization has become increasingly important during the last
couple decades . . .. The nation’s greatest competitive advantage in the global marketplace is

now the intellectual capital generated by America’s university system.”!

One important role of university research in economic development comes from the local
expenditures of external funding dollars brought into the institution for research and
training. Various multipliers have been proposed to try to capture this impact. Using a
conservative impact factor of 1.75, during FYO08, when SIUC's research expenditures were
$67 million, the local economic impact in the Carbondale-Springfield region would have

been $117 million.

In 2006—the same year as the document from the president’s office—the findings of two
external consultants’ reviews of SIUC's role, actual and potential, in community economic
development activity were made public. One was “An Opportunity Analysis for Jackson
County, Illinois,” prepared for the Jackson County Business Development Corporation
(JCBDC) by TIP strategies;** the other was the VITAL Economy, Inc. review of the STUC
Office of Economic and Regional Development (OERD) and the Business Incubator, the
Southern Illinois Research Park (SIRP), and innovation commercialization activities in

general.””

Both studies made the same points, centered on the reality that STUC, as the only research
university in the southern half of the state of Illinois, is key to economic development in
the region. However, neither the university nor the region was poised to benefit from this

relationship:

+  theregion has a"weak entrepreneurial culture” to take advantage of the“unrealized
wealth” of SIU knowledge and research;

+  "noconsistent vision ... drives innovation assets” in these university entrepreneurial
units and their strategies are not aligned;

+  “SIU's risk-averse and bureaucratic culture greatly limits growth opportunity;”

+ SIRP has little focus or relationship with University innovation & research;"**
and

+  theresources of the JCBDC would best be used by focusing on “raising the profile

of SIUC research programs locally, statewide, and nationally” and should be “tied

201 “An Opportunity Analysis for Jackson County, Illinois,” prepared for the Jackson County Business
Development Corporation by TIP Strategies, May 2006, p. 11. See http://www.jcbdc.org.

202 Ibid.

203 “Business Incubator, Research Park & Technology Transfer Assessment Project, Final Report,
Executive Summary, SIU-Office of the President, 19 April 2007, pp. 3-4. ViTAL Economy, Inc.

204 TIbid.

117




CRITERION 2

into a larger marketing campaign for the area.”*”

As the VITAL Economy report concludes, “the seeds for failure have been in place for a

long time.*®

Since these external reviews, the JCBDC was reformed in April 2009 as the Jackson
Growth Alliance (JGA), which created a Commercialization of University Technology
Committee (CUTC). CUTC is a partnership between the community and the university
(the OVCR/GD is a member of both JGA and CUTC) to work together to optimize
economic development by creating new start-up companies and jobs by commercializing
university technology developed from research. To do so, CUTC engages entrepreneur
alumni, regional business leaders, potential investors, and university staff. In addition, SIUC
formed a Center for Innovation in the College of Business,*” with a mission to create and
nurture area interdisciplinary and business partnerships, in part by promoting university
technology. JGA, CUTC, SIRP, OVCR/GD, ConnectSI, and related university entities
joined forces in October 2009 in presenting the first STUC Technology and Innovation
Expo. More than 100 registrants from around southern Illinois attended the day-long
expo to learn about STUC's research and the opportunities it holds for regional economic

development.

Returning to the 2008 Campus Climate Survey, we recall that only 38 percent of the 499
responding faculty agreed that the STUC administration effectively implements the university
mission statement” with its emphasis on teaching, research, and service. Absent any specificity
in the survey question, it is not clear to which level(s) of administration faculty respondents
were referring. And, common to virtually all university campuses, faculty often question the
competence and motivations of administrators in general. However, STUC faculty concerns
about administrative effectiveness have an urgency that dates from the middle 1990s with
the decision to organize and form the Faculty Association bargaining unit. This led to highly
rancorous and very public acrimony between the union and the administration during the
negotiations of a second contract in 1999/2000, with the union threatening to strike. Since
then, fortunately, relations between the two sides have become far more amicable. At about
the same time, and equally publicly, the chancellorship of SIUC became unstable. Since 1996,
SIUC has had seven chancellors,”® three of whom were removed by action of the Board of
Trustees and/or the President. In the 2008 Campus Climate Survey, 50 percent of SIUC

faculty agreed with that “Faculty at odds with Administration” was an apt characterization,

205 “An Opportunity Analysis,” op. cit. (in note 201), p. 11.
206 ViTal Economy, op. cit. (in note 203), p. 4.

207 http://www.innovation.siu.edu/.

208 http://www.siuc.edu/HallOfChancellors.heml.
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whereas only 15 percent of faculty at peer institutions were of a similar opinion.””

All of the above speaks to the importance that the incoming chancellor (Dr. Rita Hartung
Cheng, effective June 1,2010) of STUC holds for the university community and for southern
Illinois. That individual must be an exceptional leader who can build on our individual and
collective strengths and resources for teaching and research and economic development,
and, by working with the SIU Board of Trustees, the president, and community leaders,

lead SIUC as it moves toward its 150th year.
Conclusion

SIUC's planning processes reflect a commitment to long-term institutional priorities and
proactive leadership in pursing them. Through the Office of the President, Office of the
Chancellor, and numerous campus-specific committees and task forces, SITUC has kept a
close watch on the changing educational environment. Nevertheless, despite persistent
environmental scanning and careful planning, the university has faced a series of challenges
in the past ten years, many of which continue into the present. These challenges include:
the changing demographic profile of Illinois' population base; declining undergraduate
enrollment; flat or declining state support; greater dependence on tuition and fees to support
costs not covered by the state; the lack of fully funded salary increases since 1992; the lack of
sufficient endowment to support needy students; unfunded mandates; deferred maintenance
with a backlog close to $450 million; increased competition from in-state and out-of-state
colleges and universities bringing baccalaureate degree programs to SIUC’s traditional feeder
community colleges; and competition coming from Kentucky and Indiana colleges and

universities offering in-state tuition to students in the southern counties.

SIUC’s planning processes during the decade since the last review have been consistent
with the goals and requirements established by the IBHE: the Illinois Commitment and
the Public Agenda. Throughout, the university has sought to allocate its resources and
manage its internal processes in an effective and transparent manner, above all, to facilitate
student learning. Campus planning, which is ongoing, demonstrates a strong and persistent
capacity to improve the quality of the educational mission by responding positively and
effectively to challenges and opportunities. The university’s organizational structure is
poised to address societal and economic trends in a manner that is academically, socially,
and fiscally responsible, and to pursue the campus’ goals in a manner that reflects an

environment of trust, shared responsibility, and collective accountability.

209 Source: UCLA-HERI survey, 2004. A PowerPoint presentation summarizing these and other results is

in the Reference Center.
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Criterion 3:
Student Learning
and Effective Teaching

The organization provides evidence of student learning and
teaching effectiveness that demonstrates it is fulfilling its

educational mission.

ince its inception in 1869 as a “normal school” for the preparation of teachers in

’%this rural region, Southern Illinois University Carbondale (STUC) has focused

N

effective learning. This mission remains central, even though it has expanded over the years

its resources, staff, and programs on effective teaching and its principal outcome,

to include graduate and professional studies as well as undergraduate work in the many
fields of inquiry characteristic of a comprehensive university. Notwithstanding SIUC's
present size and scope as a large, public Carnegie—classiﬁed Research University (high
research activity), the institution is steadfastly committed to its most basic educational

function, that is, efficacious instruction.

The present chapter documents this complex activity, addressing each Core Component
by offering evidence of SIUC's sustained efforts to promote student learning at all degree
levels and throughout the entire university. The first section, Core Component 3.a,
demonstrates how the institution defines and assesses expected student learning outcomes;
Core Component 3.b shows how the university supports and rewards quality instruction;
Core Component 3.c discusses the institution’s varied and complex learning environments;
and Core Component 3.d reviews the considerable resources applied to support teaching
and learning. Where appropriate, this chapter emphasizes evidence of these developments

since the university’s last self-study for NCA accreditation review.

Core Component 3.a: The organization’s goals for student
learning outcomes are clearly stated for each educational
program and make effective assessment possible.

Each degree program has developed clearly stated learning objectives and goals defined
by the faculty responsible for delivering the relevant curriculum. The faculty themselves

determine what they expect of their students at each level of achievement, even in
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academic programs that do not lead to a degree, as required by the Illinois Board of Higher
Education (IBHE) for each new degree submitted for approval under the terms of the
Ilinois Public Agenda. The University Core Curriculum, for example, posts its learning

19 which also lists the specific

goals in the Undergraduate Catalog (p. 56) and on its website,
learning objectives for each requirement and for each course in the program’s inventory.
The Office of Assessment and Program Review (OAPR) has on file the learning objectives
and assessment plan of each degree program for all units on the Carbondale campus. The

faculty is expected to teach to these objectives and to measure student learning outcomes

based on them.
Assessment

Every degree program is expected to engage in formal assessment of student learning, a
process overseen by the OAPR and the Campus-Wide Assessment Committee (CWAC).
Created in 1996, the OAPR has a modest budget and reports through the Office of the
Associate Provost for Academic Affairs. The OAPR director works closely with the associate
provost to provide leadership and assistance to the faculty, including the regular review of
assessment plans and reports for all undergraduate and graduate degree programs.*' The
CWAGC, chaired by the director of the OAPR, consists of faculty representatives from
each college. It oversees assessment activities in each department and school, offers help
and expertise to those revising and implementing assessment plans, and hosts periodic

faculty development workshops on different ways to measure student learning,

In 1996, shortly after the creation of the OAPR, departments and schools were required
to file assessment plans for CWAC approval.*'? In keeping with best practices in higher
education, the faculty in each academic unit was responsible for developing and measuring
outcomes in the programs they deliver. Ninety-seven percent of graduate programs use
research papers and projects, oral and written examinations, masters theses, and doctoral
dissertations (along with atleast nine direct and six indirect indicators) in their measurement
of student learning outcomes. Learning in undergraduate programs is assessed by a more
varied array of indicators, ranging from qualitative performance evaluations (60 percent)

to undergraduate thCSCS (5 percent)‘

The original assessment plans remain on file in the OAPR and many have been revised,
frequently to meet changing degree-specific accreditation requirements. The tracking of

these changes was simplified by the creation of a web-based reporting system for five years

210 htep://corecurriculum.siuc.edu.
211 http://assessment.siuc.edu.
212 Southern Illinois University Assessment Program, 1998, in the OAPR.
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(2000-2005) on the OAPR’s homepage.®”® Since then, more modest revisions have been
reported in annual reports to the director of the OAPR. The result has been a selective but
reasonable effort to administer the university’s commitment to document and learn from

its students learning outcomes at the programmatic level.

Assessment continues across campus in nearly all academic programs. Some units have
degree-specific accreditation requirements, such as the School of Medicine, the College
of Engineering, and the College of Education and Human Services. There are fifty-six
such assessment activities, which ensure a high level of faculty participation in outcome
measurement and curricular revision.* Many disciplines that lack national accreditation
processes have a tradition of successful self-assessment, such as the departments of history
and anthropology. Despite less external oversight, these academic units take assessment
seriously because their faculties have learned that scrupulous assessment is critical to
improving programs. Moreover, non-degree programs, such as Athletics and University
Housing, have maintained active assessment of student learning as part of their university

mandate and effective operation.

Reports from November 2007 on file in the OAPR indicate that nearly all degree programs
are engaged in some form of assessment, albeit with somewhat uneven implementation. Of
the programs reporting, only four of 139 undergraduate and graduate degree programs do
not have operational assessment plans (the exceptions are in development or substantive

revision). Table 3-1 provides an example of a survey of assessment practices by the

OAPR.

213 http://assessment.siuc.edu.

214 www.irs.edu/webRoot/Accredit/Accredit.asp.
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Table 3-1. Office of Assessment and Program Review survey, 2007,

Annual Survey and Report of Departmental Assessment Practices

Undergraduate Program

for your majors.

Assessment Plan Yes |No | N/A
The department has an assessment plan for the associate/ 77 1
undergraduate program.

The department has an assessment plan for the graduate program.

The assessment plan(s) is/are linked to articulated outcome goals 71 ) 1

Assessment Process Yes | No | N/A
Responsibility for assessment has | Individual:
been assumed by: o !
Chair | 26
Tenured Faculty | 34
Untenured Faculty | 8
Continuing Term
Term
Academic Staff | 0
Committee: 38
Specially constituted to addresss assessment of student learning | 31
Part of the Curriculum Committee | 12
Part of the Executive Committee | 6
Part of the Undergraduate/Graduate Education Committee | 12

Please identify the types of tools in the assessment plan(s); if possible, indicate

the academic years in which they have been or are intended to be employed.
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Please identify the types of tools in the assessment plan(s); if possible, indicate

the academic years in which they have been or are intended to be employed.

e. E.rnbedded 44 | 57 L ”

testing

f: Student 32 | 42 6 7

portfolios

g..Thesm./ 5 6

dissertation

h. Perfc.)rmance 46 | 60 15 5 1

evaluations

i Pre & post 31 | 40 8 7 2
testing

j. Other (specify) | 33 | 43 | 1 9 4 2 1
Tools used to

indirectly assess

student learning

LSl ot 43 | 56 | 1 1 11 6
surveys

1. Exit surveys 44 | 57 | 11 4 17 4
e 40 | 52 | 2 1 8 7
surveys

n. Employer 33 | 43 | 2 1 11 6
surveys

o. External 4 | 55 g 6
reviews

p- Other 26 | 34 1 1 13 1
(specify)

Indirect measures of student learning include rates of persistence and graduation (Table
3-2). For the past ten years, retention of first-year students into their third semester has
ranged between 66 and 72 percent. In the same period, these students were graduated
in six years at rates between 39 and 43 percent. On the other hand, more than half of
all students finishing their undergraduate degrees at SIUC came as transfers from other
institutions, mostly community colleges in Illinois. Despite increasing attention to these

trends, the rates have remained relatively steady.
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Table 3-2. Freshman persistence and graduation.””®

Persistence and Graduation of On-Campus, New Full-Time Freshman
Seeking a Baccalaureate

Fall Semesters 2001-2007 (10th-day cohorts)

& R= .8
= = =
= e le |5 Jeg | F e |E s
& g s e e o e e e e
55 2 2T 1T T T T T T
g = g .| 8 g g . g
EE ST | EX BN B | EX B. BEX| g EA
g g o 52| 5@ £>1] 35 g > s5| £>| 85
My O | 0OQ | O | Ot O | Oin | U6 | U | OKX
2001 2085 | 78.1% | 60.0% |24.0% | 26.5% | 41.0% |81.0% |45.7% | 29.0%

2002 2328 |702% | 56.4% |23.6% | 25.4% | 40.0% |78.0% |452% | 24.0%
2003 2478 1702% | 56.4% |23.9% | 25.5% | 39.9% | 67.0%
2004 2480 |70.2% | 57.2% |26.0% | 24.8%
2005 2315 | 67.4% | 54.5%
2006 2222 169.8% | 58.5%
2007 2488 | 69.1%

Notes: Percents are cumulative rather than annual percents. Each graduation year contains all recorded

gmduations of students in a given cohort during December, M.’ly, and August. Each cohort consists of all
new full-time freshmen entering SIUC in the respective summer and continuing into fall or entering in that
fall semester for the first time. On-campus only degree-seeking students are included in each cohort. All
10th-day cohorts were tracked through Fall Semester 2008, and the status of the student is recorded before
each fall semester following the fall semester as a new freshman: did the student graduate? Is the student still
persisting? Or is the student a non-persister? Continued to 2nd Year, 3rd Year, etc. is defined as a student
who returns for the Fall semester of that year. The cohort headcount for new, full-time freshemn will not
match Factbook Table 2 because Table 2 includes associate degree-seeking and off-campus students as well
as baccalaureate degree-seeking students. Source: Institutional Research and Studies Longitudinal Student

History File and 10th-day student census files.

Another measure of student learning comes from responses to alumni surveys on
satisfaction and employment. According to a 2005 survey of SIUC graduates in 1994,
2000, and 2003, alumni felt satisfied about the university and their degrees; more than
70 percent expressed positive and strongly positive attitudes.”® This same survey also
indicated that between 44 and 49 percent of responding alumni felt that their degrees had
prepared them well or very well for their present jobs. Between 76 and 87 percent of them

were employed full-time.

Atthe graduate level, STUC collected data on time-to-degree for selected doctoral programs
and provided them to an on-going study sponsored by the Council of Graduate Schools.
National data are incomplete, but this study will inform the higher education community
on an important topic. The National Research Council (NRC) Assessment of Research

Doctorate Programs also has been collecting assessment-related data, but it is unclear

215 'This table reproduces Southern Illinois University Carbondale Factbook 2008-2009, Table 26.
216 See Alumni Surveys in the Annual Performance Reports to the Illinois Board of Higher Education,

archived in the Office of the Associate Provost for Academic Affairs.
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when their analysis will be published.

Besides enrollments and surveys, other assessment activities suggest that many programs
are engaged in the collection of meaningful learning data and use the information to improve
outcomes. These efforts demonstrate a pervasive commitment on the part of faculty to

enhance quality control in both undergraduate and graduate education at SIUC.
University Core Curriculum

In the late 1960s SIU instituted a curriculum for basic, university—wide educational
requirements to replace the old distribution requirements. Several years of planning and
system-wide discussion preceded the establishment of this General Studies curriculum
common to both Carbondale and Edwardsville campuses. Organized into five content
areas—physical sciences, social sciences, fine arts and literature, composition and rhetoric,
and health and physical education—this structure served the university’s desire for a

‘common core of knowledge™'” and was headed by a dean of General Studies.

Opver the years the program was adjusted to emerging institutional needs and new courses
were added, resulting in “course proliferation” that threatened to undermine the integrity of
the curriculum. The first of two major revisions of the general studies curriculum occurred
in the 1970s, when the name was changed from General Studies to General Education,
the dean was replaced with a director, and some courses were trimmed. The second
occurred in the mid-1980s, when a major overhaul occurred within the same five-area
framework. The curriculum was pruned to create a more manageable number of courses
and to restore some coherence by developing a logical progression from broad 100-level
introductory courses to more focused 200- and 300-level ones that would build on the
students’ experience. Nonetheless, some feeling remained that even this major editing of
the course list was insufficient, necessitating a more thorough review of general education
requirements. In the mid-1990s, a comprehensive review of the rationale, structure, and
offerings of the curriculum was undertaken and led to creation of the present University

Core Curriculum.

Since 1996 the University Core Curriculum (UCC)—the university's general studies
program required of all its undergraduates—has engaged in assessment of student learning
outcomes as a principal feature of its implementation.”®® With the assistance of a nine-

member faculty committee, the Core Curriculum Executive Council (CCEC), the director

217 SIUC 1994-95 Undergraduate Catalog, p. 92. This was the last catalog published before the present
Core Curriculum was instituted.

218 http://corecurriculum.siuc.edu.




CRITERION 3

of the UCC oversees the regular collection of course portfolios. At least once every five
semesters, instructors of each UCC course must provide the director and CCEC a dossier
that includes a copy of the course syllabus (listing the learning objectives for the students
taking the course), important supplementary handouts (such as writing assignments and
laboratory exercises), final examinations or semester-end projects, and the results and
analysis of the instructors'learning data, learning objective-by-learning objective, collected

for the entire semester.

The dossiers are then reviewed by the CCEC and feedback is provided to the instructor on
how the learning data might be used to improve learning the next time the course is taught.
Each assessment includes the following items: (1) a comparison of the current course
syllabus with the one approved by the (CCEC) to ensure that it contains the required
elements of a Core course syllabus as well as to ensure consistency in course objectives,
textbooks, and assignments; (2) a review of sample examinations given in the course,
including the final exam, as well as samples of other types of assignments; and (3) an
assessment chart that lists the assessment indicators used by the instructor, an explanation
of how the indicators are related to the course objectives, the assessment data for each
indicator, and a discussion of how the instructor plans to improve the course in light of the
assessment. In short, the requirements for regular course review include the fundamentals
of measuring the student learning outcomes in the Core, course by course. Details and

sample materials can be found on the program’s website.””

The UCC course dossier system ensures faculty attention to the effectiveness of their
teaching as well as reminding academic units of their commitment to the learning of
students who are not necessarily majors in their degree programs. The results of this
assessment effort indicate that at least 75 percent of all students enrolled in any of the
UCC'’s 125 courses meet or exceed expectations in their achievement of the stated learning
objectives.”” Because the system ensures that learning objectives for each course are
directly related to the program’s six major learning goals, as stated in the Undergraduate
Catalog 2009-10 and discussed in Core Component 4.b, the university can say with
reasonable certainty that its students are developing the appropriate foundational skills
(in English composition, speech, and math), disciplinary knowledge (in the physical and
biological sciences, social sciences, humanities, fine arts, and human health), and integrative

understanding of controversial issues (in multiculturalism and interdisciplinarity).?*!

219 http://corecurriculum.siuc.edu/assessment.html.
220 See assessment dossiers in the Office of the University Core Curriculum.

221 Undergraduate Catalog 2009-10, p. 56.



CRITERION 3

The UCC uses its learning data to address serious, on-going concerns in undergraduate
education. Among recent initiatives are efforts to introduce a common text— The Narrative
of the Life of Frederick Douglass, and, more recently, The Naked Roommate: And 107 Other
Issues You Might Run Into in College—for students to read in English Composition, Speech
Communication, and orientation to assist in knowledge and skill transfer from one UCC
course to another and from the UCC to the major. This issue arose from the learning
data collected from students as part of a major grant from the William and Flora Hewlett
Foundation to fund a problem-based learning integration of the entire UCC curriculum
(2001-04). Similarly, the UCC is partnering with the College of Liberal Arts to sponsor
workshops on Writing Across the Curriculum with an eye to supporting faculty interest
in teaching students to write more effectively in their own courses. And finally, the UCC
has worked with University Housing to create living-learning communities—residential
groups of students sharing the same undergraduate major—whose learning objectives
were framed by a university-wide committee of faculty and staff in keeping with learning
data collected in the UCC as well as in Student Affairs. The most ambitious community
to date is the one created by the College of Engineering, with funding from the National

Science Foundation, to enrich student learning in three entire residence halls.

Despite this commitment to assessment, the UCC has been unable to come to grips with
program review as distinct from course review. It has been extremely difficult to establish
suitable assessment protocols for either the program as a whole or for its constituent sub-
curricula, even though the goals are clear and well-articulated.*”* The reasons for this appear
to be rooted in a deep-seated culture at STUC that makes consistent cooperation across
departmental boundaries very difficult. Atleast two elements contribute to this departmental
balkanization, both stemming from the university’s chronic funding difficulties. First,
the budget is a zero-sum game. This is true everywhere, but most universities have gone
through periods of growth, especially during the 1990s, that mitigated that hard fact. At
SIUC, enrollments have fluctuated within a narrow range for the past four decades while
state support has dwindled and a variety of pressures have worked against raising tuition
charges. The result has been a budget that has been in slow decline in terms of real dollars
(see chapter on Criterion 2). This decline has led departments to be very defensive about
any changes that might conceivably result in a relative net loss to their respective budgets.

This defensive attitude manifests itself in many ways, even outside the budgetary arena.

Second, the culture that has pervaded SIUC for decades is one that values procedure

over outcomes and emphasizes compliance over assessment. Whereas departments and

222 http://corecurriculum.siuc.edu.
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individual faculty are quite clear about goals and outcomes in their courses, they tend to
see larger programmatic goals, especially in a university-level endeavor like the UCC, as
being externally imposed and they treat the assessment of outcomes in terms of those goals
as largely a reporting function that demands their compliance with these “external rules.’
When assessment attempts to move beyond the level of the department’s own courses,
faculty tend to lose interest and fail to see its relevance to their efforts.”?? Assessment efforts
for degree programs within departments do not encounter the same degree of resistance/

indifference as has programmatic assessment of the UCC.

One notable recent development in the university’s commitment to the assessment of
student learning is SIUC’s participation in the Higher Learning Commission (HLC)'s
Assessment Academy. In October 2009 the university applied to the Academy and the
following month was officially invited to join. Accordingly, a team of five faculty and staff
members attended the roundtable hosted by the HLC in Lisle, Illinois, for two full days
of mapping out a strategic plan for developing a culture of transformative inquiry on the
Carbondale campus. This plan’s initial focus is on learning in the Saluki First Year (SFY)
as a model for faculty and staff members in other programs to consider adapting to their
particular needs, drawing on the pervasive buy-in from colleagues in the SFY, which affects
a large number of undergraduate programs in the university. The idea is thus to build on
this success in order to interest others in the same process of empowering colleagues to use
assessment data to improve their curricula and to enhance the student learning that arises

from them.”
Undergraduate Education: Examples

The Department of History submitted an assessment plan in 1996 that proved almost
immediately fruitful to its faculty in revising the undergraduate major. After examining the
research papers graduating seniors had written in the required senior seminar (History 499),
the department discovered that many majors were unable to survey the historiographical
literature relevant to their topics, to distinguish between primary and secondary sources, to
construct an historical argument, or to document their work so that a reader could verify
the sources used. Consequently, the department modified the major to require a seminar on
research methods, History 392, that introduced these basic concepts to all students in the

major. The new course was inserted into the curriculum between the introductory surveys

223 For faculty who have been at SIUC for more than a decade, this attitude may be partly a continuation
of frustration with the ever-shifting demands of state higher-education authorities, which failed to
bring about any visibly relevant or positive outcomes for the institution.

224 For more information about the university’s participation in the Assessment Academy, see the

application proposal and the pre-roundtable materials, available in the OAPR.
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of American and Western/ World History and the upper-division courses on special topics.
The result was a dramatic improvement in the research papers that graduating students
produced in the senior seminar. Faculty remain concerned with the difficulty of teaching
History 392, however, and the departments Curriculum Committee is now reviewing this
course to propose revisions in light of the most recent assessment data in that course and

in the major.?®

The Teacher Education Program (TEP) in the College of Education and Human Services
(COEHS), in response to the last National Council for Accreditation of Teacher Education
(NCATE) self-study in 2003, has implemented a new assessment plan. The TEP now
requires all students to subscribe to the e-portfolio service provided by Live Text, a powerful
software package that also provides courseware and assessment capacity, and to present his
or her portfolio to a faculty panel. Working from standards mandated by both NCATE
and the Illinois Board of Higher Education, COEHS faculty defined student learning
outcomes for the program and are using the evidence students place in their portfolios to
measure achievement in a systematic and comprehensive way. As a result, faculty are now
positioned to modify rubrics, course requirements, and preparations for state-wide teacher
certification examinations to improve the TEP. Use of the full power of the LiveText
system is still in the implementation stage and requires further faculty development
workshops on its use, both in the COEHS and in content programs elsewhere on campus.
In keeping with the best practices promoted by NCATE, the accreditation deadline for
TEP’s completed self-study is scheduled for spring 2010.

Assessment in the Department of Civil and Environmental Engineering (CEE) has
produced similar enhancement of student learning in its undergraduate degree programs.*
Thanks in large part to the departments active participation in the College of Engineerings
self-study for re-accreditation by the Accreditation Board for Engineering and Technology
(now ABET Inc.) in 2004, the CEE faculty undertook a major review of its undergraduate
degree learning outcomes. Faculty modeled their learning objectives on ABET's “a through
k" list of criteria, including specific objectives that students needed to achieve from their
work in the University Core Curriculum (UCC). The associate dean of the college and
the director of the UCC carefully reviewed the learning objectives of courses required of
civil and environmental engineering students, such as Microbiology 202 in the Human
Health area of the UCC, with an eye to collecting learning data and using them to revise
the undergraduate curriculum in CEE. This effort was rewarded with a special mention

by the ABET site visitors in 2008, noting effective integration of this program’s College of

225 History Assessment Report, 2007, in the Office of Undergraduate Studies, Department of History.
226 ABET Self-Study, 2008, in the Office of the Associate Provost for Academic Affairs.
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227

Engineering and UCC curricula.

One last example of shrewd assessment is the Didactic Program in Dietetics (DPD) in
the Department of Animal Science, Food and Nutrition of the College of Agricultural
Sciences, which is accredited by the American Dietetic Association. The DPD obtains
feedback from internal and external constituents to guide course revisions and curriculum
development in a sustained and organized fashion. Undergraduate student learning, for
example, is measured by the placement rate in supervised practice and in volunteer and paid
dietetics-related work. The program carefully monitors its graduates’ performance on the
Registered Dietician (R.D.) examination administered by ACT. Each year, ACT provides
a report of the graduates’ pass rate. The program’s accrediting agency, the Commission on
Accreditation for Dietetics Education (CADE) provides an annual report of the rolling
ﬁve—year pass rate. Alumni are surveyed every three years concerning their examination pass
rates and their post-baccalaureate education or employment. Each year, employers of all
graduates, including those with a master’s degree, are surveyed to evaluate former students’
professional characteristics. The results of these activities are analyzed to determine
appropriate changes in the curriculum. An advisory committee of faculty teaching in the
DPD meets each semester to review the placement and examination pass rates and the
alumni and employer surveys, results that inform modifications of specific courses. On the
basis of assessment feedback from the 81 percent of graduates still in the field, the program
has moved courses from sophomore to senior year, changed a course from self-instruction
to lecture format, and revised the content of the Service Organization and Management
course (FN 461) to improve the coverage of material on which graduates are examined for

licensure.??®
Graduate Education: Examples

In response to the national movement to develop future faculty, the Graduate School
initiated a teacher-training program for all interested graduate students. With a director
and budget administered by the Graduate School beginning in 2002, the Center for
Graduate Teaching Excellence (CGTE) offers pre-semester workshops for graduate
students whose programs do not have a teacher-training unit of their own.””® The CGTE
annually circulates a call for proposals from academic units seeking to enhance the training

of their graduate assistants for classroom work. The assessment of learning objectives for

227 ABET Self-Study Report for the Civil Engineering Program at SIUC, July 1, 2008, in the Office of the
Associate Provost for Academic Affairs.

228 Dietetics Assessment Summary. 2009, in the Office of the Coordinating Counselor, Dietetics Program,
Department of Animal Science, Food and Nutrition.

229 http://www.cgte.siuc.edu/.
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these advanced students includes both direct and indirect indicators, such as performance
evaluations by their faculty supervisors and focus groups of graduate assistants during
both departmental and university workshops (both cases had outcome measures for each
learning objective). One consequence of the assessment data was the creation of separate
training for research assistants and advanced training for second-year assistants. Although
budget cuts have reduced the funding of departmental proposals, the measurement of
learning outcomes remains central to the CGTE efforts to improve graduate training and

undergraduate instruction.

In the COEHS, the master’s and doctoral programs in rehabilitation, accredited by the
Council of Rehabilitation Education (CORE), complement classroom instruction with
individualized clinical experience and student research documented in a thesis, paper, or
project. Student learning is assessed primarily in performance evaluations and examination
of research products by faculty using criteria established by the Rehabilitation Institute.
Besides learning outcome data, the changing discipline in rehabilitation dictates changes in
curriculum and instruction. For example, the graduate programs now include specializations
in substance abuse, counseling, gerontology, and gambling addiction. In 2004 the Doctor
of Rehabilitation (Rh.D.) degree was changed to Doctor of Philosophy (Ph.D.) to better
reflect national practice. In 2006 the Ph.D. program was revamped to address the two career
trajectories of the program’s graduates: one path continues preparation for credentialed
practice, the other prepares students to enter academe. Under a new curricular structure,
doctoral students enroll in a series of seminars on best clinical practices as defined by
empirical evidence, thus combining the worlds of practice and research. Thanks in no small
part to its assessment efforts, the counseling program in the Rehabilitation Institute has

consistently maintained national ranking by U.S. News & World Report magazine.

In the Department of Chemistry and Biochemistry, assessment of the graduate programs
(M.S. and Ph.D.) is charged to the Graduate Advisement and Curriculum Committee
(GACC), a standing faculty committee. The graduate programs have ten educational goals,
which include knowledge across the sub-disciplines, oral and written communication skills,
research skills, teaching ability, and so on. The GACC typically meets at least once per
semester to review individual graduate student performance (particularly during the first
year), review graduate programs, devise possible programmatic changes (in light of these
reviews), suggest such changes for a vote of the entire department, and oversee the changes’
implementation. Success in meeting these goals on individual and program-wide bases
is assessed using various inputs and tools, at numerous times across a graduate student’s

career. For the student, these begin with an entrance exam: during orientation week, all
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incoming graduate students take four of five exams designed by the American Chemical
Society (ACS). Students who perform poorly on a given exam (scoring beneath the 50th
percentile) are directed by the GACC (with input from the student) to take a corresponding
400-level (senior undergraduate) course—helping ensure that the goal of sub-disciplinary
knowledge is met for each student. Students are required to take certain distributed
course requirements in and outside of their major sub-disciplinary interest in chemistry/
biochemistry, as well as seminars that range from introductory professionalization (safety
training, ethics, etc.) to more specialized materials. Ph.D. students are required to take four
cumulative examinations covering their major sub-discipline. Formal outcomes assessment
is performed at three stages in each graduate student’s career by his/her advisory committee:
independent proposal defense (Ph.D. only), thesis/dissertation defense, and upon the
student’s first employment following graduation. Over the years, the assessment findings led
to the formation of the current composition of the GACC, changes in course distribution
requirements, and changes in course oﬁcerings, particularly in the area of biochemistry.
Some potential changes are being considered for the future, including requiring (rather
than simply expecting) student publications, carrying out exit interviews, and developing

required introductory courses for first-year graduate students. **°

The Department of Anthropology takes seriously the assessment of its graduate programs,
master’s and doctoral. Its doctoral assessment protocol specifying eight learning objectives
was submitted to the OAPR in 1997, giving the department more than a decade of
data for comparative analysis and evaluation at various junctures. For example, aspects
of program assessment are discussed in at least one faculty meeting per year, the most
recent addressing whether the department’s five graduate core courses adequately fulfill
Assessment Objective 1 (preparation to teach a four-field introductory course). Prior to
that meeting, subcommittees focusing on each core course met several times to examine
available data and prepare recommendations. The outcome was a decision to modify the
syllabi of two of the core courses. Additional discussion of the doctoral program occurs
during the department-wide annual review of graduate student performance at the end
of spring semester, after which each student is provided a written evaluation of his/her
progress in the degree program. Although this meeting focuses on the performance of
students, discussion also considers whether formal or informal aspects of the program
have contributed to student difficulties. These meetings may identify ways to improve
student success outside of formal program requirements, such as easing international

students into our academic culture, reducing time-to-degree, and so on. Formal doctoral

230 Email from B. Goodson, 10/9/09, from Department of Chemistry and Biochemistry Self-Study for
Program Review, in the OAPR.
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program assessment is based on forms filled out by members of each student’s doctoral
committee as the student moves stepwise toward completion. Thus, forms exist to evaluate
the dissertation proposal, the public presentation of that proposal, the candidacy exam,
the dissertation, and the dissertation defense. Each form provides an overall evaluation/
summary, as well as an assessment of particular aspects of the student’s performance (clarity
of prose, appropriateness of analytical method, significance of topic, etc.). The original
forms are kept in the student’s dossier and data are entered into an Excel spreadsheet to
enable quantitative analysis. Perhaps the best testimony to the effectiveness of doctoral
student learning is that since 1998, six dissertations in anthropology have won the annual
SIUC campus-wide Outstanding Dissertation Award (in 1998, 2001, 2002, 2003, 2006,
2008) and two earned honorable mention (2004 and 2005). In addition, four anthropology
students have won the annual “Outstanding Teaching Assistant in the Core Curriculum

Award.”
National Assessment Initiatives

In the past ten years SIUC has participated in three national efforts to assess student learning
outcomes. These projects include Pennsylvania State University's “Parsing the First Year of
College,'whichiscollectinglearningdatafrom thirty-seven universities and colleges todocument
institutional support of first-year students in their difficult transition to higher education.
With generous funding from the Spencer Foundation and the American College Testing
Corporation, the principal investigators at Penn State provided advice on the administration
of the National Survey of Student Engagement (NSSE), the Collegiate Assessment of
Academic Performance (CAAP), a nationally normed, standardized instrument, and their

own surveys of the faculty and administration at STIUC in spring 2007.

Although the integrated analysis of the data is not complete, preliminary results from

the CAAP can be set in the context of course-specific learning data collected in English
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composition over the past decade at SIUC. These findings suggest the following trends in
our students” development of analytical thinking and writing skills.”*! It is apparent that
although SIUC's first-year students are not particularly well prepared for college-level
work and are not always propetly placed in the most appropriate composition courses,
they are well within the range of statistical error in the data on the achievement of all first-
year students taking the CAAP in 2007. SIUC students maintained roughly the same
percentile rankings in writing skills (as measured by the CAAP) that they had in English
when they took the ACT their junior year in high school.”* Although they may have fallen
slightly below the national norm on the CAAP, they made statistically measurable progress

in their writing skills during their first year of college.

SIUC is using these data as part of a new first-year experience program to address more
effectively our students’ learning needs at the beginning of their college career. In spring
2008, directors of the Saluki First Year were named and began to create this program
by coordinating the efforts of both Academic Affairs and Student Affairs, and bringing
resources from these two administrative areas to bear on this important undertaking.
This effort was also coordinated with University Housing, Pre-Major Advisement, the
Center for Academic Success, the University Honors Program, and the University Core
Curriculum in the Offices of the Provost and Vice Chancellor and of the Vice Chancellor
for Student Affairs to ensure that the effective learning of entry-level students is the
principal reason for their improved retention. To that end, the directors oversaw the
university's application to the Foundations for Excellence at The National Policy Center

for the First-Year Experience. STUC was a member of the 2008-2009 cohort.

The National Research Council Assessment of Research Doctorate Programs has reviewed
twenty-one of SIUC's thirty doctoral degree programs. In 2006 the university provided
the NRC with a comprehensive list of graduate faculty in each program, who were then
surveyed by the NRC including uploaded copies of their curriculum vitae. Data were also
collected from the institution, individual programs, doctoral candidates in the Departments
of English and Economics, and faculty rankings of programs in their discipline. Results of
the NRC study have been anticipated for at least a year, but their appearance continues
to be delayed. Ultimately, participating universities and programs will have access to the
NRC database for their own purposes, but also to make comparisons with their peers

elsewhere in the country’

Since 2000, SIUC has participated in the Cooperative Institutional Research Program

231 www.ed.psu.edu/cshe/Parsing/home.html.
232 Report in the OAPR.
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(CIRP), a survey administered to more than 400,000 first-year college students across the
nation. The Office of the Vice Chancellor for Student Affairs administers this instrument
to SIUC freshmen each fall, allowing the office to review characteristics, behaviors, and
perceptions of SIUC students who have just arrived and to compare the STUC data over
time to comparable data from other public universities. The latest data from fall 2007 show
that SITUC undergraduates tend to be more artistically oriented than their peers at other
institutions; they are clearly attracted by programs in the School of Art and Design and the
College of Mass Communication and Media Arts. On the other hand, they are also more
pragmatic about their studies, that is, they are concerned about the utilitarian value of their
education. This instrumentalist orientation is reflected in the pre-professional programs in
which they major.”» The survey results have been especially useful in academic advisement
for pre-major and remedial students and in the assessment of their learning outcomes in

the first year at SIUC.
Non-Degree Program Learning

Many programs on campus, not just those leading to academic degrees, contribute to
student learning. In the Graduate School, for example, non-declared students may take
a course for personal enrichment; others may have applied to a program too late to be
admitted but take classes during the admissions process; still others are enrolled in courses
for teacher in-service training. Those graduate students who demonstrate promise without
the requisite undergraduate grade point average (GPA) may also take courses until such

time that they become admissible."Non-degree learning” is thus a complex term.

One of the more important non-degree learning opportunities comes through University
Housing (UH), which exists to provide a high quality, affordable living/learning
environment that fosters personal development and academic success. University
Housing created an Assessment Committee that actively investigates learning outcomes
for residential life programs: Learning-Living Communities (LLCs), Freshman Interest
Groups (FIGs), the Faculty/University Associate program (FUA), and Peer Mentoring.
LLCs and FIGs are residential groups of students having the same major or semester
schedule of classes. The FUA program brings faculty and staff into the residence halls
to offer students informal guidance and mentoring through participation in dining and
planned students’ social activities. Additionally, Peer Mentoring pairs younger and older

students with mutual interests to help newcomers transition to a new institution.

For the 2001-2005 cohorts in the FIGs, for example, a comparison of student GPAs

233 CIRP Summary, 2008, in the Office of the Vice Chancellor for Student Affairs.
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between participants and non-participants suggests a “FIG effect”: participant GPAs
were higher than non-participant GPAs during the first two semesters of school, even
though differences between the groups decreased during the second semester (following
completion of the FIG) and virtually disappeared beyond the second semester (Figure
3-1). Moreover, persistence rates (through the sixth year) for FIG students were higher
than those for the SIUC student body. Among the three programs (FIGs, LLCs, and a
combination of the FIGs/LLCs), the highest mean GPAs were the students participating
in the combination FIGs/LLCs, followed by the FIG students, then the LLC students; a

comparison/control group had a lower mean GPA than the three program groups.®**

~

Figure 3-1. Freshman Interest Group (FIG) & Non-FIG Student GPAs.»>**

The Counseling Center, which provides psychological services for students, has also
documented learning outcomes for its clients.”?® The results of its studies support the
positive impact of counseling on graduation and retention rates. Counseled students
enjoy a 25 percent graduation/retention advantage over students who did not receive
counseling. Specifically, students who received thirteen or more sessions had a 36 percent
retention advantage over non-counseled students. Similarly, a Learning Outcomes Survey
provides feedback on twenty-four learning outcomes to determine what the Counseling

Center is doing well (e.g., “As a result of counseling, I learned one or more strategies to

234 Report on the Residential FIG Experience, 2006, in the Office of Academic Initiatives, University
Housing.

235 Eric Davis et al., “Freshman Interest Groups: The Solid Foundation to a Successful College Career”
(2006) PowerPoint Presentation, Office of Academic Initiatives, University Housing.

236 Counseling Center Report, 2007, in the Office of the Counseling Center.
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solve or cope with problems,” was endorsed as strongly agree or agree by 87 percent of
respondents); what it is doing only well (e.g., "As a result of counseling, I am more likely
to continue my education at STUC” was endorsed as strongly agree or agree by 77 percent
of respondents); and what it can do much better (e.g., As a result of counseling I learned
about other helpful campus resources” endorsed as strongly agree or agree by only 58

percent of respondents).

The Supplemental Instruction Program (SI) in Student Affairs supports student retention
and academic achievement by providing small-group tutoring for challenging entry-level
courses. The SI coordinator targets certain courses on the basis of the number of Ds, Fs,
and Ws earned (25 percent or higher), enrollments of over 100 students, and whether it is
designated as a gatekeeper or UCC course. In such courses, faculty members are asked to
provide names of outstanding students who might potentially serve as SI leaders who are
then trained in keeping with certification by the College Reading and Learning Association.
The SI leaders then attend the targeted courses and facilitate two study sessions per week
throughout the semester. In order to assure quality control, the coordinator implements

the following assessment strategies:

+  Faculty survey (asking faculty members to evaluate SI leader performance in
class);

+ End-of-term evaluation (for participants to evaluate the SI sessions and SI
leaders);

+  Session observations (for the SI coordinator and peer supervisors to evaluate
individual SI leaders while they are actually conducting study sessions);

+  Training evaluation (for the SI leaders to evaluate the effectiveness of their
training, along with the support and supervision of the SI office staff);

+  Semester grade report (simple descriptive statistics to report participation rates
and mean GPAs of SI participants; t-tests to compare the mean GPAs of SI

participants with non-participants from the same course).

On the basis of the semester grade reports, the SI coordinator and advisory board members
explore how to improve student attendance, motivation, and performance. Through this
exploration, many faculty members have come to realize that the closer they work with
the SI leaders, the greater the attendance and usually the greater the difference between
participants’ and non-participants’ GPAs. Thus, the data have influenced both the faculty
members and the student leaders to change their behaviors and attend to the needs and

motivations of students enrolled in the targeted courses.”’

237 SI Assessment Report, 2008, in the Office of Supplemental Instruction and Student Affairs Assessment.
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The Writing Center (WC) at SIUC approximates a teaching-and-learning center,
serving both faculty and students. The WC has three campus locations, including two in
the residence halls, and its main office is prominently featured in the remodeled Morris
Library. It also has a presence on the internet.®® The staff of faculty, graduate assistants,
and well-trained student tutors provides vital support for writing activities in courses in
every academic program, especially those in the College of Liberal Arts and the College of
Applied Sciences and Arts, which have a Writing—Across‘the‘Curriculum requirement
for undergraduate degrees. Graduate and undergraduate students in search of help with
their writing assignments may consult the WC staff. Faculty needing advice about the
best ways to teach writing may arrange for class visits and outreach workshops, all run by
the WC. The WC has been the principal locus for university-wide conversations about
writing, even though its mission remains much more circumscribed: to help faculty teach
and students write more effectively. In spring 2007, for example, all thirty-five students
enrolled in Black American Studies 215 participated in the WC's outreach and improved

the quality of their writing, according to the instructor.”’

Core Component 3.b: The organization values and supports
effective teaching.

The importance of excellent teaching at STUC is inscribed in its mission statement:

Southern Illinois University, now in its second century, is a major public higher education

institution dedicated to quality academic endeavors in teaching.**

Faculty members are hired, tenured, promoted, and rewarded not solely on their
achievement as creators of new knowledge, but also on their expertise as instructors of
the next generation of society’s leaders and life-long learners. That the university takes
seriously its commitment to its students’ learning is clearly shown by its promotion and

support of effective teaching.

The university meets this commitment in varied ways, not least of which is close attention
to class size. By contract with its principal faculty bargaining unit, the Faculty Association,
SIUC has committed itself to a student/faculty ratio of no more than twenty-six students

per full-time faculty member?* In fall 2008, the FTE Student/Full-time Tenured and

238 http://write.siuc.edu.

239 Summary of Assessment for the Spring 2007, Writing Center, Morris Library.

240 Undergraduate Catalog 2009-10, p. 3.

241 Agreement between the Board of Trustees of Southern Illinois University and the SIUC Faculty Association,
IEA/NEA, Sec.9.07.b.
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Tenure-Track Faculty Ratio was 20.5:1 (Figures 3-2, 3-3).%*? Similarly, class size in the 125
courses of the University Core Curriculum, including all break-out sections for discussion,
recitation, and laboratory, averages just twenty-five students; the size of all classes at
registration, excluding break-out sections, is forty-nine. These numbers are low given
SIUC's profile as a large, public, research university. The average Core class at Michigan

State University, for example, is 348.2

e

Figure 3-2. Trend in SIUC student/faculty ratio.

e

244

Figure 3-3. Trends in student FTE vs. full-time tenured and tenure-track faculty.
A Qualified and Diverse Faculty

As at comparable institutions, the faculty at SIUC is responsible for curriculum and

instruction. The operating paper of each academic unit, stipulated by SIUC's first contract

242 The Student/Faculty Ratio was derived using data from the Southern Illinois University Carbondale
Factbook 2008-2009, Table 1 and Table 20.

243 www.businessweek.com/bschools/undergraduate/06profiles/michstate2.htm.

244 Figures 3-2 and 3-3 are derived from data in Southern Illinois University Carbondale Factbooks 2004-
2005, Table 16; 2005-2006, Table 16; 2006-2007, Table 17; 2007-2008, Table 20; and 2008-2009,
Tables 1 and 20.
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with the Faculty Association of the Illinois Educational Association/National Educational
Association (IEA/NEA) in 1998, defines the roles of tenured and tenure-track faculty in
determining workloads, including teaching assignments and curricular review. Similarly,
each college has faculty review committees for curriculum, tenure, and promotion. For the
university, undergraduate educational policy, such as admissions, grading, and graduation,
is set by the Faculty Senate, and graduate educational policy with a comparable purview
in the Graduate School is established by the Graduate Council. Other instructional
responsibilities are defined by recent contracts with the Non-Tenure-Track Faculty
Association in 2007 and the Graduate Assistants United (GAU) in 2008, both also of the
IEA/NEA. The GAU contract is unusual in that it covers all graduate students holding
assistantships, including teaching, research, and administrative positions. Most graduate

assistant labor agreements exclude the latter two categories.

A principal indicator of quality teaching is a qualified instructional faculty. Eighty-four
percent of the faculty in fall 2008 were full-time. Eighty-two percent of the full-time
instructional faculty holds doctorates, professional degrees, or other terminal degrees in
their disciplines. These percentages are typical of an institution classified in the Carnegie
system as Research University (high research activity), such as STUC. Since 1991 there has
been avery slight downward trend in the percentage of full-time faculty and a corresponding

increase in part-time faculty (Figure 3-4).

Ve

Figure 3-4. Trends in percentages of full- and part-time faculty.

As a matter of university policy, every course has an instructor of record who is ultimately
responsible for the instruction leading to the issuing of grades that appear on student
transcripts. Where enrollments justify the use of Graduate Teaching Assistants (GTAs) to
lead discussion, laboratory, and recitation sections, such as forty courses in the University

Core Curriculum, theinstructor of recordisalso responsible for the training, supervision,and
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evaluation of the GTAs. In addition, the CGTE is working with departments to implement
mandated reviews in the GAU contract. Each academic unit has its own procedures for
student evaluation of instructors and their courses each semester; Instructional Support
Services (ISS) in Library Affairs supplies and scores the most widely used, standardized,
machine-readable Instructor and Course Evaluation (ICE) forms for this purpose, though
many degree programs have their own. Departments often use the ICE reports to monitor

instructional quality.

The mix of full-time/part-time, tenure-line/non-tenure, and GTAs in the undergraduate
classroom is reasonable for an institution of SIUC's complex mission, size, and scope of
programs. In fall 2008, there were 1,382 full-time faculty members, 850 (61.5 percent)
of whom were tenured or on the tenure-track and 532 on term appointment. Another
262 faculty members worked part-time. In fall 2009, 888 faculty members are part of the
Graduate Faculty on the basis of criteria established by the Graduate Council.*** Only
members of the Graduate Faculty may teach graduate-level courses and advise graduate

students.

Similarly, 907 of the 1688 (53.7 percent) graduate assistants in the Graduate School had
instructional responsibilities, such as grading, leading discussion sections, and assisting
with undergraduate laboratory exercises, under the supervision of the faculty. From a
well-defined pool of properly qualified, trained, and supervised instructors, the faculty
members of each academic unit, with the concurrence of the appropriate college dean,
determine who shall teach which courses each semester. Advanced doctoral students
on occasion teach independent sections of lower-division courses under close faculty
supervision. Although some may look askance at this practice, for the doctoral students
in question it provides invaluable experiential learning and is a highly attractive feature of
their curriculum vitaes as they seek employment in academia. Such teaching is a degree

requirement in the Department of Anthropology, for example.

One component of quality instruction is a diverse faculty (see Core Component 1.b).
SIUC’s commitment to affirmative action in hiring, tenuring, and promoting minority
faculty is under the purview of the associate chancellor for institutional diversity. In
2001 the Office of the Chancellor funded a revolving budget of $1 million specifically
for minority hires; deans can borrow salary lines against this fund for up to three years to
recruit and retain faculty from under-represented groups. Similarly, all search committees

operating under the purview of the Office of the Provost and Vice Chancellor are required

245 htep://www.siu.edu/gradschl/index.htm. See the Operating Paper of the Graduate School, Sec. .A.1

for the criteria for appointment to Graduate Faculty status.
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to view a locally produced video and to discuss the Handbook on Hiring Diversity to ensure
strong applicant pools for all faculty/staff openings. Since 2004, SIUC'’s Aflirmative
Action Policy statement has been officially reaffirmed in both the Undergraduate Catalog

and the Graduate Catalog.

These on-going efforts have maintained SIUC's faculty’s diverse demographic profile. In
fall 2008, 20.6 percent of full-time faculty members were either minority or international:
more than nine percent were Asian-American, 5.6 percent were Black/Non-Hispanic,
2.5% were Hispanic, and 2.8 percent were international.”* Since 2003, the ratio of
men to women among the full-time faculty has been just slightly below 60:40. Among
undergraduate students the comparable ratio has been approximately 55:452* The
majority of graduate students are female: in fall 2009, 53 percent (2,154 of 4,051 students
were female). Whereas the overall proportion of minority faculty has closely tracked the
overall enrollment of minority students (Figure 3-5), the same cannot be said of the largest
minority among the student body: Black, Non-Hispanic students who, in fall 2008, made
up more than 16 percent of the student body while Black, Non-Hispanic full-time faculty
were less than 6 percent (Figure 3-6). Although minority professionals are unevenly
represented across disciplines—the disciplines in science, technology, engineering, and
medicine, in particular, are disproportionately international and male—their presence
in growing numbers allows them to serve as role models to their students, who see an
instructional faculty like themselves. Overall, the demographic profile of the faculty is very

similar to that of the students (~21 percent minority; ~45 percent female) (Figure 3-5).

246 'These percentages were derived from the Southern Illinois University Carbondale Factbook 2008-2009,
Table 20. Nationally, 14 percent of full-time faculty are racial/ethnic minorities with 6 percent Asian/
Pacific Islanders, and 5 percent African-American, 3 percent Hispanic, and less than 1 percent Native
American (Peter D. Eckel and Jacqueline E. King, An Overview of Higher Education in the United States:
Diversity, Access, and the Role of the Marketplace [Washington, D.C., American Council on Higher
Education, 2008], p. 10, citing figures from W. B. Harvey, “Minorities in Higher Education: Annual
Status Report” [Washington, D.C., American Council on Education, 2003]).

247 Southern Illinois University Carbondale Factbook 2008-2009, Table 7and Figure 9. Nationally, women
make up about 46 percent of full-time faculty (Eckel and King, op. cit. [note 37], p. 10).



SIUC Serr-Stupy: CRITERION 3

248

Figure 3-5. Minority students and faculty.

e

249

Figure 3-6. Black, non-Hispanic students and faculty.

248 Source: for students: Southern Illinois Carbondale Factbook 2008-2009, and 2007-2008, Table 4; for full-
time faculty: Southern Illinois University Carbondale Factbook, 2008-2009, Table 20, 2006-2007, Table
17, and 2002-2003, Table 16.

249 Source for students: Southern Illinois University Carbondale Factbook 2008-2009, and 2007-2008, Table
4; for faculty: Southern Illinois University Carbondale Factbook 2008-2009, Table 20, 2006-2007, Table
17, and 2002-2003, Table 16.
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Figure 3-7. Faculty and student gender distribution. >

Professional Development and Teaching Support

SIUC has long recognized the contribution of faculty development opportunities to
foster effective teaching. In addition to initiatives in the Office of the Provost and Vice
Chancellor—especially for those teaching in the UCC—each college provides instructional
faculty workshops and travel money to explore best practices in post-secondary pedagogy.
The provost’s office also sponsors Commitment to Excellence Teaching Fellowships for up
to ten faculty members each year. Fellowships are granted on the basis of the applicants’
proposals to create new or to revise old courses whose impact on student learning can be
demonstrated. A university-wide committee of faculty members, appointed by the deans,

reviews and ranks the proposals.

Among the most widely used university resources, by far, is Instructional Support Services
(ISS), the same office responsible for distributing and scoring ICEs each semester. ISS
helps instructional faculty enhance their pedagogy through the internet. The Blackboard
course management system provides a virtual learning environment in which instructors
can post course materials online for students to access anytime, anywhere. More than 600
instructors are served each academic year. Thanks to ISS, nearly half of all STUC courses
in the UCC and 1,000 courses overall now deploy the World Wide Web to reinforce

student learning in and out of class.

The Office of the Provost and Vice Chancellor administers the development of web-based

distance education through the Division of Continuing Education (DCE) in the Office of

250 Source for students, Southern Illinois University Carbondale Factbook 2008-2009, Table 7; for faculty:
Southern Illinois University Carbondale Factbook 2008-2009, Table 20, 2006-2007, Table 17, and 2002-
2003, Table 16.
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the Associate Provost for Academic Affairs. DCE instructors receive a half-month’s pay
to develop a new online course. Much of this web-work is also done in close consultation
with ISS, which makes available to faculty members the use of teleconferencing rooms in
Morris Library, Pulliam Hall, and elsewhere on campus with the cooperation of the Office

of Information Technology.

Similarly, since its inception, the UCC has actively encouraged its participating faculty
to improve their pedagogies. The UCC director has taken a leading role in leveraging the
program’s budget to raise additional funds from college deans and external sources such
as the William and Flora Hewlett Foundation (2001-03) to promote problem-based
learning, and the U.S. Department of Agriculture’s Education Challenge Grant program
(2003-05) to develop inquiry-based course webpages. Through the UCC's auspices, the
provost’s office established a Writing-Across-the-Curriculum (WAC) program (2000-04),
the director of which helped the faculty define writing-intensive course requirements and
use writing as a pedagogical tool in the classroom. Recent campus concern with plagiarism
and academic misconduct, aroused by a few highly publicized cases, has led to increased
faculty interest in teaching writing in the disciplines. This interest has enabled the effective
application of increased funding since 2007 by the UCC and the College of Liberal Arts

for WAC courses and professional development for teachers in those courses.

With support from the associate dean and director of the Graduate School and a $200,000
appropriation from the state of Illinois, in 2000 the CGTE was established to further
focus, systematize, and professionalize the graduate teaching assistant training program
in place since the early 1990s. The CGTE has also worked closely with the Center for
English as a Second Language (CESL) to offer a free course in which international teaching
assistants (and some faculty members) can learn to reduce their accents and increase their
fluency in English. As a consequence of all these initiatives, instruction—in the sciences in
particular—has improved. Attendance and performance has improved markedly in courses
that entry-level students find challenging, such as Chemistry 200, required of all science
majors. The Graduate School has also supported and funded the use of new technologies,

such as instant polling devices, or “clickers,” where they are appropriate and feasible.”!

CHEM 200, “Introduction to Chemical Principles,” is a requirement for many degrees
offered in the College of Science (Biological Sciences, Chemistry and Biochemistry,
Geology, Microbiology, Physics, Physiology, Plant Biology, and Zoology) and the College

of Engineering (Civil and Environmental Engineering, Mechanical Engineering, and

251 "An Assessment of the Impact... of the Classroom Performance System,” 2008, in the Office of the

Center for Graduate Teaching Excellence.
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Mining Engineering). Enrollments in this course average 600 students per academic year
(AY). Historically, however, student performance in CHEM 200 has been extremely
poor with only 45-55 percent of the students routinely achieving a passing grade of “C” or
better. In an initial trial, a two-phase approach to address this problem was implemented
in the three sections of CHEM 200 in fall 2007 (304 registered students) and the two
sections of CHEM 200 in spring 2008 (269 registered students). The elements of this
two-phase approach hinged on (1) the use of an in-class response system (elnstruction
Classroom Performance System or CPS, otherwise known as the“clicker”) and (2) student
assignment in Structured Learning Workshops (SLWs) proctored by GTAs and utilizing
a computerized homework delivery system (ARIS) provided by the textbook publisher,
McGraw-Hill.

Opverall student performance improved substantially from the AY06-07 fall and spring
semesters to the AY07-08 fall and spring semesters (see Figure 3-8). The overall distribution
of grades shifted higher and the overall student passing rate (grade of “C” or better)
increased from 52.0 percent to 60.2 percent. For a typical year in which 600 students
register for CHEM 200, this increase translates into nearly fifty additional students
passing the class. Furthermore, withdrawals decreased from 12.7 percent to 8.6 percent, a
reduction that translates into twenty-five more students completing the class. Importantly,
these improvements in outcomes were achieved without any substantive changes in
student performance expectations. The overall conclusion is that the use of the CPS and
SLW systems in the CHEM 200 class has substantially improved student performance.
The final student grades, mastery of the material as reflected in exam performance, and
overall student attitudes reflect an undeniably positive impact on student outcomes of the

implementation of two new teaching systems in AY07-08.
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Figure 3-8. Chem 200 performance improvement.

A change in teaching approach has also shown dividends in Math 108: College Algebra,
which may be used to fulfill the three credit-hour mathematics requirement for the
University Core Curriculum.*? This course is often taken by students with deficient
mathematical preparation who wish to pursue majors in which they will need more
advanced mathematics—at least to the level of calculus—but they frequently have some
difficulty with it. In spring 2007, the mathematics department introduced some sections
with labs taught by specially trained graduate assistants and instructors who could work
with the students in small groups. The success of this trial encouraged a considerably

expanded effort in fall 2008. The results were dramatic, as illustrated in Figure 3-9.

252 Undergraduate Catalog 2009-2010, pp. 61, 410.
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Figure 3-9. Math 108 lab vs. non-lab scores.

Innovative teaching at the university is also fostered by other-than-salary (OTS) incentives
provided by the University Honors Program (UHP). The average incentive grant is
$4,700 in OTS funds that the faculty member can expend as he or she chooses within
the university guidelines for OTS expenditures. Since 2006, each fall semester the UHP
circulates a call for proposals from faculty members to develop an undergraduate seminar
especially for Honors students. Each course is intended to satisfy one or more requirements
in the UCC. Each year fifteen faculty members are chosen to participate in the UHP,
teaching their proposed undergraduate seminars. These classes are all restricted to fifteen
or fewer students engaged in active learning experiences ranging from problem-based
learning approaches to the interdisciplinary study of water (fall 2005) to field trips to the
Mississippi valley to examine geological formations (spring 2007) to a course dealing with

musical theater from opera to Broadway (spring 2009).**

Finally, for twoyears (2006-07), the associate chancellor for diversity convened acoordinating
committee of faculty and staff committed to teaching a more diverse student body. Each
spring these colleagues host plenary speakers and a series of closely related workshops
on teaching multiculturalism and first-generation college students. These efforts were
furthered by the training of GTAs in English Composition and Speech Communication
to teach a common text (for some years this was Frederick Douglass  autobiography; in fall
2009 it was The Naked Roommate: And 107 Other Issues You Might Run Into in College)

effectively to first-year students. During the week before classes in August and then at

253 http://honors.siuc.edu.
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workshops during the fall semester, faculty members with special expertise in this text

shared their insights with more than 100 interested instructors.
Rewards and Awards

Merit pay, tenure, and promotion of faculty depend on clear evidence of effective teaching.
Each academic unit defines its own criteria, but as a matter of course the standards are
applied in light of the university’s educational mission. No single measure suffices. Rather,
the quality of teaching is documented by ICE scores, peer observations, new course
materials, workshops, conferences, and awards, all of which play a role in calculating the
merit component according to the department’s approved operating paper, under the terms
of contracts negotiated by the Faculty Association and the Non-Tenure-Track Faculty
Association (NTTFA). Like the NTTFA, Graduate Assistants United bargained for
required performance reviews at least once during the term of their contract. Evidence of
effective teaching is required for tenure and promotion dossiers, which can now include

publications in the scholarship of teaching and documentation from other institutions.

For the past thirty years, the university has made awards to instructional faculty to recognize
their outstanding teaching. Many academic units, each college, and the chancellor’s office
honor the best teachers on campus each year. In 2005 these were all combined, along with
parallel awards in other areas of achievement, into the Chancellor’s Excellence through
Commitment (ETC) Awards, which are delivered at a banquet and recognize outstanding
teachers in each college, in the UCC, among the non-tenure track faculty, and among the
graduate assistants. The awards were also dramatically increased in value: the university’s
Outstanding Teacher is awarded a $7,500 honorarium and a $7,500 stipend for other-
than-salary purchases appropriate for continued outstanding teaching (Figure 3-10). As a

result, the competition for this ETC recognition is especially keen.
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Figure 3-10. Agribusiness Economics
Professor Kim Harris, right, receiving the
2009 Outstanding Teaching Award.

Core Component 3.c: The organization creates effective
learning environments.

Learning occurs in varied spaces not limited to the traditional classroom, although classes
remain the primary site for effective instruction at SIUC. Art studios, science labs,
computer labs, rehearsal halls, faculty offices, campus grounds, study rooms, and the like
represent appropriate venues for specialized teaching and learning activities. Locations
further afield, such as crop plots on the university farm, office sites for service learning in
the community, and hangars at the university airport, serve much the same purpose. As it
is, the university extends its activities to classrooms at local community colleges affiliated
with the Southern Illinois Community College Market (SICCM), the College of Lake
County north of Chicago, more than a dozen different military bases in the U.S., and
civilian sites in the state of Illinois and outside the state. Distance learning in the Office of
Distance Education means that almost any place on earth with access to the World Wide

Web will suffice for course delivery.

The most striking commitment toimprovinglearning space on campusis the re-construction
of Morris Library from a traditional on-site depository for publications to a contemporary
point of access to knowledge anywhere in the world. The $62 million project has completely

gutted the old structure and added another 51,627 square feet to provide new space for
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computers, study groups, and offices critical to the retrieval of information on campus,
from the iShare system of Illinois libraries through the intetlibrary loan network across the
country, and on the internet everywhere databases are maintained. The library is now home
to student learning facilitated by the Writing Center and the University Honors Program
as well as to faculty teaching enhanced by Instructional Support Services. Collaborative
learning is facilitated by a café and group study rooms where library patrons can continue

working by themselves or with others in a much less constrained environment.

Two other campus buildings saw similar, sweeping improvements. Altgeld Hall, the home
of SIUC's School of Music, was completely remodeled and expanded in 2005 to include
another 18,545 square feet of classrooms, recital halls, and faculty offices. This state-of-the
art facility has transformed the music performance programs by attracting better faculty
and students to make use of it.”* Also, in 2004 the 10,000 square foot Troutt-Wittmann
Fitness and Academic Center was added to Lingle Hall, where athletes can study as well as
train (Figure 3-11). The academic center provides 5,010 square feet devoted to computing
and study groups, underscoring a substantial commitment to the learning and academic
success of the university’s students engaged in intercollegiate athletics. This new facility

was a major feature of the athletic department's NCAA re-certification in 2007.2°

Figure 3-11. Trout-Wittmann Center.

Another university commitment to student learning and effective teaching is the upgrading
of lecture halls and classrooms in almost every building on campus, the first such effort
since 1993. In 2003 SIUC dedicated $2 million to improving the spaces where students
and faculty formally interact for academic credit. Twenty-one large lecture halls in
Lawson (Figure 3-12), Parkinson, Neckers, Pulliam, and Wham Halls were first given

new instructional technology, lighting, seating, and access for students with disabilities.

254 School of Music Report, 2008, in the Office of the Director, School of Music.
255 NCAA Self-Study at http://siusalukis.cstv.com/auto_pdf/p_hotos/s_chools/silu/genrel/auto_pdf/
Certification.
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The next two years saw another $2 million to retrofit eleven additional classrooms with
new furniture, podiums, overhead projectors, screens, and window shades. Cost-sharing
with academic units made possible the remodeling of fifteen more learning spaces, including
laboratories and studios.?* Individual colleges have also undertaken renovation of classroom
spaces in various ways. For example, the College of Education and Human Services updated
classrooms under its control to allow wireless internet connections for students with laptops.
In addition to lecture hall and classroom upgrades, the university has completed more than

$12 million in projects to comply with the Americans with Disabilities Act.

Figure 3-12. Renovated classroom in Lawson Hall.

These classroom updates were accomplished with the collaboration of the Office of
Information Technology (I'T). For example, to ensure that instructors had only one protocol
to learn no matter which lecture hall or classroom they were using, I'T and ISS teamed up
to standardize all instructional technology. I'T provides a wide range of technology services
to SIUC students, faculty, and staff. IT’s Computer Support Center provides call-desk,
walk-in technical, and e-mail support; its staff members assist faculty, staff, and students
with their personal laptop configurations by appointment. The VCR/GD has worked

with IT and other units to increase broadband access to the campus at the Gb/sec level.

In 2001, the SIU Board of Trustees approved a technology surcharge and in 2007 a fee,
which all enrolled students pay each semester. This recurring money has been used by IT
to update both hardware and software in computer labs and selected academic programs,
like Writing Studies in the Department of English, which applied to IT for laptop and
desktop computers to equip a dedicated classroom in Faner Hall. Similarly, the College
of Business found corporate and alumni donors to endow two classrooms with the latest
technology for substantially improved instruction in accounting and investment finance.

The College of Mass Communication and Media Arts converted all their media equipment

256 1SS report, 2008, in the Office of Instructional Support Services, Morris Library.
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for instructional purposes to digital format, requiring a major budgetary outlay for three

years (2003-06). All these initiatives were completed within the last five years.

Although only indirectly related to the learning environment, a newly implemented Facility
Maintenance Fee will play an important role in classroom improvements, given that the
campus infrastructure supports the educational facilities. The influx of money to address
the increasing deferred maintenance situation throughout campus (at $450 million in

2009) will provide more stable facilities, thereby improving the learning environment.
Learning-Living Communities

For the past ten years, University Housing (UH) has worked diligently to transform
the residence halls into places to learn as well as to live. The variety of learning-living
communities includes Freshman Interest Groups, scholarship halls, and, most recently,
the College of Engineering’s residential college for most of its majors. Moreover, UH has
expanded its programming in the residence halls, recruiting faculty and staff as associates,
organizing study sessions, and hosting gatherings of students to meet with experts about
subjects of mutual interest. UH has also begun close cooperation with the Office of the
Provost and Vice Chancellor in the Early Success System, now part of the Saluki First
Year program, to intervene proactively with first-year students who fail to regularly attend
their English composition or speech communication classes.”” In short, UH has enlarged

considerably the learning space of the university.

A supporting dynamic to UH’s learning-living community is the commitment to
improving the health, life, and safety of the students, faculty, and staff. Renovations in
campus residence areas include a $6.5 million sprinkler system installation at the East
Campus high rise dormitories, $650,000 for fire alarm systems and egress issues at Small
Group Housing, and $7.75 million for installation of automatic sprinkler systems in the
Thompson Point and University Hall residential facilities along with related upgrades to
the water distribution and fire alarm systems. UH is also installing security cameras and

access control systems plus $1.7 million in electrical upgrades at Thompson Point.

In 2005 the National Science Foundation provided funding for the College of Engineering
(CoE) to develop, among other retention initiatives, residential communities for its students.
All first-year engineering students are required to live in one of three residence halls near
the CoE’s classrooms, laboratories, and faculty offices, some of which have been moved

to where the students live. Upper-division students in residence serve as peer mentors,

257 Early Success System report, 2008, in the Office of the University Core Curriculum.
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tutors, and study-group leaders. Students needing additional attention are invited to begin
their first semester on campus the summer before fall enrollment in a bridge program to
help them to develop basic skills in math and science as well as to begin assimilating the
academic culture of the college. Preliminary data indicate that participating engineering
students are making a successful transition to the university and persisting in their chosen
program of study.”® The CoE project is a valuable model for other undergraduate programs

considering the creation of comprehensive learning environments.

Other learning communities exist outside the residence halls. Since 2001 the university
has begun coordinating the Service Learning curriculum that takes students into the
community as a type of experiential laboratory. With an inventory of fifty-eight courses,
Service Learning is featured in several different programs on campus.””® The UCC's
Multicultural Applied Experience Option provides students an alternative opportunity to
satisfy their multicultural requirement; all students in Dental Hygiene, for example, can
now work in the Community Dental Center (DH 417), which serves hundreds of indigent
patients in the Carbondale area. In keeping with the service mission of SIU’s School of
Law, law students staff the Law Clinic to provide free legal counsel to area residents. Service
Learning activities in Recreation, the original community service program, continue to

operate the Special Olympics on campus each year.
Highlights of student volunteer service during the 2008-09 academic year include:

+ A total of 6,002 students contributed over 39,812 hours in community service to
more than sixty non-profit organizations in the region;

+ Twenty-four students received the Presidential Volunteer Service Award for
completing 100 plus hours of service in the previous twelve months;

+ In 2006, SIUC and The Women’s Center Inc. received the Jimmy and Rosalynn
Carter Award for exemplary campus-community partnership (SIUC and The
Women'’s Center each received $7,500 for the award; the SIUC portion of the
award went to Student Development, which authored the competitive application
and coordinates civic/volunteer programs); and

+  SIUCis now in the fourteenth year of participating in Land of Lincoln AmeriCorps (all
thirteen members completed over ninety hours of training and professional development
to assist more than 500 children in four school districts and the Boys and Gitls Club; in

total they contributed over 10,000 hours of tutoring and mentoring).*®

258 College of Engineering report, 2008, in the Office of the Associate Dean, College of Engineering.
259 SL trifold, 2007, in the Office of the University Core Curriculum.
260 Mythili Rundblad, “Student Development: Volunteerism and Service-Learning” (2009) in the Office of

Student Development.
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The Division of Continuing Education (DCE) also moves learning well beyond the
traditional campus. Its mission is to extend the university’s educational, cultural, and
physical resources through both credit and non-credit programs. In 2007 the DCE
provided 2,932 off-campus students access to 108 courses in individualized learning and
online semester formats. The division also administers off-campus programs for academic
units with partners in business, industry, and community colleges at twenty-seven locations
in the country. Responsibility for planning, implementation, and evaluation of credit-free
continuing education and training activities—329 of them for 16,783 clients in 2007 —falls
to the DCE, as well. Although numbers of conferences and professional meetings arranged
by DCE remain stable, enrollments in distance education have fallen slightly, primarily
because of the military deployments for the wars in Iraq and Afghanistan, just as other

distance education programs have experienced state-wide.**'

The Office of Military Programs, administered through the associate provost for academic
affairs, which coordinates the university’s military base outreach efforts, constitutes a
learning-living community of another sort. At eighteen different locations across the U.S,,
Military Programs offers bachelor degree programs in three colleges: Applied Sciences and
Arts, Education and Human Services, and Engineering. The director and staff ensure that
the off-site course work meets the same standards as on-campus counterparts. Despite the
disparate locations, students on military bases are made to feel a part of the Carbondale

campus, including their own advisement staff and graduation ceremonies led by SIUC

officials.??
University Honors Program

The University Honors Program (UHP) represents a special learning environment for
SIUC’s very best undergraduate students. Because of the important contribution it makes
to the climate of teaching and learning, the UHP has undergone a major transformation
in the past three years. The retirement of the program’s longtime director in 2006 created
an opportunity to refashion its curriculum, instruction, and requirements in keeping
with national best practices, and also to improve the program’s recruitment, advisement,
and recognition of outstanding students. In Iight of a program review in 2003 and the
recommendations of external consultants in 2007, the UHP is now a very different

operation under vigorous new leadership in a new location.*”

261 See www.ivc.illinois.edu/pubs/enroll_archive.asp.
262 www.sin.edu/~asaocap.
263 External Consultants’ Recommendations and Provost's memo, 2007, Office of the University Honors

Program. See http://honors.siuc.edu.
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Previously comprising an entirely voluntary menu of opportunities available for students
to take or leave as they wished, the UHP has become a fully developed program of
engagement with effective requirements and commensurate benefits. Students must now
be enrolled in an Honors course each semester in order to remain in the UHP and to
graduate with either a degree with Honors (twenty-four credit hours plus a senior thesis)
or a certificate in Honors (fifteen credit hours). The range of courses that students can
take is now much larger and more varied; there are freshman seminars (English 120H),
different course offerings in the UCC each semester (UHON 351), and an Honors track
in a students chosen major, including special sections of required courses, internships,
study abroad options, and graduate courses, where appropriate. Although many academic
units have not yet created an Honors curriculum in the major — fewer than a dozen to
date — their students may contract with a faculty member to tailor an appropriate learning

experience just for them.

Implementation of these changes resulted in a predictable decline in passive participation
in the UHP. From approximately 225 students taking an Honors course in any semester
and only fifteen per year finishing with a degree in Honors, the program now has 150 active
students taking Honors courses every term with twenty-five annually completing their
Honors degree or certificate. For their investment in the program students receive first choice
of university housing and course registration; they are eligible for four scholarships, two of
which were added in 2007; and their work in the program is recognized at graduation and
on their transcripts. Additional staffing in the UHP, including new assistant and associate
directors, has meant much better advisement and mentoring. The UHP’s Office of Major
Scholarship Advisement continues to prepare the very best UHP students for nationally
competitive awards like the Goldwater, Udall, and Marshall scholarships. In the past five
years, eight UHP students have won one or more of these prestigious scholarships; their

pictures are prominently featured in the Student Center.”*

Joe Batir Jared Burde Kathleen Lask
2008 Morris K. Udall Scholar 2007 Barry M. Goldwater Scholar 2006 Barry M. Goldwater
Scholar

264 See http://majorscholarships.siuc.edu.
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Austin Mohr Fahran Robb Erin Shanle
2006 Barry M. Goldwater Scholar 2005 Morris K. Udall, 2007 Barry M. Goldwater
2007 NSF Graduate Research Honorable Mention Scholar

Fellowship, Honorable Mention 2006 Morris K. Udall,

2005 Barry M. Goldwater Nominee Honorable Mention
2006 USA Today All-USA College
Academic Team
2007 USA today All-USA College
Academic Team Honorable Mention
2007 Marshall Scholar Nomiee
2007 Rhodes Scholar Nominee

University Supportive Services

The university has a wide variety of programs, offices, organizations, and facilities that
support student learning. Some are available to all students, some to students with special
needs, and still others exist to help students at critical stages in their adjustment to

university life and learning.
Academic Advisement

One of the most important supportive services for student learning on campus is
academic advisement. Beginning with course registration their first semester at SIUC,
undergraduate students must confer with an academic adviser on a regular basis to ensure
that they are meeting the requirements for their degrees in a timely fashion. Upper-class
students in good standing may self-advise on the university’s completely revamped student
information system operated on Sungard’s Banner. This upgrade cost $16 million over
a two-year transition period, with the entire conversion to be completed by the end of
2009. SalukiNet, as it is called, makes it possible for both students and the university staff
serving them to access student records in financial aid, bursar, registration, and advisement

offices.
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Student Orientation and Registration

Student Orientation and Registration (SOAR), a day-long program required of all first-
year students since 2003, generally includes a half-hour of one-on-one academic advising
that covers topics like the UCC requirements, selection of a major, placement testing, and
career planning.**® Most students are advised in the academic units offering their major,
but fully one-third of all entering students are helped by Pre-Major Advisement until they
decide upon a major. Similarly, all students who have been admitted provisionally to the
university are advised by the Center for Academic Success during their first year at STUC.
Most undergraduate advisement is thus accomplished through a combination of online
access and person-to-person meetings with faculty, professional administrative advisors,

and civil service staff, depending on the student’s program of study.
Disability Support Services

The mission of Disability Support Services (DSS) is to ensure the full inclusion of
students with disabilities in academic pursuits. In addition, through effective education
and advocacy, Disability Support Services staff generates an enlightened and inclusive
campus that accommodates individuals with disabilities in all programs and services.
*¢These services include helping disabled students access course lectures, read textbooks,
learn subject matter, make better grades, and increase knowledge of other disability services
on campus. For nearly all DSS students, this support is what enables them to persist and
graduate at rates above the institutional average. Analysis of the data on 345 students with
disabilities who received accommodations and were registered between 2001 and 2005
reveals that they maintained a mean Grade Point Average of 2.691; in the same period, 54

percent of them were graduated.
Counseling Center

Another support service for SIUC students is the Counseling Center.**” For the past ten
years, students who seek services at the Counseling Center complete two inventories that
assess their mental health functioning and needs. The Personality Assessment Inventory
(PAI) and the Symptom Checklist (SCL-90-R) provide clinicians with data on a student’s
mental health. A third assessment is the Client Characteristic Survey concerning the
presenting issues, diagnosis, and significant historical events which typically affect mental

health functioning. Similarly, students'behavior and day-to-day functioningare tracked over

265 http://soar.siu.edu.
266 See http://disabilityservices.siuc.edu.

267 See http://counselingcenter.siuc.edu.
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the course of treatment. Significant reductions in self-destructive behavior and increases in
effective coping and problem-solving have been documented for our Dialectical Behaviors
Therapy program. A second program addresses the growing need for Learning Disability/
Attention Deficit Hyperactivity Disorder (LD/ADHD) assessment for SIUC students.
If students meet criteria for a diagnosis of LD or ADHD, they are provided appropriate

accommodations through the Office of Disability Support Services.
University Housing

All ﬁrst—year students are required to live in university housing for one year unless they
are commuters or older than twenty-four years. Besides living-learning communities and
residential programming, the residential hall staff provides the principal resources for the
Early Success System, which monitors the attendance of students enrolled in English
Composition or Speech Communication. UH staff contacts all students who have problems
getting to class during the first half of their first-semester on campus. Students are also
advised to take University 101, a three-credit course to introduce first-year students to the
university and its resources, study skills, time management, and choice of career and major.
Further assistance is offered by Career Placement where students learn how best to choose

a career, write a résumé, and search and interview for a professional job.*®
Academic Support Programs

Transfer credits from other colleges and universities are monitored and certified by
Academic Support Programs (ASP) in the Office of Records and Registration.”® Because
more than half of STUC's graduating seniors are transfer students, mostly from community
colleges, ASP supports the degree aspirations of a large number of students who are well
served by the IBHE's i-Transfer Program facilitating the transfer of credits from one
Illinois school to another, especially in the state’s General Education Core Curriculum. All
students finishing an Associate of Arts or Sciences degree in the state have automatically
completed SIUC’s UCC requirements and may begin work toward their major for the
bachelor’s degree. Articulation of other degrees, like the Associate of Arts in Teaching,
is also handled through ASP as part of the university’s Community College Curriculum

Articulation Committee, chaired by the UCC director in the provost's office.
Undergraduate Assistantship Program

Since 2003, the Office of Financial Aid has administered the Undergraduate Assistantship

268 See www.housing.siu.edu.

269 See http://registrar.siu.edu/eval/transfer.hem.
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Program (UAP) and the Office of Research Development and Administration (ORDA)
has operated the campus’ undergraduate research opportunities program (REACH).
These two programs contribute directly to the success of undergraduate students with
well-defined interests in their major. The UAP provides funding for part-time work—
between ten and twenty hours per week at $10 per hour—under the direct supervision
of a member of the faculty or an administrative professional. In this way, more than 125
students each year are given the opportunity to apply the expertise they are developing
in their major—many working in research projects with a mentor. Another twenty-five
students are awarded undergraduate assistantships as part of REACH awards (see the
chapter on Criterion 4) to conduct original research under the direction of a faculty
mentor. Each April these and other research-active undergraduate students, including
those in the McNair Scholars Program, are invited to present the results of their work to
the university community at the Undergraduate Research Forum, a gathering for posters

and oral presentations (Figure 3-13).

Figure 3-13. Jane Pivovarnik, a Fashion Design and Manufacturing major,
presents her research poster and historical costume sample at the REACH
Research Forum in March 2009.%7°

Academic Support for Student Atbletes

Student athletes are provided a comprehensive system of support in their academic work.
The assistant director of Athletics is responsible for overseeing peer mentoring, advisement,
registration, and studies of all students on athletic scholarships. Using the sophisticated
software provided by GradesFirst, Athletics carefully monitors student-athletes attendance
and performance in their classes. When any of them indicate that they need help, the
assistant director makes sure they receive additional attention by tutors, study groups, or
closer supervision of their time management. As a result, student-athletes have higher
grade point averages and higher average persistence and six-year graduation rates than the

rest of the STUC undergraduates. Teams with the highest grade point averages, like those

270 http://www.siu.edu/~reach/forum. html.
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in swimming and tennis, are given special recognition to encourage others to see them as

model student-athletes.*”
Supplemental Instruction Program

The mission of the Supplemental Instruction (SI) program, discussed earlier, is to support
student retention and academic achievement by creating and maintaining a dynamic,
interactive learning environment on campus. The SI coordinator appoints SI leaders
who attend the targeted courses and facilitate two study sessions per week throughout
the semester. The results indicate a predictable improvement in the performance of

participating students by as much as a full letter grade.””

Supporting Diversity

Leadership for campus diversity is provided by the associate chancellor for institutional
diversity (ACID). Besides the ACID’s input on student, staff, and faculty recruitment policy,
his/her staff in the Office of Equal Opportunity Employment and Affirmative Action
(OEOE/AA) is responsible for overseeing its implementation. All advertisements and
descriptions for open positions on campus are carefully screened and applicants are closely
tracked to see that minority candidates are included in as many job searches as possible. In
cooperation with Student Affairs and the appropriate academic programs, the ACID and
the OEOE/AA support the monthly celebrations of various important campus groups,
like the heritage of Asian-Americans, African-Americans, Hispanics, Native-Americans,
Women, and the Gay, Lesbian, Bisexual, and Transgendered. The ACID is also active in
the operation of the Center for Academic Success for undergraduate students admitted

conditionally, even though this program is not ethnically or minority based.

In the last five years, SIUC has added three ethnic studies programs of interest to a diverse
student population: Native American Studies, Latino and Latin American Studies, and
International Studies minors. These programs join those in Black-American Studies and
Women'’s Studies (which also has a graduate certificate). Similarly, since 2004, the Office of
Research Development and Administration has received federal funding for the Ronald E.
McNair Postbaccalaureate Achievement Program for college students from underserved
backgrounds who are interested in academic and research careers. These students have also
been well served by REACH and the undergraduate assistantships, which have provided
additional funding for under-represented groups in need of financial aid. Thanks to these

programs, diversity continues to be a highly visible university commitment.

271 See tables in NCAA Self-Study, 2007, see note 255.
272 Sl report, 2008, in the Office of Supplemental Instruction and Student Affairs Assessment.
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A wide variety of study abroad programs are available to students.”” These include short-
term summer and intersession courses usually led by SIUC faculty”* Fuller immersion
in another culture is available through opportunities to participate in exchange programs
with universities abroad.?”” During the year from summer 2008 through spring 2009, 227
students participated in various short-term programs, sixteen in exchange programs, and
thirty-four in semester/year-long programs. This certainly undercounts actual participation
as the above figures reflect only participants in STUC programs and those who go through
the Study Abroad Office in International Programs and Services. Students are required to
go through International Programs only if they want to process financial aid, for example
when a student might take part in a summer program offered by another university and
transfer credit back to SIUC when they return to campus. In that case, the transcript

would be no different than if they took any other regular summer class elsewhere.?”®

Core Component 3.d: The organization’s learning resources
support student learning and effective teaching.

One source of support is the university’s instructional budget. In FY06, SIUC's
appropriated and general revenue budget was $247.2 million, of which 73 percent, or
$180.1 million, supported direct and indirect instruction of undergraduate and graduate
students, according to the Illinois Board of Higher Education’s Cost Study (June 2007).
These figures do not include the SIU School of Medicine’s instructional costs, figured

separately in its FY06 operating budget of $43,988,700.

The most basic resource in support of student learning and effective teaching is the
classroom. According to the Scheduling Office, which is responsible for assigning and
maintaining classroom space, there are a variety of different kinds of rooms with a general

classroom seating capacity of 7,130 students (Table 3-3):

Table 3-3. Types and numbers of classrooms and other teaching/learning space.

Lecture Halls 26 holding 80 students or more (largest has 324 seats)
General-use Classrooms 95 (average 35 seats)

Computer Labs 4

Special-use Classrooms 100

Labs, studios, etc. 140 (computer and science labs, art studios, rehearsal halls)
Conference rooms 40

Source: STUC Scheduling Office.

273 For a full listing see http://www.ips.siu.edu/SA/.

274 htep://www.ips.siu.edu/SA/shortterm.html.

275 http://www.ips.siu.edu/SA/exchanges.html.

276 Information and data provided by Thomas A. Saville, Associate Director for Study Abroad,

International Programs and Services, in an email dated April 1, 2008.
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In keeping with the university’s Southern at 150: Building Excellence through Commitment
planning, educational classrooms, laboratories, and studios were evaluated by the
Classroom Initiatives Committee. The outcome was a prioritized list of critical upgrades
to the university’s educational areas. The priorities focused on the areas having the greatest
impact on the education of the students. From FY03 through FY09, the university

implemented the projects listed in Table 3-4.

Table 3-4. Improvements to SIUC'’s educational facilities, FY03 — FY09.

FY2003: $1,549,427

Remove seating, ﬂooring, and repair roof at Lawson Hall

Install technology equipment in auditoriums in Faner, Neckers, Lawson, Wham,
Quigley, Agriculture, Pulliam, Lindgren, and Parkinson buildings.

Install A/C, fume hoods, and ventilation at Pulliam Industrial Wing
Replace roof at Wildlife Annex

Environmental controls to fix cooling problems at Neckers

ADA accessibility improvements

FY2004: $1,917,809

Install smart boards in Communications, LSII, Quigley, Allyn, Agriculture and Faner
classrooms

Renovate the Foundry

ADA accessibility improvements

FY2005: $1,153,786

Complete 2-year upgrade of Lawson Hall auditoriums

Install lighting system and ceiling at Quigley

Complete 2-year renovation of Browne Auditorium (Parkinson Building)

ADA accessibility improvements

FY2006: $1,119,336

Renovate Van Lente Auditorium and Young Auditorium in the Neckers building

Complete 2-year renovation of Mukelroy Auditorium (Agriculture)

Complete 2-year renovation of Davis auditorium (Wham)

ADA accessibility improvements

FY2007: $295,000

Renovate Neckers auditoriums

Provide new furniture for Faner Hall classrooms

Wireless internet access in Lawson Hall

Maintenance on classroom initiative equipment

Renovate Engineering room A219

Renovate Faner Room 4436 (Geography)
FY2007: $220,000

Faner, Agriculture, General — ceiling, floor, wall repair
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Funding for these projects has come from the Chancellor’s Oflice, Physical Plant’s deferred
maintenance budget, Office of the Vice-Chancellor for Research, and through individual
departmental cost sharing. Future funding will rely on the Facility Maintenance Fee

assessed to the students.
Continued Support

Although a significant number of projects have been completed, many tasks remain on the
list. These include items such as fixed seating in five auditoriums and “loose seating” (i.e.,
typical unanchored classroom desks) in thirty classrooms at an estimated $1.6 million;
lighting upgrades and general renovations in six auditoriums (costs range from $250,000
to $500,000 each); smart technology installed in an estimated five classrooms with new
requests arriving daily; and approximately fifty classrooms in need of general upgrades
and renovations. Wet and dry laboratories, estimated at $250,000-$500,000, need new
technology, fixed and movable equipment, and general renovations. Some equipment
purchased new in FY03 already needs replacement, such as thirty-three projectors at an

estimated $70,000 plus replacement lamps at approximately $30,000 per year.

A short tour of campus facilities will tell the story of current conditions and the fact
that we have not turned the corner on our renovation projects. Lindegren Hall's French
Auditorium still makes do with its original 1953 seating, obvious water marks from years
of a leaking roof, and barely functional flooring. The labs and classrooms in Agriculture
C wing show the effects of age and lack of resources. Nearly every room confirms the
need for a new roof and interior renovations. The disastrous storm that struck southern
Illinois on May 8, 2009, with sustained winds of 80+ mph and gusts measured up to 125
mph, changed some of these problems from chronic to acute. The cost of the storm—
from uprooting 1000 trees to damaging roofs—is estimated at roughly $10 million, not
all of which will assuredly be covered by insurance or FEMA.*7 All across campus the

conditions of the general and departmental classrooms remains a critical concern.

Tight financial resources have affected the status of many classroom improvements.
As this is written in October 2009, funding for the classroom initiatives projects is still
suspended due to lack of funds, although recent passage of the state’s “Capital Bill” will
allow for some renovations. Classroom upkeep is no longer a simple question of keeping
the floors swept and chalk in the trays. The “smart” classrooms are especially vulnerable to
reduced availability of maintenance funds because of their periodic need for such relatively

expensive items as software upgrades and computer projector bulbs, as well as other regular

277 Source: Director, Plant and Service Operations, 10/20/09.
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maintenance to remain functional. Lack of funding has had considerable impact on these
valuable facilities. In the present economic and political climate, it is entirely possible that
full funding for all needed classroom initiatives could remain “on hold” for some time. If
this proves to be the case, campus learning facilities will continue to deteriorate. Annual
emergency maintenance funding for FY10 is estimated to be $200,000. The university

obviously finds itself in a very unsettled situation in the fall of 2009.

The classroom upgrade initiative between 2003 and 2006 transformed many of the
classrooms and auditoriums on campus by renovating the spaces and installing state of the
art technology. However, we live in an age of rapid technological change and technological
advances are quickly outpacing the majority of our facilities. The gap will continue to widen
if we do not actively pursue the renovation of our learning environments. As the campus
continues to face declining or stagnant enrollment, it is imperative that SIUC continue to
provide up-to-date classrooms, laboratories, and studios that are functional and adaptable

to technological advancements to attract and retain quality students, faculty, and staff.

Many of these vital resources for teaching and learning include laboratories, Morris
Library, Information Technology, the University Museum, and performance spaces such
as Shryock Auditorium and McLeod Theater. The overlap between the instructional and
research/creative activities in these facilities is precisely one of the strengths of a major
public research university like STUC, where the synergies of teaching and scholarship

enrich the education of our undergraduate as well as our graduate students.
Summary: Strengths and Priorities for Improvement

The university's strengths in teaching and learning are considerable and everywhere evident.
Typical of amajor public research institution, SITUC’s programs are effectively designed, well

staffed, and well supported, though the financial situation is more constrained than would
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be ideal. Program reviews mandated by the Illinois Board of Higher Education every eight
years detail the achievements of the faculty and students in the classroom and other places
where teaching and learning occur. Despite the limited financial resources often mentioned
in this study, there have been some large and important advances. SIUC’s investment
infrastructure alone, especially in its new Morris Library, as well as the modernization
and upgrading of major campus buildings discussed earlier, demonstrates the university’s
commitment to an up-to-date, functional, and attractive learning environment. Innovative
programs, a highly qualified and intellectually active faculty, and attractive physical
facilities provide a wide variety of learning opportunities. As this chapter has documented
comprehensively and in detail, the university is meeting its central commitment to provide

effective teaching leading to student learning.

These assurances do not preclude an ample scope for, and a continuing commitment to,
improvement at SIUC. The following recommendations are intended to provoke thought
and promote discussion of certain challenges that have emerged from the investigations
undertaken for this chapter and to suggest ways the university is responding, and can

respond, to them:

First, the university needs to recommit itself to the assessment of student learning in
the 127 academic programs that do not have degree-specific accreditation. Although
all programs have assessment plans, about a fifth of them are not being used rigorously.
There is not yet an institutional culture of transformative inquiry to ensure the continued
quality enhancements in academic and non-academic programs. To address this issue, the
provost has appointed an interim director of Assessment and Program Review to lead a
campus-wide effort to revive this critically important activity in the review of curricula and
instruction, and ultimately of student learning. The university’s participation in the Higher
Learning Commission’s Assessment Academy is a four-year commitment to focus on this

particular indicator of institutional quality, that is, the measures of its student learning.

In addition, the university needs to expand the purview of the Writing Center to include
other teaching and learning outreach activities besides writing, perhaps by transforming it
into a comprehensive Center for Teaching and Learning Excellence. The addition of other
services, such as coordinating teaching workshops and tutoring activities, complement the
efforts of Instructional Support Services in Library Affairs, Supplemental Instruction in
Student Affairs, the Center for Graduate Teaching Excellence in the Graduate School,
and the University Core Curriculum in the Office of the Associate Provost for Academic

Affairs. External funding for a more fully developed center, as outlined in the preliminary
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application to the U.S. Department of Education Title III grant, will help defray the

costs.?”8

Attention to the deferred maintenance and delayed upgrading of teaching and learning
spaces on campus needs to be continued and intensified. This focus should include more
than just the physical space of classrooms, studios, laboratories, and the like. The endeavor
should attend to the recurring and continuing enhancements of technology essential to
teaching and learning in the twenty-first century, both on and off campus. SIUC has
undertaken a strong beginning to address this challenge of deferred maintenance. The
$100 million commitment to the refurbishment of classroom and office buildings and
the plans in Saluki Way for a new student services building will go a long way toward

strengthening the university’s commitment to its central mission.

Finally, the university needs to coordinate better its considerable resources as a large public
research university in support of undergraduate education. Some progress towards this
end is evident in the planning for and implementation of the Saluki First Year. With its
addition of a required freshman seminar, based on the learning objectives of University
101, this program is the first step in the creation of a university college, a concept called for
by Chancellor Goldman in his 2009 State of the University speech. Further campus-wide

consideration of this proposal is planned for 2010.

Campus Climate Survey, 2008: Criterion 3 - Student Learning and
Effective Teaching.

The organization provides evidence of student learning and teaching effectiveness that

demonstrates it is fulfilling its educational mission.

Southern at 150 highlighted the need to clearly state goals for student learning. Elevated
goals for student learning outcomes are contingent upon effective instruction as well as

effective Iearning environments.

Perceptions that the university supports effective instruction are supported by surveys
completed by recent SIUC alumni. More than 90 percent of 2006 graduates felt that the
faculty in their major was good or very good.””® More than 90 percent of the same sample

indicated that the faculty effectively communicated subject material ** These opinions are

278 See Preliminary Title ITI Grant report, 2006, in the Office of the Vice Chancellor for Student Affairs.

279 Executive Summary of SIUC Survey of Graduates After Graduation: 2006 Graduates One Year Out.
Institutional Research and Studies, Southern Illinois University Carbondale.

280 Ibid.
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also apparent in surveys of earlier alumni from 2000 and 2003.”' Alumni survey data
further indicate that nearly 80 percent of respondents felt that faculty were available
outside of class, expected cooperative group-work, used appropriate teaching methods,

and had high expectations for student work.

The 2008 Campus Climate Survey assessed perceptions of student learning and effective
teaching (see Resource Center for a complete report of this survey). Of the six principal
subscales derived from the survey items, “Student Opportunities” assessed the extent to
which faculty, staff, and students perceived that the university provides students with
adequate resources for professional growth, supports their academic development, and
provides adequate service learning and community service opportunities. Average scores
for this subscale, in which responses were recorded on scales ranging from 1 (strongly
disagree) to 7 (strongly agree), were 5.19 (SD=1.19) for students; 4.95 (SD=1.32)
faculty; 4.92 (SD=1.13) for civil service staff; and 4.87 (SD=1.23) for A/P staff. The
results indicate consistent agreement that the university provides adequate opportunities
for student development. In addition, a number of items assessed relevant issues regarding
student learning and effective teaching. The percentage agreement with these items is

provided in Table 3-5.

Table 3-5. Percentage agreement with the 2008 Campus Climate Survey items addressing student learning

and effective teaching.

Civil

Item Faculty | A/P Service Students
The University has a commitment to
excellent teaching. (Students: This 58% 63% 64% 68%

University hasa strong commitment to

good teaching.)

The University supports the continuous
improvement of academic endeavors.
(Students: This University attempts to 53% 63% 60% 64%
continuously improve the quality of its
academic endeavors).

Most students are treated like “numbers

) . ] L 23% 28% 29% 38%
in a book” at this university.

I frequently mentor students. (Students:

I have been mentored by a faculty 82% 67% 63% 56%
member).

This qn1vers1ty takes responsibility for 58% 58% 429% 44%
educating under-prepared students.

Faculty care about students. 87% 74% 71% 77%

281 B.Ebelhar, and L. Schilling. Survey of 2000 Graduates Five Years after Graduation. Institutional
Research and Studies, Southern Illinois University Carbondale (2002). STUC Survey of Graduates
after Graduation: 2003 Graduates One Year Out. Institutional Research and Studies, Southern Illinois
University Carbondale (2005).
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Faculty A/P Clv,ll Students
Service

Staff care about students — 86% 81% 72%

Administrators care about students. — 73% 64% —

The University has a collegial atmosphere 58% 59% 67% .

for students

This University is a place where students,
faculty, and staff work together to 66% 67% 63% —

increase student learning‘

The University commits adequate
financial resources to carry out its 29% 37% 39% —
commitment to effective teaching.

On-campus living-learning communities
adequately facilitate student engagement 38% 49% 38% —
in academic life.*

Academic assessment at this University
is effectively used to improve students’
learning. (Students: Academic assessment | 38% — — 70%
at this University contributes to better
education).

Most classes I teach are an appropriate
size for effective teaching (Students:

. . 72% — — 77%
Most classes are an appropriate size for
effective teaching).
My department has sufhcient faculty to 37% - - -

carry out its basic teaching mission.

My department has sufhicient resources,
other than faculty, to carry out its 28% — — —
teaching mission.

This University increases appreciation
and respect for diversity through courses — — — 74%
and majors offered.

This University provides adequate

. — — — 75%
resources for academic growth.

Faculty members of this University
contribute to my academic and — — — 81%
professional growth.

There are sufficient programs and/or
organizations available to contribute 719%
. — — — o
to the academic growth and success of

students.

There are sufficient programs and/or

organizations available to contribute to 70%
. — — — ()
the professional growth and success of

students.

This University provides excellent o . . 62%

services for incoming students.
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Faculty A/P Clv,ll Students
Service
Conducting research with faculty
members is an important aspect of — — — 79%
academic and professional growth.
University policies adequately protect
. .. — — — 69%
freedom of inquiry in the classroom.
This University promotes excellence in its
— — — 61%
undergraduate program.
Faculty at this University treat all
— — — 65%
students equally.
Faculty at this University are available
. — — — 81%
outside of class.
Faculty at this University provide
. . — — — 79%
adequate instruction.
This University offers effective academic
. — — — 62%
advisement.
This University improves the well-being
. . — — — 67%
of others through its academic endeavors.

* A very high percentage of respondents marked “neither agree nor disagree” (midpoint) to this item. Because
there was no “not applicable” option on the survey, respondents may have used the midpoint when they had
insufficient information to respond to the item. Source: 2008 Campus Climate Survey, Southern Illinois
University Carbondale. Empty cells indicate that the item was not assessed in the survey for the relevant

constituency group.

There is fairly strong agreement and consensus across the constituency groups that students
are mentored; that faculty, staff and administrators care about students; that class sizes are
appropriate for effective teaching; and that SIUC is a place where students, faculty, and
staft work together to increase student learning. In addition to the data from the 2008
survey, these assertions are further substantiated by the qualitative analysis of students in
Freshman Interest Groups (FIGs).?®? Analyses of focus groups with students in FIGs in
the years 2006 and 2007 indicated that faculty have concern for students and that class
sizes are conducive to learning*® Furthermore, there is moderate agreement that the
university is committed to excellent teaching, that the atmosphere for students is collegial,
and that the university supports the continuous improvement of academic endeavors.
Most constituents, including students, disagreed that students are treated like “numbers
in a book.” There is less consistent agreement that the university takes responsibility for
educating underprepared students and constituents tended to disagree that the university
commits adequate financial resources to carry out its commitment to effective teaching.
Although faculty and staff agreed that the living-learning communities were beneficial in

facﬂitating engagement in academic life, the focus groups indicated otherwise. Participants

282 C.Briggs, “Executive Summaries of 2005, 2006, and 2007 Focus Groups with Students in Freshman
Interest Groups (FIG)." Academic Initiatives, Southern Illinois University Carbondale.
283 Ibid.
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indicated instead that the on-campus living-learning communities allowed them to build a
social-support network, which enabled students to “keep tabs” on one another and provide

each other with motivation and support.”®*

Students tended to agree that the university helps students learn and has effective
teaching. In particular, students agreed that the faculty contribute to their professional
growth, provide adequate instruction, and are available to students outside of class. The
professional growth of students is evident by employment figures of the alumni of 2005.
In 2006, 80 percent of the alumni from 2005 were employed full time.” Furthermore, 94
percent of applicable respondents indicated that their undergraduate education adequately
prepared them for graduate studies.”® Faculty availability outside of class was also a theme
present in the focus groups with students in FIGs.*” Students in the FIG focus groups
indicated that their professors were easily reached and were often available outside of class.
Further support of effective teaching was apparent in surveys of alumni. In a 2005 sample
of alumni from 2000, 89 percent of respondents indicated that instructors were good or
very good.”®® In a sample of 2003 alumni, 94 percent of respondents indicated that faculty
in their major were very good instructors.”® In addition, students felt that conducting
research with faculty was an important aspect of their academic and professional growth,
and that the university provides adequate resources for their academic growth. In general,

it appears that students are satisfied with the academic climate at STUC.

284 Ibid.

285 Bonnie Ebelhar, “SIUC Survey of Graduates after Graduation: 2005 Graduates One Year Out,”
Institutional Research and Studies, Southern Illinois University Carbondale (2007).

286 Ibid.

287 Briggs, op. cit. [in note 282].

288 Ebelhar and Schilling, op. cit. [in note 281].

289 Bonnie Ebelhar,“SIUC Survey of Graduates after Graduation: 2003 Graduates One Year Out,’
Institutional Research and Studies, Southern Illinois University Carbondale (2005).
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Criterion 4:
Acquisition, Discovery, and
Application of Knowledge

The organization promotes a life of learning for its
faculty, administration, staff, and students by fostering
and supporting inquiry, creativity, practice, and social

responsibility in ways consistent with its mission.

'he Carnegie Foundation classifies Southern Illinois University Carbondale (STUC),

including the School of Medicine Springfield (SOMS) as a Research University

1 (high research activity). As such, the university is committed to supporting “lives of
learning” throughout the community through the basic and applied research, scholarly and
creative activities, and regional service/outreach endeavors of its faculty, staff, and students.
This commitment is clearly articulated in the university’s foundational documents. For
example, the mission statement of Southern Illinois University Carbondale, revised by the

Board of Trustees on March 13, 2003, states:

Committed to the concept that research and creative activity are inherently valuable,
SIUC supports intellectual exploration at advanced levels in traditional disciplines and
in numerous specialized research undertakings, some of which are related directly to the

southern Illinois region.*”

Southern at 150: Building Excellence through Commitment is the campus-wide, long-range
planning document that seeks to chart SIUC's progress to the institution’s sesquicentennial
in 2019. This 2003 document specifies that because a university goal is to ‘enhance the

culture of research and scholarship,”

Research and scholarship will be integrated into every decision made on campus. Improvement
can be realized in the development of the research enterprise on campus. Building a culture
where research becomes an integral part of all undergraduate and graduate programs is

essential.?’!

These statements establish an ambitious charter for campus action.

290 http://bot.siu.edu/leg/policies.html#1A.
291 Southern at 150: Building Excellence Through Commitment, p. 31.
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At SIUC, research”is a shorthand term for the diverse individual and collaborative activities
of the life of the mind that are central to the mission of all universities. These activities
include all manner of approaches to basic intellectual inquiry, discovery, acquisition, and
applications of knowledge and understanding, including lab-, field-, and clinically-based
research and research training, scholarly activities in libraries and archives, and creative
activity in studios and on stages. The term research is so used here, as shorthand but in the

most inclusive sense.

As a“high-research” institution, then, STUC maintains a commitment to applying research
activities in support of “lives of learning” among all members of the university community.
Their actions, successes, and responses to new initiatives illustrate, on a daily basis, how
a life of learning is valued and pursued. This chapter addresses the ways the Carbondale
and Springfield campuses, separately and together, promote and support a life of learning
throughout their internal and regional communities by encouraging and nurturing the

acquisition, discovery, and application of knowledge.

Core Component 4.a: The organization demonstrates,
through the actions of its board, administrators, students,
faculty, and staff, that it values a life of learning.

SIUC attaches great value to research and research training, scholarship, creative activity,
intellectual inquiry (cumulatively “research”) and lifetime learning among all members
of the university community—faculty, students, staff, and the broader regional public.
The material presented here illustrates not only the myriad ways in which resources are
allocated by the institution to support these pursuits, but also how such support has led
to singular scholarly and creative accomplishments. These, in turn, enhance and expand an

environment in which such results have now become both the expectation and the norm.
Reinvigorated Support for Research and a Life of Learning

Since the 1999 North Central accreditation visit, STUC has thoroughly transformed its
research enterprise through the creation of the Office of the Vice Chancellor for Research
and Graduate Dean (OVCR/GD) in 2002, supported by Southern at 150. To understand
the current role of research at SIUC in the early twenty-first century and the increased

support of the institution’s “board, administrators, students, faculty, and staft” for research-
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related endeavors, it is useful to give brief consideration to its history.**

As described in the chapter on Criterion 1, Southern Illinois University began as a teacher’s
college, but granted its first Ph.D. degree in 1959 after being elevated to a university in
1947. SIUC subsequently developed into a major research institution. This evolution
was stimulated in part by the new, post-World War II, U.S. national science policy that
highlighted the role of university research in enhancing the economy and the federal
governments role in funding basic science research. Another stimulus was STUC President
Delyte Morris, inaugurated in 1949, who launched an ambitious agenda that included
expanding curricula, developing Ph.D. programs, adding a medical school, founding the
SIU Press,”* and stressing the critical integration of instruction and research for the

regional economy:

It seems reasonable to encourage the future growth of the curriculum and the future
development of research in the directions best adapted to the special assets and the special
needs of the area. It is obvious that we need to develop thoroughgoing instructional and
research programs in such fields as forestry, horticulture, . . . coal mining recreation,
geography, geology, sociology, labor relations, archaeology, ichthyology, ornithology, flood

control, and wildlife studies . . . .**

The growth of research programs was facilitated by creation of the Graduate Schoolin 1951
along with the Graduate Council. From its very beginnings, the Graduate School’s dual
educational and research missions were viewed as “intrinsically related in the functioning

of a programmatically comprehensi iversity. 2
y p sive university.

By 1989 SIUC was categorized as a Carnegie Research II university and Morris Library
was among the nation’s top sixty research libraries. Then-Chancellor Lawrence Pettit
cited five “themes” in STUC’s mission and purpose in his strategic plan: “comprehensive
undergraduate education, strengthened and targeted graduate and professional education,
a cultivated diversity, professional and moral concern for the natural environment, and a

general emphasis on public policy issues and public service.”® He observed then that new

292 See Prudence M. Rice, “The Role of Research/Scholarly/Creative Activity at STUC: A State-of-the-
University and State-of-ORDA Report” (April 19, 2000; http://www.orda.siuc.edu/reports/siuc_
research.pdf). Also John A. Koropehak et al.,“Reinventing the Mid-Level Research University,” Journal
for Higher Education Strategists, vol. 1, no. 1 (2003), 11-31.

293 The SIU Press, founded in 1956, publishes in composition and rhetoric, aviation, American and Civil
War history, Lincoln, theater, history, poetry, and other areas.

294 Betty Mitchell, Delyte Morris of SIU (Carbondale: Southern Illinois University Press, 1988), p. 16.

295 Graduate School 1997 Self-Study document, p. 1, in the Office of the Director, Graduate School.

296 'Thomas Britton et al., “Strategic Planning for Southern Illinois University” (1989), p. 2, in the Office of

the President, Southern Illinois University.
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physical facilities, including a new library and engineering and life sciences buildings, were

“absolutely essential” to sustain these emphases.

Unfortunately, during the 1990s—a decade of enormous increases in federal spending on
university research—research productivity at STUC grew slowly if at all, a point noted in
the 1999 Self-Study Report. Not only did research fail to grow, it stagnated. The state
funding environment was dominated by the belt-tightening policies of “P*Q*P" P*Q*P
was a planning process of the Illinois Board of Higher Education (IBHE) to refocus
Priorities, improve Quality, and enhance Productivity among all public post-secondary
institutions in Illinois (see Core Component 2.a). Thus the campus stressed instruction
and affordability rather than the generation of new resources. Several hundred graduate
assistantship lines and more than one hundred tenure/tenure-track faculty lines were

eliminated to trim the budget (Figures 4-1 and 4-2).

~

Figure 4-1. Full-time faculty, 1994-2009."

297 IPEDS Fall Staff Survey [EE06] Fall semesters 1994-2008; also Southern Illinois University Carbondale
Factbooks 2000-2001 through 2009-2009.
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Figure 4-2. Graduate assistants, 1991-2009.%*

The flat research profile was accompanied by a gradual demotion of administrative
responsibilities for research oversight on campus. Research moved out of the hands of a
vice president for academic affairs and research to the vice president for academic affairs
and provost, and then, accompanying a reversal of president and chancellor titles, became
a third-tier parenthetical function: associate vice chancellor for academic affairs (research)”
(AVCAAR). Information about research productivity ceased to be requested in annual

departmental and college-level achievement reports.

Increased Productivity

Cleatly, research had to be returned to priority status within the university. One step was
taken in 1999 via the Graduate School’s “Master Plan,” which identified three goals: (1)
increase the amount, quality, and visibility of sponsored and university research at STUC;
(2) increase the resources available to attract, retain, and graduate high-quality advanced
students; and (3) build on existing faculty/staff strengths and research partnerships to
benefit the citizens of the state of Illinois and the regional and state economies. At the time,
however, amid widespread campus calls for SIUC to “go for” Carnegie Research I status,
virtually no one was aware that the institution was barely maintaining its qualifications as

a Carnegie II institution.

Another important step was to reverse the long decline of internal research-support
dollars and return to investment in the research mission. First, a new plan was adopted for

redistributing the Facilities and Administrative (F&A) or “indirect” cost returns (IDC),

298 IPEDS Fall Staff Survey [EEO6] Fall Semesters 1994-2008; also Southern Illinois University
Carbondale Factbooks 2000-2001 through 2008-2009.
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the reimbursed “overhead” dollars charged to grants. The existing plan was an 80:20
distribution, in which 80 percent of the returned dollars went to the chancellor (including
19-26 percent to what was then the AVCAAR) and 20 percent to the generating units
(colleges, centers, departments), which had their own internal plans for reallocation. This
was changed to 70:30, with 40 percent returned to the AVCAAR and 30 percent returned

to the generating units. This plan was implemented in FY01.

In addition, SIUC negotiated new F&A cost rates. Partly because of the general
administrative neglect of the research mission in the 1990s, the university was out of
compliance with the federal requirement to negotiate new rates every three years with the
Department of Health and Human Services (DHHS), SIUC'’s cognizant federal agency.
The campus’ last proposal had been in FY90, after which the university requested and
was granted two extensions of the FY91 rate. In response to the last request in FY97,
however, those rates were adjusted downward one percentage point (to 41 percent) as a
penalty for failing to prepare and negotiate complete rate proposals. Although individual
researchers understandably enjoyed these low rates, the failure to capture the true costs of
doing research and secure adequate reimbursement for them meant a substantial loss of
income to the university—doubly painful because of the simultaneous declines in state
appropriations to the institution. As discussed below, since FY01 SIUC has negotiated

three tri-annual F&A rate proposals with DHHS, each time receiving increases.

The most visible and effective way to return research to priority status was to (re)create a
high-level administrative position charged with leading the research mission, a suggestion
made rather obliquely in the 1999 NCA evaluation report (pp. 19-20). Initially this was
not a popular idea, given an aversion to increasing the administrative ranks on campus, but
by 2001 the proposal to create a vice chancellor for research position had garnered wide
support among various constituencies, including the Graduate Council, the deans, the
Graduate and Professional Student Council, and the Daily Egyptian student newspaper, as
well as then-Chancellor Walter V. Wendler, the SIU system president, and the Board of
Trustees. The BOT approved the OVCR/GD in 2002, and the associate vice chancellor

for research position was created the following year.

Figure 4-3 provides one indicator of research productivity on the Carbondale campus:
data on various kinds of publications between calendar years 1999 and 2008. Clearly the
rate of productivity increased over this period, as the number of faculty (indicated by a

line) did not increase commensurately with the increase in publications.
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Figure 4-3. Faculty publications (CY1999-2002 does not include SOMS; 2003-2008 includes SOMS.

Source: Annual Deans Reports to the Office of the Vice Chancellor for Research.

Figure 4-3 appears to show a decline in publications after CYO05, but this is explained
by a change in protocols for reporting data on creative activities, such as exhibitions,
performances, and other non-published presentations. The College of Liberal Arts (CoLA)
had been using a formula to convert productions and exhibitions into the equivalent of

publications. Since CY06, however, these have been tabulated separately.

Figure 4-4 is a compilation of data on creative and artistic activities for the last five years

in CoLA (2004-2008).

~

Figure 4-4. SIUC Productions & Exhibitions, CY2003-2008. Source: Annual Deans’ Reports to the Office of
the Vice Chancellor for Research
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External Proposal, Award, and Expenditure Data

External funding is an important source of income for research universities to support the
intellectual life and learning in the institution at all levels: faculty, staff, students, and the
community. Such funding also increases its national visibility and prestige. All proposals
to external sponsors, and all awards and contracts from such external sources, must pass
through review in the sponsored-programs offices of the two campuses, the Office of
Research Development and Administration (ORDA) at Carbondale and the Office of the
Associate Dean for Research and Faculty Affairs (ADRFA) at Springfield.

ORDA maintains databases to track these activities at both SIUC and SOMS. In
virtually all reports of proposal, award, and expenditure data by ORDA and the Office of
Accounting Services, whether in our own publications or as IPEDS data to the National
Science Foundation (NSF), data for the two campuses are combined. This is also true in

the discussions and illustrative material below, unless indicated otherwise.

Success in externally sponsored research, scholarly, and creative activities may be expressed
by various quantitative measures: numbers of external proposals submitted; numbers and
dollar amounts of incoming awards; numbers and dollars of federal (versus other) awards;
numbers and dollars of research and development (R&D) compared to other kinds of
awards; total R&D expenditure dollars; federal R&D expenditure dollars; institutional
rankings on these indicators (published by the NSF); and so on. SIUC, through the
OVCR/GD, ORDA, and Office of Accounting Services, carefully monitors all measures

and uses the data in different ways to assess the progress of our research enterprise.

Proposal submissions tend to fluctuate from year to year, in part because the most research-
active faculty may be submitting proposals for multi-year projects. The overall data, shown
in Figure 4-5, reflect a sharp decline in proposal submissions from both SIUC and SOMS
in the last half of the 1990s, and a marked increase with the renewal of the research mission
of the university at the turn of the millennium. Proposal submissions have declined again

since 2006, for reasons that are unclear.
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Figure 4-5. External proposals, 1988-2009. Source: Office of Research Development and Administration.

The sources of external awards (excluding financial aid) to the Carbondale and Springfield
campuses are presented in Figure 4-6. The primary sources of funding for the university
are federal and state dollars, with federal dollars increasing over this period and state
dollars decreasing. Funding from industry, foundations, and “other” sources do not show

clear trends.

Figure 4-6. SITUC-SOMS combined total awards by source (excludes financial aid). The $29.6 million in
industry funding in 2000 includes a one-time award of $24.75 million from Ilinois ComEd to the SIUC

Clean Coal program. Source: Office of Research Development and Administration.
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Federal funding declined in FY07, as it did for all universities, because of the overall cuts
in federal spending on research in the national budget.”® A recovery in FY08 may presage
a resumption of the decade’s upward trend. As of this writing (October 2009), only three
months into the fiscal year, SIUC has been awarded more than $3 million in federal

funding through the American Recovery and Reinvestment Act of 2009.

A comparison of Figure 4-5 and Figure 4-7 shows data that appear contradictory: the
number of external awards received is declining at SIUC, while oscillating at SOMS,
whereas the total dollars of the awards are increasing steadily at Carbondale (and oscillating
at SOMS). This clearly indicates that researchers are setting and achieving ambitious goals:

to bring in the larger and more prestigious grants, especially from federal sponsors.

Ve

Figure 4-7. Amount of external awards, 1988-2009 (excluding financial aid). The spike in 2000 includes a
one-time award of $24.75 million from Ilinois ComEd to the STUC Clean Coal program. Source: Office of

Research Development and Administration.

The primary sources of federal funds to SIUC/SOMS over the years are the National
Institutes of Health (NIH), non-NIH funds from the DHHS, the NSE and the
U.S. Department of Education; the primary sources of state of Illinois funding are the
Department of Commerce and Economic Opportunity (DCEO), Department of Child

and Family Services, and Department of Education.’®

Another way of measuring research productivity is through the money expended on
such activities. Expenditure data reflect the amount of money spent on research activities
primarily from the external awards brought to campus (and the associated F&A returns),
as the principal investigator spends those funds in the course of carrying out the project.

At STUC, these research expenditures are not tracked by ORDA but rather by Accounting

299 http://www.nsf.gov/statistics/infbrief/nsf08320/.

300 Grant reports available in the Office of Research Development and Administration.
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Services and are reported annually to the NSE. NSF tracks them as R&D expenditures
for the sciences, engineering, agriculture, social sciences, and psychology, but excludes

education, humanities, the arts, law, and library science.*”*

Expenditure data are typically presented as “total R&D” and “federal R&D." Figure 4-8
shows SIUC's total R&D expenditures since 1989 compared with the national total R&D
expenditures.’” Since 1998, total R&D expenditures at SITUC/SOMS have increased by
a mean of 12 percent per year, exceeding not only the national rate (~5 percent) but also

the goal of 11 percent in Southern at 150 (p. 30).

Ve

Figure 4-8. Total R&D Expenditures for SIUC/SOMS compared with national trends, FY89-08.

Source: National Science Foundation, Academic Research and Development Expenditures.

Another commonly cited measure of research productivity is the expenditure of federally
granted funds. SIUC's expenditure of federal R&D funds in 1989 was approximately $7.8
million whereas the mean national expenditure was about $15.2 billion. By 2007, mean
national expenditures had risen to $30.4 billion—twice the 1998 figure—and SIUC's
expenditures of federal R&D funds in 2008 were $17.5 million, or just over 2.2 times the
1998 amount. These increases are shown graphically in Figure 4-9,°” which presents a

parallel to the increase in total R&D expenditures in Figure 4-8. Both figures underscore

301 htep://www.siu.edu/~ovcr/profileheml; heep://www.siu.edu/ ~over/profile.pdf.

302 SIUC data: NSF Division of Science Resources Statistics, Survey of Research and Development
Expenditures at Universities and Colleges, FY 2006, Table 27 (1999-2006), FY2007: SIUC
Accounting Services. National data: NSF Division of Science Resources Statistics, Survey of Research
and Development Expenditures at Universities and Colleges, FY2007, Table 1; InfoBrief, NSF 08-320,
Table 1.

303 Ibid.
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the degree to which SIUC researchers have excelled, over and above national levels, in

committing themselves to the research enterprise and to bringing in external funding.

Ve

Figure 4-9. Federal R&D Expenditures for STIUC/SOMS compared with national trends, FY89-08.

Source: National Science Foundation, Academic Research and Development Expenditures.

NSF accumulates the total and federal R&D expenditure data and ranks universities
on these figures. One of the primary goals of Southern at 150 is for SIUC to be ranked
among the top 75 public research universities in the country according to N'SF rankings by
total R&D expenditures. Figure 4-10 shows SIUC's ranking in total R&D among public
institutions, between 1975 and 2008 (based on NSF data). SIUC's ranking peaked at 84

in 1985, then declined for the next thirteen years.

Ve

Figure 4-10. STUC's ranking among public universities, 1975-2007, and growth in total R&D expenditures
(includes SOMS). Source: NSE
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Among public universities, in 1999 SIUC ranked 108th nationally with $33.17 million
in total R&D and 161st in federal R&D with $7.66 million. In 2006, STUC ranked 101
nationally in total R&D ($74.52 million) in total research and development expenditures®”
and 133 in federal, which nearly tripled to $20.11 million. Unfortunately, even though
our emphasis on obtaining external funding and hiring faculty in critical areas has been
demonstrably successful and improved our rank relative to 1999, in 2007 we dropped back

to 108 in total expenditures as other universities slipped ahead of SIUC once again.

Figure 4-10 also indicates that, whereas sponsored research activity at STUC was essentially
flat-lined during the 1990s, a time of administrative neglect, it grew dramatically after
2000 with the creation of a high administrative position charged with leading the campus
research enterprise and the Southern at 150 planning process. These data on proposals,
awards, and expenditures demonstrate that, indeed, “scientific discovery, scholarly inquiry,
and creative achievement are central to the mission of Southern Illinois University

Carbondale” and to its faculty.*®

SIUC and SOMS should and do take pride in this overall growth, but the situation is
not completely rosy. There are year-to-year fluctuations in the success registered by these
indicators, and sometimes it appears that progress has slowed. SIUC suffered, as have all
institutions, from the economic downturn after September 11, 2001, but in Midwestern
states such as Illinois, the economies have been particularly slow to recover. In addition,
the Illinois budget has not been kind to higher education or research. SITUC has always
depended heavily—perhaps too heavily—on state funding for some of its research
programs; and sponsorship by many of these, especially the Illinois Council on Food and
Agricultural Research (C-FAR), Department of Community and Economic Opportunity,
and the state matching-grant program, has been crippled or disappeared entirely. Moreover,
as noted above, federal funding for research declined in 2007 and 2008, and these declines
may be reflected in the SIUC data. Federal support is clearly on an upswing with ARRA
funding in 2009, however. In any case, setting ambitious goals and high expectations is
important; and while a top-75 ranking is a laudable goal to strive for, it may be unrealistic

in these difficult budgetary times.

The Office of the Vice Chancellor for Research and Graduate Dean

The Office of the Vice Chancellor for Research and Graduate Dean (OVCR/GD) was
established at STUC in 2002. As the central administrative unit responsible for leadership

304 See http://www.nsf.gov/statistics/nsf08300/ content.cfm?pub_id=3797&id=2, Table 32.
305 http://veresearch.siuc.edu/profile.html.
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and oversight of the university’s research and graduate education missions, the OVCR/
GD is also charged with fostering a culture of “life of learning” on campus and in the
community. The OVCR/GD is home to two administrative units, the Graduate School
and the Office of Research Development and Administration (ORDA), as well as several
research centers: Center for Delta Studies, Center for Ecology, Center for Integrated
Research in Cognitive and Neural Sciences, Coal Research Center, Cooperative Wildlife
Research Laboratory, Fisheries and Illinois Aquaculture Center, Materials Technology

Center, and Middle Mississippi Wetland Research Field Station.

Planning

Strategic planning is a key element for fostering and sustaining a climate that successfully
engages a university community in inquiry, creativity, practice, and responsibility. In 2004,
in response to Southern at 150, the OVCR/GD developed an internal “Strategic Plan:
Building Excellence in Research, Graduate Programs, and Economic Development at
SIUC.% As articulated in this plan, the mission of the office and its constituent units is
“to lead the organization and administration of all graduate programming, research and
creative activities, and economic development efforts (including technology transfer) of the

University.” The primary responsibilities of the OVCR/GD are to:

+  Support and integrate the research (including that done by undergraduate students),
graduate education, and service missions of the university to promote academic
excellence;

+  Facilitate the sharing of knowledge and expertise in order to enhance economic
development—including that derived from university-based research—in the southern
Illinois region and beyond;*” and

+  Promote responsibility in the conduct and administration of these activities.’”

This strategic plan was informed by the reports of two groups of consultants who had been
brought to campus by the VCR to assess the research and scholarly programs at SIUC
and provide guidance about the overall campus research enterprise. One of these was the
Washington Advisory Group (WAG), who evaluated science and engineering programs.
Their recommendations included: (1) strategic planning; (2) hiring additional research

faculty; (3) focusing efforts onalimited number of interdisciplinary research areas or thrusts”;

306 http://veresearch.siuc.edu/2004strategicplan.pdf.

307 At the time of development of this plan, the Office of Economic and Regional Development (OERD)
reported to the OVCR/GD.OERD has since been moved to the office of the SIU system president
(see the chapter on Criterion 5).

308 OVCR/GD Strategic Plan, p. cit. (in note 18).
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(4) addressing research space and infrastructure needs; and (5) conducting a successful
development campaign “to build faculty quality and research infrastructure*” On the basis
of recommendation (3), areas of research emphasis were identified as biotechnology, energy
and the environment, nanotechnology and materials, and neuroscience. A parallel study
of the humanities, arts, and social sciences (HASS) complemented the WAG report. The
recommendations of this group included: (1) have units engage in strategic planning; (2)
provide dedicated research support at the college level; (3) hire internationally-renowned,
research-active faculty at the full professor level; and (4) improve communication with the

colleges regarding the goals of Southern at 150.3"°

The OVCR/GD internal strategic plan is a living document, with all reporting units
annually required to set objectives within its framework and evaluate success in achieving
them. But planning cannot effectively guide administrative action to establish and maintain
a vigorous intellectual culture unless it incorporates the means of acquiring and investing
resources—money, human talent, and space—into the enterprise, along with generous
acknowledgment of the hard-won successes throughout the campus community by means

of recognition, awards, and rewards.

Resources: Money and Human Capital

With respect to acquiring financial support for “research” writ large, the 2001 (pre-OVCR/
GD) campus plan for distributing F&A cost returns has already been mentioned. This plan
increased the amount of returned dollars that was allocated to research administration, as
well as to the generating units. Of the 30 percent returned to the units, the plan specified
that one-third must be returned to the department, thereby encouraging (in principle)
departments and individual faculty to seek external funds and reap the benefits of associated

cost returns to cover various research‘related expenses.

In addition, indirect cost returns to the campus have increased because, as noted, since
2001 the university has negotiated its F&A rate proposal with DHHS three times. Each
brought a higher rate, which means more income to the university, the VCR, and the
generating units. The last negotiation raised our full, off-campus rate to 45.5 percent from
July 1,2008 through June 31, 2012.2"* This, plus the overall increase in external funding for
research-related activities, has meant that the F&A returns to SITUC and SOMS climbed
from $4.5 million in FY99 (with a 41 percent rate) to nearly $8 million in FY09.

309 See http://vcresearch.suc.edu/ WAGDiscBckgd.doc.
310 See http://vcresearch.siuc.edu/arts_humanities_social.doc.

311 http://orda.siuc.edu/rates/indirect.heml.
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The OVCR/GD’s share of the F&A cost returns assist research, scholarly, and creative

activity for faculty, students, and staff throughout the campus, for example:

+  Providing travel funds (administered through ORDA);

+  Assisting with facilities renovations (including those in the School of Art and
Design, Agricultural Sciences, Science, Engineering, and the Vivarium);

+  Assisting with start-up costs for new faculty;

+  Supporting Morris Library;

+  Supporting undergraduate research;

+  Maintaining graduate fellowships (to compensate for state budget cuts);

+  Miscellaneous needs (e.g., grad student recruiting, external performance reviewers
(Kleinau], machine shop upgrade, transferring equipment from the former
glassblowing shop to the School of Art and Design, subscribing to research
databases such as Community of Science, etc.); and

+  Providing matching funds for grants.*'?

In FY01 and FY02, the OVCR/GD began several initiatives to increase the number of
high-quality, tenure/tenure-track, research-productive faculty. In FY01, $1.2 million was
acquired through the campus RAMP process to provide a central pool of resources to
enhance SIUC's competitiveness in hiring such faculty by supporting start-up costs. In
FYO02, with the support of the Graduate Council, the “Strategic Faculty Hiring Initiative.”
later renamed the “Faculty Hiring Initiative” (FHI) was begun to make good programs
better, leverage existing strengths, position success in disciplinary/interdisciplinary areas
showing great potential for growth, enhance core doctoral programs lacking critical mass,
and address concerns about core programs that have been raised in on-going program
reviews.””® The FHI invested $2 million in new tuition funds to create twenty-eight new
positions beginning in FY04. Subsequent studies by external advisors (WAG, HASS)
lauded the FHI, but indicated that significant additional growth in faculty positions was
required to achieve the university’s goals. In response, a ten-year, $1 million/year plan was
developed and implemented in FY05-07. The following year, however, this program was

put on hiatus owing to budget challenges.

Opverall, seventy-four positions were approved and sixty-four (S)FHI hires are currently at
SIUC. Since coming to SIUC, these energetic new faculty members have garnered internal

and external awards and they account for:***

312 See http://www.orda.siuc.edu/internal/matching. heml.

313 See Core Component 4.c.

314 OVCR/GD, “Long Range Planning for Faculty Hiring at SIUC in the 2000s: A Synopsis and
Preliminary Assessment, 5/21/08.
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+  $8.1M in external grant funding on campus;

+ 250 peer-reviewed journal articles, 8 books, 45 book chapters, 67 productions,
and 35 exhibitions;

+ 570 international/national and 80 regional/state presentations;

+ 10+ patents and 6 patent applications; and

+ 4 NSF CAREER Awards.
In addition, although two-thirds of these faculty have only been on campus for the past year:

+ 7 (11 percent) have won national or campus teaching awards, enhancing the
teaching mission of the university;

+ 11 (17 percent) have won national or campus research awards, enhancing the
scholarly reputation of the campus; and

+ 2 have been recognized for their service activities.

Recognizing the important role of advocacy and leadership for research at all levels,
the OVCR/GD has urged the colleges, especially those most research-active, to create
associate deanships with leadership and oversight responsibilities for both research
and graduate affairs (e.g., an “associate dean for research and graduate education”). This
suggestion was also made less specifically by the WAG and HASS reports, both urging
more dedicated infrastructural support for research in the colleges, but it has not been
greeted enthusiastically by the college deans. Only the College of Science has created such
a new position; the College of Agricultural Sciences has long had an associate dean for
research. In other colleges, “research” may be included with other functional identifiers such

as “personnel” or “budget” in associate deans’titles.

Space and Facilities Devoted to Research and Creative Activity

Space is a scarce but critical resource on all university campuses and SIUC is no exception.
Although the rural Carbondale campus is large, covering 1,136 acres, many of its 262
buildings comprising 6,878,223 square feet of interior space are 35-50 years old.’”* The
challenges on the Carbondale campus with respect to physical facilities for research are (1)
quantity: there is not enough of it; and (2) quality: labs in the old buildings are inadequate
in terms of heating, ventilating, and air conditioning (HVAC) systems, power sources, and

other systems supporting the needs of modern, high-tech research.

In the 1999 self-study, SIUC reported that, “[i]n general, the University has adequate

315 Southern Illinois University Carbondale Factbook 2007-08, p.16; http://www.irs.siu.edu/quickfacts/
pdf_factbooks/factbook08.pdf.
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physical facilities for its . . . research [mission]. With a stable enrollment, the physical
facilities should continue to be adequate for the foreseeable future.'® The conclusions in
2009, however, are much less sanguine than those of 1999. The lack of adequate space for
research and creative activity is emerging as a significant issue as SIUC strives to enhance

its research profile.

The 1999 self-study also noted that the university had no inventory of space and the ability
to use the facilities was hampered by the lack of such an inventory*'” This deficiency has
been rectified, as Physical Plant Engineering Services (PPES) in the Department of Plant
and Service Operations (PSO) has been charged with maintaining such an inventory of
space and space use. This information is critical for developing the F&A rate proposals
the university is required to submit every three years. Table 4-1 shows the net assignable
square feet (nasf) available for each functional use on both the Carbondale and Springfield

campuses.

Table 4-1. STUC functional space use in net assignable square feet (nasf), FY08.

Functional Use Carbondale Springfield Total
nasf nasf nasf
Instruction 1,367,844 55,999 1,423,843
Organized Research 186,737 38,229 224,966
Agriculture Research 91,873 0 91,873
Other Sponsored Activities 77,833 4,661 82,494
Operations and Maintenance 208,560 18,172 226,732
Other Institutional Activities 1,873,760 27,763 1,901,523
Department Administration 197,928 75,270 273,198
General Administration 135,712 24,416 160,128
Sponsored Project Admin. 5,256 1,227 6,483
Recharge Center 0 11,309 11,309
Library 247,405 21,301 268,706
Student Services 427,106 1,888 428,994
Vacant 65,534 5,014 70,548
Specialized Services Facil 10,657 364 11,021
Patient Care 33,540 121,145 121,145
TOTAL | 4,929,745 | 406,758 | 5,050,890

Source: Plant and Service Operations' Physical Plant Engineering Services (PPES), data compiled by Jeff

Tally, Manager, Grant and Contract Accounting & Fixed Asset Accounting.

PPES staff, student employees, and interns conduct facility surveys by physically

inspecting and measuring the areas and compiling individual building floor plans. In

316 SIUC"Self-Study Report” submitted to the Commission on Institutions of Higher Education of the
North Central Association of Colleges and Schools, vol. I, 1999, p. 62, in the Office of the Associate
Provost for Academic Affairs.

317 Ibid.
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assessing use, PPES space assessment follows the room use standards set by the National
Center for Education Statistics (NCES) in the Postsecondary Education Facilities Inventory
and Classification Manual, and through informal discussions with the occupants and

departmental representatives.

An internal assessment prompted by the OVCR/GD in 2006 determined that STUC"has
a significantly lower level of net assignable square feet (nasf) of space than comparable
institutions” and that “SIUC has less research space than comparable institutions.**® This
report, using data from the NSF's semi-annual Survey of Scientific and Engineering

Research Facilities,*"

concluded that SIUC has the second lowest percentage of nasf
from among SIUC peer and aspirational peer institutions,’® and the second lowest level
of nasf research space among the same group. It also concluded that “SIUC’s percentage
of laboratory space (9.9%) is 25% lower than that of either research category (Carnegie
Research/Doctorate Intensive and Carnegie Research/Doctorate Extensive), and
comparable to that of a master’s level institution.”*" According to NSF data from 2001,
the 188 public doctoral-granting institutions averaged 580,000 nasf for research in science
and engineering. STUC, in comparison, has only 342,000 nasf; thus, “SIUC has 41% less

nasf for research in science and engineering than the average of [public] doctorate-granting

institutions.?*

Although alack of research space is a significant impediment to STUC's growth as a research
institution—and also impacts the educational mission—another issue concerns the quality
of the existing space for research in science fields (including agricultural) and also in the
studios for the arts. The core buildings on the Carbondale campus were built between 1955
and 1970. The major systems installed during this era have exceeded their useful lives and
are in dire need of replacement. State-appropriated Capital Renewal funding was been “on
hold” since 2004 (recently reinstated in 2009) and at the same time, the university has faced
compulsory state budget reductions. The backlog for deferred maintenance is projected at
$450 million for FY10. The BOT approved the 2008 Facilities Maintenance Plan that
outlines a ten-year effort to meet our immediate deferred maintenance needs, such as

general campus roof systems, power plant repairs, HVAC renovations and replacements,

318 Phil Gatton, Cathy Hagler, John Koropchak, Pru Rice, Jeff Tally, and Scott Weber, "Academic Space
Issues for SIUC: A Preliminary Assessment,” July 17, 2006, available in Office of Physical Plant
Engineering Services, Department of Plant and Service Operations.

319 NSF Survey of Scientific and Engineering Research Facilities, 2001: www.nsf.gov/statistics/nsf02307

320 As part of the development of the Southern at 150 plan, the campus identified a set of eight institutions
regarded as peers and four as aspirational peers (see Southern at 150, p. 10).

321 Gatton et al,, op. cit., note 30. These figures rely on comparisons from the Association of Physical Plant

Administrators, “Facilities Performance Indicators, Facilities Core Data Survey 2003-04."

322 Ibid.
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electrical upgrades, and classroom and laboratory renovations.’” This plan identifies $100
million of immediate deferred maintenance needs, of which an estimated $75 million can
be addressed with the Facilities Maintenance Fee revenue stream and a planned bond sale
in FY12 for $25 million. In late 2009 the state passed legislation renewing capital funding
for campus projects, which will assist with some of the deferred maintenance as well as

other construction.

Further indications of the inadequacy of research space at SIUC are found in the responses
of various departments and colleges to the Faculty Hiring Initiative. This initiative,
announced in FY04, was intended to add additional tenured and tenure-track faculty,
with the expenditure of one million dollars a year for ten years to be committed to the
initiative.*** Several departments and colleges could not accommodate additional hires

because of the lack of laboratory space for new faculty.’*

For example, the Department
of Physics could not hire faculty because of a lack of laboratory space even though it had
a newly approved Ph.D. in Applied Physics. The College of Agricultural Sciences sought
only one new position because of space limitations and the Departments of Psychology
and Anthropology in CoLA were reluctant to seek new hires who would require laboratory
space. In addition, the College of Science spent “inordinate amounts of resources to create

new research space from a storage area in the basement of [Neckers] building in order to

locate two new hires in the Department of Chemistry and Biochemistry.**

The 1999 NCA Report (p. 79) noted the deteriorated state of the physical facilities of
the SIUC campus, a consequence of a lack of state funds for deferred maintenance, and
identified this as a challenge that “impair(s] the ability of the university to carry out its
mission.” The university is painfully aware of these problems, which are not only aesthetic
but also represent health and structural concerns. SIUC’s Facilities Advisory Committee
reviews and provides input on priorities for use of state funds, should they become available
again. The committee, working with the director of PSO, identified two buildings housing
research labs, Neckers and Life Science II, as having the greatest deferred maintenance

problems on campus,*”” and these top the priority list for renovation.

323 “Approval of the 2008 Facilities Maintenance Plan, Carbondale Campus, SIUC,” board matter approved
by the BOT on April 10, 2008.

324 Koropchak, J., and P. M. Rice, A Current Perspective on Research at SIUC” (June 27, 2006). Owing to
budget constraints, this initiative was put on hold beginning in FY07. STUC Faculty Senate Minutes,
Remarks of Chancellor Dunn, 02/13/07.

325 Office of the Vice Chancellor of Research and Graduate Dean, Discussion Paper, Campus Research
Space Evaluation and Recommendations (9/14/05), at 1-2.

326 Koropchak and Rice, op. cit. (in note 324).

327 Ibid.at 2.
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An important step toward future resolution of campus research and other space issues
was the development of a comprehensive Campus Land Use Plan. This plan was created
in 2001 with the Campus Land Use Committee, composed of a large and widely
representative group of administrators, faculty, staff, and students, with Civitas, Inc. as
external consultants. The process involved considerable surveying and innovative polling
throughout campus for constituency input. The final plan formed the basis for several

other planning documents.

In March of 2006, the SIU Board of Trustees approved the creation of the 2006 SIUC
Campus Master Plan®® which included the integration of the 2001 Land Use Plan with
the 2004 University Housing Facility Master Plan, the Athletics Facility Master Plan, and
“Saluki Way." The 2006 Campus Master Plan is a working document crafted to provide
guidance to the future development of the SIUC campus. Also, the SIU president has
articulated a set of specific objectives relating to improving physical facilities on campus,

drawn from the goals of Southern at 150.%

The OVCR has worked with several deans, center directors, and others to develop plans
for a new Advanced Energy and Interdisciplinary Research Laboratory. This building
is intended as a state-of-the-art Iaboratory facility to house campus energy researchers
and those in complementary areas such as materials and biotechnologies, as well as the
policymakers from various program areas. Current energy activities on campus include
federally funded research on biofuels, fuel cells, hydrogen generation and storage, solid-
state refrigeration, and carbon sequestration and capture, along with programs having
state-wide and national leadership in clean coal technology. Such a structure will provide
energy researchers on the Carbondale campus with optimum facilities, stimulate the most
effective collaborations, and provide a think-tank for development of the most innovative,
interdisciplinary, and high impact solutions that will further accelerate our progress
toward achievement of these national goals. Funding for this building was requested in the

university's RAMP plan, but it was not included for funding in the state’s capital bill.

In addition, recent discussions have focused on construction of a Carbondale Combined
Laboratory Facility (CCLF) on the STUC campus that will also house offices and labs of the
Illinois Department of Public Health and the Division of Forensic Services of the Illinois
State Police. Envisioned as 35,000 square feet of laboratory space, the CCLF will allow
the university to attract additional faculty, attract new grant and contract resources, and

increase collaborative training programs for students that will be important in workforce

328 http://www.pso.siu.edu/pdfs/200610_LandUseMstrPlanMk08Mod06.pdf.
329 Objective 2, Goal 3,"Goals of the President, 2007-2008" at www.siu.edu/pres/goals.html.
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development. This too has been unsuccessful in requests for state funding. Nonetheless,
these kinds of planning initiatives represent a step in the right direction and contrast with
the institutional complacency that existed at the time of the last self-study. But the lack
of research space will continue to impede aspirations of significantly enhancing SIUC'’s

research profile.

Three proposals have been submitted to NTH for remodeling the animal care facility in
the Life Science II building, but none were successful. The university is seeking ways to
upgrade laboratories in Parkinson, Engineering, and at the Illinois Coal Development Park
to accommodate expanded gasification/liquefaction research. With respect to the latter,
external funds have been obtained for a Coal-to-Liquids I-Laboratory and gasification-
research facilities. The Coal Research Center is developing plans for these expanded

research spaces in conjunction with PSO.

Research space and facilities at the Springfield campus of the School of Medicine are
considerably better than at Carbondale. SOMS continuously updates and periodically
expands research space through renovations of existing facilities and construction of new
ones, and thus space has been greatly expanded and enhanced since 1999. With regard to
equipment, the medical school is expanding core research facilities with high-cost, state-of-
the-art research equipment. Given the schools relatively small faculty, core facilities are the
most efficient means of assuring that all faculty members have access to these resources.
The following information is from the SOMS response to the Criterion 4 Committee

questionnaire:

Funds were provided in the FY00 state budget to construct the 109,300 gross square foot
biomedical facility—the Springfield Combined Laboratory Facility (SCLF) addition—
shared by SIU School of Medicine, the Illinois Department of Public Health (IDPH),
and the Illinois State Police for their forensics laboratories. Construction began in January
2002 and occupancy was delayed by state funding issues, but the facility was finally
opened in summer 2006. The SCLF addition provides the medical school with eleven new
Biological Safety Level (BSL) -2 laboratories and one suite built to BSL-3 specifications.
This facility enhances ongoing collaboration between the school’s microbiologists and

laboratory personnel in the IDPH.

Reallocations and renovations of existing space have expanded and improved areas used
for research by SOMS faculty. An existing office building on the Springfield campus was

reassigned and renovated to become a research facility initially used by cancer institute
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faculty. This facility has eleven assigned laboratories and two support/shared areas,
adding 8,110 net square feet (nsf) of dedicated research space. The new building for the
SimmonsCooper Cancer Institute at SIU, begun in July 2005, was completed in 2008 and

houses nearly 4000 nasf of assigned laboratories.

Additional reallocated space for research in Springfield includes 4,681 nsf in another
building. The animal care facility is currently undergoing a $1.5 million renovation, funded
partly through a federal grant, and scheduled for completion in July 2009. Reallocated
space for research in Carbondale’s Life Science II and Lindegren buildings provided an

additional 1,700 net square feet for medical research since 1999.
The Role of the Graduate School in Supporting Inquiry

The SIUC Graduate School administers programs in the Colleges of Agricultural Sciences,
Applied Sciences and Arts, Business, Education and Human Services, Engineering,
Liberal Arts, Mass Communication and Media Arts, and Science, plus the School of Law
and School of Medicine. The OVCR/GD is responsible for graduate education and the
associate dean and director of the Graduate School reports to the VCR/GD. The school
has one other associate dean (who is director of the Coal Research Center), an associate
director, and an assistant dean among a staff of seventeen persons, plus student workers

and graduate assistants.

The primary concerns of the SIUC Graduate School are instruction and research at the
graduate level " The Graduate School therefore plays an essential role in developing
instructional and research programs, overseeing assistantships and managing fellowship
funds, and procuring facilities necessary to encourage and support research by members
of SIUC'’s scholarly community. It confers master’s degrees in seventy programs and the
doctoral degree in thirty, as well as offering eight certificate programs. Figure 4-11 graphs

the number of degrees granted by fiscal year, FY00 through FY09.

330 See http://gradschool.siuc.edu/mission.htm
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Figure 4-11. Graduate/professional degrees awarded, FY00 — FY09.*!

As part of the overall effort to increase graduate enrollments, the Graduate School
undertook a “capacity analysis” to investigate the ability of existing programs to absorb
greater numbers of graduate students. In 2006, departments were requested to complete a
capacity analysis instrument developed at the University of Iowa to determine if programs
were over- or under-capacity using registration data for Fall 2005. The capacity analysis
instrument incorporates data on four dimensions: (1) program goals, including time-to-
degree, completion rate, and diversity; (2) mentoring, placement, and mission; (3) resources,
fellowships, and grants; and (4) department-specific creations of weighted averages of
these factors. Although, as expected, results varied from department to department, and
not all departments participated in the exercise, it appears that SIUC's graduate programs
have the capacity to grow by 600+ students (i.e., ~14 percent), although such growth is

unreasonable without significant budgetary enhancement.’*

Graduate Faculty and Graduate Council

Graduate students pursue advanced study and research under the leadership of a graduate
faculty of 888 members. All tenure-track and tenured faculty in departments that deliver
graduate programs are eligible for membership in the graduate faculty of STUC. Tenure-
track faculty normally hold regular graduate faculty membership which allows them to
direct master’s theses and serve on doctoral committees; tenured faculty members have the

authority to direct doctoral dissertations.

The graduate faculty elect twenty-two representatives to the Graduate Council, which is

331 Southern Illinois University Carbondale Factbook 2008-2009, Table 24.
332 Wilson, D.W,, “Capacity Analysis,” report prepared for the OVCR/GD, July 5, 2007.
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responsible for establishing the policies administered by the Graduate School. Each college
has at least one representative, with the total number apportioned on the basis of the
number of graduate faculty in each college and school. In addition, five graduate students
elected by the Graduate and Professional Student Council serve on the Graduate Council
with full voting privileges. The chancellor, provost, VCR/GD, associate vice chancellor for
research, associate dean and director of the Graduate School, and the associate dean all
hold ex officio status on the council. The Graduate Council annually elects a chair and vice
chair who oversee monthly meetings of the council during the academic year. There are four
standing committees: Program Review, Educational Policy, New Programs, and Research.

More detailed information can be found in the Graduate School Operating Paper.**

Graduate Student Admissions, Enrollment, and Financial Aid

The Admissions Office participates actively in recruiting students, with Graduate School
staff regularly attending regional, national, and international graduate student fairs;
departmental representatives are also invited to attend these events. Staff are especially
active in working with faculty to recruit high-quality international students and frequently
attend graduate school fairs in Asia, Europe, Latin America, and the Middle East. The
Graduate School also works closely with the Office of International Programs and Services
to ensure that international graduate students have a productive experience at STUC. The
Graduate School soon will be implementing a new online graduate enrollment system

called "Apply Yourself

Figure 4-12. Graduate enrollment, fall 1999 — fall 2009.**

333 See http://www.gradschool.siuc.edu/council/gspaper.htm.

334 Source: Institutional Research and Studies.
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Graduate enrollments are essentially holding steady, oscillating around a mean of 4000
students, with an approximate 10 percent increase in Grad II (doctoral) students. The
apparent dip in enrollment of Grad I or master’s-level students (and hence overall
enrollment) beginning in 2004 is a consequence of an administrative decision made outside
the Graduate School, by which students were not allowed to register for the required 601
Continuing Enrollment course if they had any balance on their bursar’s account. This

policy has subsequently been rescinded.

As did many other U.S. universities, SIUC experienced a slight dip in international student
enrollment in the middle of the decade, with increased scrutiny of foreign visitors after
September 11, 2001, but this is recovering, particularly at the Ph.D. level (Figure 4-13).
International students currently account for approximately 29 percent of all graduate

students.

Ve

Figure 4-13. International graduate student enrollment, 1999-2009.”°

The Underserved Fellowship Office, headed by an assistant dean, focuses on recruiting
students from first-generation college families, students of color, and students from non-
traditional backgrounds. The office also handles fellowship and assistantship programs
for such students. The PROMPT (Proactive Recruitment of Multicultural Professionals
for Tomorrow) program, for example, provides opportunities for individuals from
non-traditional backgrounds to pursue advanced degrees. In 1996 SIUC was awarded

the prestigious Council of Graduate Schools/Petersons Award for Innovation in the

335 Source: Institutional Research and Studies.
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Recruitment and Retention of Minority Graduate Students on the basis of PROMPT.

The Financial Aid Office processes graduate assistant contracts and manages several
fellowship and tuition scholarship programs. The Master’s and Doctoral Research
Fellowship programs support approximately forty-five students for one year, the awardees
selected in a university-wide competition among outstanding students nominated by the
departments. The Morris Fellowship is intended to bring outstanding doctoral students to
campus and is not open to students who have received a degree from SIUC. The Morris
provides a five-year support package to each participating student with three years paid
by the Graduate School and up to two additional years by the student’s department. The
Graduate School also awards fifty tuition scholarships per academic term, based strictly on
undergraduate GPA, and the student cannot receive other forms of institutional support
such as an assistantship. Graduate Dean’s Fellowships and PROMPT Fellowships are

two-year financial assistance packages providing a stipend and tuition scholarship.

The OVCR/GD and associate dean and director of the Graduate School sponsored four
proposals between FY03 and FYO08 for state funds to increase the number of graduate
teaching assistantships and to recruit, retain, and reward high-quality graduate students.

These were unsuccessful in the state’s budget climate.

The Registration and Records Office, headed by an associate director, handles graduate
registration matters, maintains appropriate graduate records, verifies graduation clearances,
posts degrees, reviews thesis and dissertations for conformance to standards, and oversees
electronic submission of theses and dissertations. Electronic thesis and dissertation

submission began in 2005.

New Graduate Degree Programs

Requests for new graduate degree programs are initiated at the department or college level;
and after review in the Office of the Provost and Vice Chancellor, they are transmitted to
the OVCR/GD for review by the New Programs Committee of the Graduate Council
before being voted upon by that body. As indicated in Table 4-2, fourteen new master’s

programs and five new doctoral programs have been approved since 1999.
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Master’s Approved
M.A. in Geology Fall 2002
M.PH. in Community Health Education Fall 2004
M.L.S. in Legal Studies Fall 2005
M.S. in Professional & Media Management Summer 2006
M.A T.-Master of Arts in Teaching Summer 2004
M.ARCH-Master in Architecture Summer 2007
M.S.P.A.-Master of Science in Physician Assistant Studies Summer 2007
M.S. in Biomedical Engineering Summer 2008
Master of Engineering in Civil & Environmental Engineering Spring 2010
M.S.M.S.Ed. in Math & Science Education Spring 2009
I]i}fe.ﬂ/ll.\—/[]};;i;sic;zil Science Masters in Advanced Energy & Spring 2010
M.S. in Medical Dosimetry Spring 2009
M.S. in Medical Dosimetry-Track Fall 2009
M.S. in Business Administration (online) Fall 2009
Environmental Research and Policy Fall 2000
Applied Physics Fall 2005
Electrical & Computer Engineering Summer 2007
Computer Science Fall 2007
Agricultural Sciences Fall 2008

Table 4-2. New graduate degree programs since 1999.

SIUC has also developed a novel Professional Science Master’s program in advanced
energy and fuels management with industrial partners and the SIUE corn-to-ethanol

research facility.

In addition, the university has just (fall 2009) been awarded a $3 million Integrative
Graduate Education and Research Training (IGERT) grant for watershed science and
policy from NSE This program will support graduate coursework and international travel
to research sites for each of three cohorts of five supported fellows per year, plus other

students. SIUC is one of about seventy universities nation-wide with IGERT programs.
Center for Graduate Teaching Excellence

The Center for Graduate Teaching Excellence (CGTE), established in 2002, supports
faculty, teaching assistants, departments, curricular units, and various colleges in the
improvement of instruction through the enhancement of existing, and development of

new, teaching assistant instructional development programs through various activities:
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+ Individual consultation: meeting one-on-one with departmental chairpersons,
directors of graduate studies, faculty, and teaching assistants to explore
opportunities for the improvement of instruction.

+  Campus workshops: developing, coordinating, offering, and evaluating various
workshops on topics important to the training and orientation of teaching
assistants.

+  Coordination of campus resource units of expertise: bringing together faculty,
staff, and teaching assistants to share expertise critical to the enhancement of
instruction.

+  Specialized funding for faculty/departmental improvement of instruction:
encouraging and supporting innovative programs with the potential of meeting

university goals such as increased undergraduate student learning and retention.

In 2007, the CGTE and OVCR/GD initiated a pilot program with the Department of
Chemistry and Biochemistry to provide special training to graduate teaching assistants to
work on retention issues in key gatekeeper courses. As discussed in Core Component 3.b,
this program resulted in a 15 percent increase in the student success rate in CHEM 200,
and the program has been expanded to include another chemistry course as well as a key

course in mathematics.
The Roles of the Sponsored Research Offices: ORDA and ADRFA

The Carbondale and Springfield campuses have separate offices for handling sponsored
research: on the Carbondale campus it is the Office of Research Development and
Administration (ORDA)*® and on the Springfield campus of the School of Medicine
(SOMS) it is the Associate Dean for Research and Faculty Affairs (ADRFA).*” Both
offices have the responsibility of facilitating and promoting faculty, student, and staff
research and sponsored project activities, while at the same time “protecting” the institution
and its researchers by creating and upholding policies and procedures to assure ethical
conduct of research and compliance with a host of federal, state, and institutional
regulations, assurances, and certifications. ORDA and ADRFA are the central offices
through which faculty and staff members on the respective campuses submit proposals
for external funding and receive external grant and contract awards. Thus their primary
duties are to foster the kinds of “inquiry, creativity, practice, and social responsibility” that

constitute the core of Criterion 4.

336 See http://www.orda.siuc.edu.
337 http://www.siumed.edu/adrfa/.
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Unlike the STUC OVCR/GD, which did not exist at the time of the 1999 accreditation
review, the SOMS has been previously reviewed with regard to its robust research program
that complements its educational and patient care missions. Since the last NCA review,
SOMS has initiated new programs for research and recruited a director of clinical research
development in July 2007, whose role is to develop and implement a plan to increase
patient-oriented research by clinical faculty. In FY08, SOMS faculty conducted 216 active
research projects with external research funding of $22.2 million; the estimate for FY09 is

similar: 230 projects and $23 million.

The OVCR/GD at SIUC has worked diligently to increase collaborations between the
Carbondale and Springfield campuses through monthly visits to Springfield (begun in
2004); duplication of the Carbondale campus’ Research Town Meeting (see below); and
travel support for a speaker exchange. Instructional collaborations include a Biomedical
Engineering initiative; a Molecular Biology, Microbiology, and Biochemistry (MBMB)
program, which brings together basic science faculty from three departments (two in
the medical school and the other from the SIUC College of Science); and M.D./].D.
dual degree programs for teaching and research, which is a combined program of the
Schools of Law and Medicine. These efforts are part of an increasing priority placed on
interdisciplinary research at SOMS (including geriatrics and healthy aging, neurosciences,
hearing and hearing loss, and reproductive biology) and on translational research—all
examples of interdisciplinary research among basic and clinical biomedical scientists to

speed the application of new knowledge and developments to patient care.

At SIUC, given the ambitious goals for research expansion in the Southern at 150 planning
document, ORDA was externally reviewed to assess the scalability of its operations for the
anticipated growth of grants activity. Huron Consulting Services LLC was engaged to carry
out this study, and its August 2005 report concluded that ORDAS support structure was
not ready to meet the future challenges. It proposed a lengthy set of recommendations that
can be loosely grouped as: structural changes in ORDA (define roles and responsibilities;
some title changes); business processes (simplify the grants budget process); technology
(acquire grants management software); and people (develop educational programs for
faculty). Significantly, the Huron Report echoed the earlier WAG and HASS reports (see
above) in noting the need to “improve the level and consistency of local stafling for research
administration support by having dedicated research administrators within each college/
school?*® Some of these changes have been made, but those requiring significant financial

investment, such as the purchase of grants management software and creation of associate

338 See http://www.orda.siuc.edu/reports/huron_report.pdf, pp. 4-5.
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deanships, have not. The Research Committee of the Graduate Council was given the

charge of monitoring ORDATs activities regarding the Huron Report recommendations.

Proposal and Grant Support Services

At SIUC, ORDA has a director and a staff of fourteen. Staff includes five “Research Project
Specialists” whose responsibilities are to work with faculty, staff, and students submitting
proposals and receiving awards and contracts. They are available for consultation in
their ORDA offices as well as by telephone and electronic mail. These ORDA staff
members help researchers identify appropriate funding sources for their projects, provide
consultation for proposal development and budget preparation, and help them establish
accounts after awards are received. They and other ORDA staff also handle IRB and
IACUC compliances, undergraduate research, publication of various materials about

university research, and technology transfer.

At SOMS, the ADRFA provides similar services, including training sessions on grant
preparation. ADRFA also supports the Springfield Committee for Research Involving
Human Subjects (SCRIHS), the Laboratory Animal Care and Use Committee, the
Office of Technology Transfer, and the Division of Statistics and Research Consulting. A
number of other departments and programs also retain personnel to assist faculty in grant

preparation.

Given the current dominance of electronic communication and web-based information
sharing, ORDA has devoted considerable effort to creating a website that is comprehensive
and easy to navigate.”* The homepage provides quick links to major areas of concern for
investigators, as well as regularly updated announcements of workshops, changes in sponsor
requirements, deadline dates, and ORDA/OVCR/GD announcements to keep faculty
and staff abreast of changes in the always fluid research environment. There are quick links
to external funding sources; online fillable-forms and budget templates; data about DUNS
numbers, F&A rates, student worker wages, etc.; compliance information; and so on. In
addition, the Sponsored Project Guide, once printed and circulated as hard copy, is readily
available online.”* Both the Springfield and Carbondale campuses maintain membership
in the Community of Science’*! online database of worldwide funding opportunities, and

all faculty members and students have the opportunity to join at no cost.

339 See www.orda.siuc.edu.
340 http://www.orda.siuc.edu/guide/.

341 www.cos.com.
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Internal Programs Supporting Faculty Research

The Carbondale and Springfield campuses provide internal support for faculty research in
several ways, including funding programs to promote successful competition for external
funding,incentive programsencouragingresearch productivity,and central support programs
and resources aiding applications for and performance of research. Internal support for
research and creative activities is provided through programs administered centrally (some
through the OVCR and ORDA), but also at the collegiate and departmental/center levels
(below). These internal programs, based largely on F&A recovery and, for SOMS, total
National Institutes of Health (NIH) funding, have been gradually increasing in parallel

with the success of faculty in generating external funding.

At SIUC, ORDA manages three internal programs that support faculty research and
creativity, as both annual competitive programs and case-by-case awards. Information,
guidelines, and forms are available on the ORDA website.”** The programs are Faculty

Seed Grants, Interdisciplinary Research Seed Grants, and Travel Support.

The Faculty Seed Grant program has existed for several decades, but has been continuously
modified to make the proposal and review process more rigorous and similar to that of
federal agencies. Seed grants are competitive, peer-reviewed, one-year awards of up to
$25,000 that fund a variety of research, scholarly, and creative activities. Available to full-
time, tenure-track faculty members on continuing appointment, they enable faculty to run
a pilot study, analyze preliminary data, do background research on an issue, complete a key
stage in a larger scientific, scholarly, or artistic project, or otherwise lay the groundwork
for an externally funded project. The goal is to make faculty more competitive for external
funding and initiate a program of research, scholarly, or creative activity in the arts that will
build toward a positive tenure decision. Approximately twenty-five projects are funded

annually through the Faculty Seed Grant Program.

Interdisciplinary Research Seed Grants are awarded through a competitive, peer‘reviewed
process established in 2006 to encourage interdisciplinary research on campus. Grants
provide initial support of up to two years and $30,000 per year for new, long-term programs
of collaborative, interdisciplinary research with strong potential to attract external funding.

Five priority areas are targeted: materials research, biotechnology, neuroscience/cognitive

342 See http://www.orda.siu.edu/internal/.
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science, energy/environment, and Delta Region studies.*® Four projects have been funded

through this program.

The Travel Support program is based on the principle that dissemination of scholarly
and artistic achievement provides professional development opportunities to faculty and
students, brings distinction and visibility to SIUC and its programs, and is central to the
university’s research mission. During the budget challenges of the 1990s, central travel
funds were distributed to the colleges, where they largely disappeared through consecutive
rescissions. In FY01, the provost and vice chancellor and the vice chancellor for institutional
advancement joined the OVCR/GD in providing a total of $60,000, primarily from F&A
returns, for ORDA to distribute to aid faculty traveling to meetings. This amount was
subsequently increased and in FY08 the total was $150,000 contributed by the OVCR/
GD, provost and vice chancellor, and chancellor. Travel funds are awarded in conjunction
with departmental and college contributions to support travel to present research findings,
performances, or exhibit creative works, or act in other capacities in professional/scholarly
gatherings; to pursue unusual one-time research opportunities or collaborations; and to visit
program officers at funding agencies. Through this program, ORDA funds hundreds of
faculty and student trips per year, more than 50 percent of the disbursed funds supporting

faculty travel in arts and humanities disciplines (e.g., in CoLA and MCMA).

The School of Medicine, with a presence on both the Carbondale and Springfield campuses,
has developed strong programs to support and encourage faculty research efforts, and
these are administered by ADRFA. The Central Research Committee (CRC) program
provides seed funding for the development of preliminary data and documentation of
feasibility to strengthen faculty research applications to external funding agencies. The
committee meets annually to review CRC proposals for scientific merit. SOM faculty on
both the Springfield and Carbondale campuses are eligible to apply for CRC funding.
Approximately six to eight awards of up to $15,000 each are funded annually through this
mechanism. Projects must be completed in one year.*** Typically, about 50 percent of the
internal applications are considered meritorious and are funded internally from one of the

two award programs discussed below.

The state of Illinois established the Excellence in Academic Medicine (EAM) program

343 'The"Delta” refers to the broad alluvial plain of the lower Mississippi River, from just above the
confluence of the Mississippi and Ohio rivers to the Gulf of Mexico. This floodplain and its
surrounding uplands have a shared cultural and economic history. The Delta Regional Authority is a
federal designation for the 240 counties and parishes in the seven states bordering the lower Mississippi
plus portions of Alabama. The sixteen southernmost counties of Illinois, all in STUC's “backyard,”
represent the northern portion of the Delta region. See http://www.siuc.edu/~delta/.

344 'This information was provided in a response from school to the Criterion 4 Committee survey.
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in 1996 to provide funding for medical research and post-tertiary clinical program
development at the state’s academic medical centers. With the state’s support, a variety
of programs are initiated by participating medical institutions. SOMS has leveraged its
EAM support into greater external research funding by instituting an internal mechanism
that allows faculty to gain preliminary data to strengthen planned research applications
to the National Institutes of Health. Faculty members are invited annually to submit a
grant application to request one year of EAM support. Approximately six awards of up to
$50,000 each are funded each year. As with the CRC internal funding program, proposals
for EAM funding are also reviewed for scientific merit by the CRC.>*

Both the CRC and EAM include a“Near-Miss Award” program. Faculty can apply for one
of these awards if they have submitted an application for external funding, but were not
funded. Near-Miss funding is used to collect crucial data necessary to increase the ranking
of the application when resubmitted externally. Two awards are made annually in the CRC

and EAM programs.

Several new competitive faculty support programs were developed and implemented in
the SOM in FY08 to promote the ability of medical school faculty members to compete
successfully for external research funding. These include the Faculty Achievement Award

in Research, the Clinician-Scientist Program, and the Concept Development Award.

The Faculty Achievement Award in Research (FAAR) program provides financial awards
(in either research support funding or salary increments) as an incentive to increase external
research funding, thus generating additional F&A cost recovery and salary return dollars.
Awards are based on generation of salary or F&A dollars by the principal investigator of
an externally funded grant. The implementation and impact of this program are now being

assessed; and depending on the outcome, a similar program may be developed at STUC.

The Clinician-Scientist Program at SOMS provides partial support for salary and research
costs of clinical faculty, thereby allowing them to devote a greater portion of their effort to
developing research careers. This program provides $80,000 per year, with eligibility for
competitive renewal for up to three years. Activities include mentored research, with the

eventual goal of obtaining K- or R-type funding from NIH.

The Concept Development Award provides funds for faculty and staff to develop
intellectual property so that it becomes viable for patenting and licensure. These annual

awards are intended to stimulate involvement with the technology transfer process, assist in

345 Ibid.
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moving technologies into the market, and promote the economic welfare of the university

and community.

Workshops

ORDA and ADRFA staff also provide workshops on particular areas of expertise or
responsibility related to their other duties. For example, ORDA stafl assist Carbondale
researchers—faculty, staff, and students—with their research efforts through a number of

workshops offered during the year. These include:

+  New Faculty Orientation — an orientation to ORDA and its services, offered
three times in early fall;

+  Faculty Seed Grant Workshop — an overview of the proposal-writing and review
process;

+  Community of Science Workshop — how to use this research funding database;

+ REACH Application Seminar — advice on writing applications to the REACH
undergraduate research program;

+ Research Compliances Workshop — an overview of research compliance
committees and regulations;

+  Proposal Writing for Graduate Students — advice on finding funding and writing
dissertation proposals;

+  NSF Graduate Fellowship Awards — advice on creating successful applications
for these prestigious fellowships;

+  CAREER Award Workshop — advice on preparing proposals for the NSF Faculty
Early Career Development Program, featuring faculty who currently hold these
prestigious awards;

+  NEH Summer Stipend Program Workshops — advice on preparing proposals for
these summer humanities projects; and

+  Tech Transfer/Intellectual Property Workshops — several gatherings held
throughout the year on various aspects of patenting, starting new businesses, and
related matters, often conducted by visiting experts in IP law and co-sponsored

by the Southern Illinois Research Park.

ADRFA conducts grant-writing workshops annually for researchers at SOMS. Although
applicable and appropriate for all faculty, residents, post-doctoral fellows, and graduate
students, the content of these workshops is focused on providing new or junior faculty

members with basic information and coaching essential to obtaining external funding,




CRITERION 4

particularly as applied to NIH awards. At least four senior faculty members participate
in the program through both large-group and small-group discussion formats. A related
program is the monthly Grants Outreach Brown Bag Lunch (GOBBL), informal
discussions led by either the ADRFA or other senior research faculty that focus on topics
of interest to faculty, students, and others who want to improve their proposal-writing

abilities.

In addition, the Academy for Scholarship in Education (ASE), Department of Medical
Education, offers educational workshops for all interested faculty members regarding
medical education scholarship, getting grants in this area, and publishing findings. The
Academy hosts“Brainstorming Research and Development” meetings for faculty members
with interests in medical education research and promotes the school’s work in educational
development and research activities at the national and international levels by assisting the
faculty in the dissemination of their teaching and educational research efforts. ASE offers
monthly workshops on medical education topics such as writing better multiple-choice
examinations, giving clinical feedback, and evaluating and improving professional behavior.
These workshops are offered to all medical school faculty to enhance their skills as effective

teachers.

Centralized Research Support Facilities

The Carbondale campus has a number of central facilities that provide technical and
analytical support for research and teaching, five of which report through ORDA: Central
Research Shop, IMAGE, Laboratory Animal Program, Mass Spectrometry Facility, and
Nuclear Magnetic Resonance (NMR) Facility. Many of these facilities have been enhanced

through successful equipment grants from the NSF.

The Central Research Shop helpsresearchers solve specialized technical problems of research
apparatus and equipment. With facilities for woodworking, welding, machining, sheet-
metal fabrication, electrical and electronics operations, as well as short-run manufacturing,
the director of the shop can design, produce, test, modify, and repair custom equipment
used to fulfill special research requirements as well as standard laboratory equipment.
The director also consults with researchers above the availability, feasibility, methodology,
quality control, and techniques of all types of equipment, materials, or problem-solving

modes to expedite research.**

346 http://shops.siuc.edu/cenrsrch/.



CRITERION 4

IMAGE (Integrated Microscopy and Graphics Expertise) provides faculty, staff, and
students with training, technical service, and research in scanning electron, transmission
electron, atomic-force, and light microscopy. Advanced capabilities include X-ray analysis,
image analysis, and viewing of specimens under near-atmospheric conditions. IMAGE
also administers a computer graphics and photography facility that offers assistance with

posters and photographs and illustrations for publication.*””

The Mass Spectrometry Facility in the Department of Chemistry and Biochemistry
operates several high-performance mass spectrometers to support basic research efforts
throughout SIUC. It offers training for independent operation of instruments as well
as sample analysis by facility personnel. The facility’s services are also open to external

academic institutions and industry.**®

The Nuclear Magnetic Resonance (NMR) Spectrometry Facility is a centralized laboratory
for research and teaching that houses three Varian spectrometer systems plus a network of
Sun computers and PCs to enable supplemental data processing, molecular modeling, and

remote instructional NMR computing to X-windows clients.**

The DNA Sequencing and Allele Analysis Facility (College of Agricultural Sciences)
provides next-day DNA sequencing services and same-day user center support. Short
courses to teach the sequencing techniques are held regularly. The facility provides
fragment size analysis with fluorescent labeled probes for microsatellites and other genetic

markers.>*°

The Genomics and Robotics Services Facility provides robotic services attuned to high-
throughput marker assisted selection, BAC and cDNA library construction and arraying,
physical map generation, micro-array analysis, GMO content testing, genotyping, and

genetic identity testing**'

The Elemental Analysis Services Facility (Department of Plant Biolo rovides sample
Y Y 8y
preparation and elemental analysis services for tissue, soil, and water samples via atomic

absorption spectrometry, by flame or graphite furnace.*

Both the Carbondale and Springfield campuses operate central animal care facilities

347 http://www.image.siuc.edu/.

348 http://www.mass-spec.siu.edu/.

349 http://opie.nmr.siv.edu/.

350 http://www.siuc.edu/~pbgc/Services/automated.htm.
351 http://www.siuc.edu/~pbgc/Services/robotic.htm.

352 http://www.plantbiology.siu.edu/faculty/ebbs/eas.html.
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(vivaria) that house animals used in research and teaching activities. The Springfield facility
contains approximately 30,000 gross square feet of space that includes a surgery suite,
cage-wash facility, diagnostic laboratory, necropsy room, quarantine area, infectious disease

353

containment suite, and rodent barrier. The facility in Carbondale®® is old and in need of

renovation, but hundreds of thousands of dollars have been invested by the OVCR/GD
and the Office of the Provost and Vice Chancellor in the last decade for improvements,
most recently a new cage washer. Both facilities are accredited by the Association for the
Assessment and Accreditation of Laboratory Animal Care (AAALAC) and are maintained
by veterinarians with specialization in laboratory animal medicine (the Springfield
veterinarian is a diplomate in the American College of Laboratory Animal Medicine), in
order to ensure proper and humane care and management of animals and compliance with
federal regulations and guidelines. All research and teaching activities involving vertebrate
animals must be reviewed and approved in advance by the Institutional Animal Care and
Use Committees (IACUCs). Vertebrate animal research at Carbondale is primarily carried
out with mice and rats, occasionally some rabbits and guinea pigs; researchers also utilize
various fish and some frogs, and agriculture researchers work with large mammals (horses

and swine).

Other research facilities at SOMS?*** include the Research Imaging Facility, which occupies
approximately 1,500 square feet and offers support for transmission electron microscopy,
confocal laser scanning microscope, laser capture microdissection, in vivo bioluminescence,
and computerized image analysis. Support personnel are available to assist researchers,
design protocols, provide training, and offer technical services on a fee-for-service basis and

to oversee the daily operation of the facility.

The Flow Cytometry Facility occupies approximately 300 square feet and is a fully equipped
high speed cell-sorting and cell-analyzing research laboratory. The lab, which also has a
luminex analyzer, is staffed by a full-time experienced operator who assists researchers in

the development of protocols, operates equipment, and manages daily operations.

SOMS maintains an irradiator with a 137-Cesium radioactive source (220 Curie activity)
in the primary research facility at 801 North Rutledge Street. The Division of Statistics
and Research Consulting assists faculty with study design and statistical analysis of

research data.

353 http://www.acuc.siuc.edu/.

354 http://www.siumed.edu/adrfa/researchsupport.heml.
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Technology Transfer

Inventions and other intellectual property created by SIUC faculty, staff, and students

355

are handled in two technology transfer offices:* the one on the Carbondale campus

reports to the OVCR/GD through ORDA; and the office at SOMS, with a full-time
director and researcher, is housed in ADRFA. Activities include invention evaluation,
patent protection, invention marketing, and negotiation of licensing terms. Coﬂaborating
closely with the inventor, the tech transfer specialists assess the commercial feasibility of
inventions, work with legal counsel to file patent applications as appropriate, and develop
strategies to transfer the technology to industry for the benefit of the public. The offices
also handle nondisclosure agreements, materials transfer agreements, and other activities

involving intellectual property.

Technology transfer is a growing enterprise on both campuses, particularly in the areas of
biotechnology, genomics, nanotechnology, and materials. In 2006 STUC (including SOMS)
ranked in the top ten in “Innovation Pipeline” rankings, that is, the number of patents
issued per $1 million of research expenditures.’*® Over the past decade (FY99-FY08), 202
inventions have been disclosed, 53 licenses/options issued, 97 patent applications filed,

and $2,853,271 million in royalties received (see Table 4-3).

At SOMS, the tech transfer office processed seven intellectual property matters to
completion in FY07, including patents and trademarks issued, copyrights filed and
registered, and licenses/options executed. Five such matters were completed in FY08, and

nine new patent applications were filed and eleven invention disclosures were processed in

FYO09.

355 http://www.techtransfer.siuc.edu/.
356 Association of University Technology Managers, “Mind to Market...” September 2006.
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07 21 $524,584 5 18 4
06 20 $354,045 4 13 2
05 19 $466,300 5 9 4
04 15 $224,535 3 11 6
03 17 $157,726 6 6 5
02 20 $132,804 4 7 6
01 18 $108,630 4 6 4
00 18 $60,300 6 7 4
99 19 $48,245 6 6 0
98 14 $250,624 4 7 0
97 14 $235,047 5 5 0
96 8 $9,592 2 2 0

Table 4-3. STUC technology transfer activities, FY96-08. Source: http://techtransfer.siuc.edu/current.

html#techstats. Includes latest SOMS data.

Major recent successes include licensing of patents involving the treatment of various
neurological disorders to the Cyberonics Corporation, and patents involving a bacterial

gene-based transformant for crops to the Monsanto Corporation.

SIUC inventions have been the basis of seven start-up companies established in Carbondale

since 2000:

+  Genetics and Agriculture Biotechnology Inc. (2000) to use patented genetic
markers to analyze soybean germplasm, develop high-speed genetic screening
technologies, and provide genetic “libraries” to researchers;

+  Biolnsite LLC (2004) to provide microbial solutions for in-situ bioremediation of
hazardous materials such as perchlorate and benzene;

+  Midwest Energy Group Inc. (2007) to optimize and commercialize novel biodiesel
production technology with pilot plant ground-breaking expected in 2009;

+  Minerals Development Company, Inc. (2008) to commercialize mining-related
technologies with the first product being introduced later this year, a novel
engineered mine-roof support;

+  Minestone Partners, LLC (2008) to commercialize a resin-based anchoring

invention for mining applications;
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+ Atlas Cribs (2009) to produce a cost-effective engineered alternative for “cribs”
traditional wood roof-supports in coal mines—which have been successfully
installed in a number of area mines; and

+  Enki Technology, Inc. (2009) to commercialize sol-gel glass coatings, with anti-
soiling, hydrophobic, and enhanced light-absorption properties, for solar panels

and other applications.

In addition, several non-local successes are based on SIUC researchers’ patent-protected

inventions:

+ A new molecular analytical instrument was introduced in 2007 by Quant
Technologies of Minneapolis, Minnesota; to date the instrument has been well
accepted and is selling at a high rate for a new product of its type.

+ At the beginning of 2008, a pilot project began for the conversion of CO, to
methanol, and is being scaled up by Biodyne, Inc. of Houston, Texas. That project
is nearly complete.

+  InAugust 2008, the university licensed its transgenic GDH technology to a major
agriculture company. Field trials are being prepared to develop crops with higher
drought resistance and nitrogen retention.

+  Nanoageonics, Inc. was formed in fall of 2008 to commercialize proprietary sol-
gel materials for fabric water repellency, anti-wrinkling, and other home-care
applications. The company is located in San Jose, California with a portion of the
company’s R&D and production activities planned for Carbondale.

+ InJuly 2009 the university licensed its nanowire explosives detection technology
to Iex Nomadics, Inc. of Stillwater, OK. The technology uses naturally occurring
fluorescent characteristics to indicate the presence of extremely small quantities
of molecules emitted by explosives.

+  During the summer of 2009, the locally based Midwest Energy Group partnered
with a Florida company to build a demonstration-scale biodiesel production
facility. The process efliciently converts brown grease to diesel fuel. A 10-million

gallon capacity production plant is being designed for the next phase.

SIUC has often been called the “economic engine of southern Illinois” by state economic
development officials, and Jackson County (where STUC is located) is actively interested in
working with the university in the creation of new companies and job opportunities in the

area. Much of this economic development activity has been housed in the Southern Illinois

Research Park (SIRP), established by the SIU Board of Trustees in 2000 to facilitate
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the establishment and expansion of regional businesses through SIUC technologies and

expertise®’ (see Criterion 5).

In 2006, the Jackson County Business Development Corporation contracted with TIP
Strategies of Austin, Texas to carry out an opportunity analysis” that focused on“leveraging
SIUC—]Jackson County’s strongest asset” (but also fostering over-reliance)—to create new
economic opportunities in the area.’® In response to the recommendations of this and
other consultants’ reports, the “Commercialization of University Technology Committee”
(CUTC) was created. This committee, which includes entrepreneurial alumni, community
leaders, venture capital representatives, and the SITUC OVCR/GD, tech transfer office, and

SIRP, is working to transfer university research and knowledge into private sector jobs.

Publications

The scholarly and creative achievements of STUC faculty, students, and staff are publicized
in a variety of print media, as well as on OVCR/GD and ORDA websites. A particularly
important venue for such publicity is Perspectives: Research and Creative Activities at STUC,
a biannual magazine published since 1990 that highlights the research, scholarship, and
creative activity across the university community.*® Widely praised for its clear explanations
of complex issues, Perspectives added color in 2000; in 2007 it won a silver Addy Award from
our regional chapter of the American Advertising Federation, and in 2008 a Silver ‘Award
of Distinction” in the 14th Annual Communicator Awards international competition with
more than 8,000 entries. The magazine’s circulation extends beyond the campus to other
VCRs in Illinois and other states, Illinois community colleges, selected funding agencies,

legislators, donors, alumni, advisory boards, and local high schools.

Similarly, SOMS publishes Aspects magazine four times a year to highlight its research
and other activities. Schedules of upcoming research workshops and presentations are
distributed to all faculty and staff via weekly emails. Research updates are published

monthly by the ADRFA office in the Research Communiqué and by ORDA in Research

Matters, now published only online.

Graduate Highlights is an annual newsletter focusing on the achievements of graduate
students and faculty, and since 2007 undergraduate accomplishments have been highlighted

in the tabloid style SIUC Undergraduate Research publication. Since 2001 ORDA has

357 http://www.sirpark.com/.

358 “An Opportunity Analysis for Jackson Co., Illinois,” prepared for Jackson County Business
Development Corporation by TIP Strategies, May 2006, pp. 3, 5.

359 http:// www.perspect.siuc.edu.
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published an annual Research Profile that summarizes award and expenditure statistics
and briefly highlights outstanding faculty and student achievements. Finally, the office
widely circulates a variety of up-to-date brochures and posters summarizing information
about ORDA pre-award services, graduate funding opportunities, undergraduate research

programs, and technology transfer services.

Libraries, Centers, and Consortia

Libraries

It is often said that the heart of a university is its library; and Morris Library, STUC’s main
facility, serves that function. Morris Library provides resources for teaching and research
in all disciplines on campus, as well as the physical home of the University Honors
Program, and is the foundation for a life of learning among all members of the university
community. The 50,000-square foot addition/renovation project on the north side of the
existing structure holds a coffee shop, an auditorium, and extensive computer facilities.
This addition, with its rotunda and tiered ornamental pool, was completed in 2008 and

helps define outdoor space without disrupting the natural beauty of the area.

With more than 2.6 million volumes, 3.6 million microform units, and more than 36,000
current periodicals and serials, Morris Library was ranked 55 among U.S. public research
university libraries by the Association of Research Libraries (ARL) in 2008. Morris Library
is a member of the Consortium of Academic and Research Libraries in Illinois (CARLI),
the Association of Research Libraries (ARL), and the Greater Western Library Alliance
(GWLA) . Library users have access to I-Share (the statewide automated interlibrary-

loan system) and an array of databases and other electronic data files.

Morris Library’s Special Collections Research Center, begun with a small collection
of Walt Whitman first editions in 1956, is organized into several curatorial units: the
Manuscripts unit curates American philosophy, theatre, American and British expatriate
authors (especially between World Wars I and II), and southern Illinois history and
culture; University Archives documents the growth and development of the university
and provides records management services to administrative offices. Rare Books collects
materials related to First Amendment freedoms, as well as expatriate and modernist
literature, Irish literature and history, American philosophy, American and British expatriate
authors, James Joyce, John Dewey, fine printing, and southern Illinois history and culture.

In 2006, Political Papers was separated from Manuscripts to focus on the collections of

360 http://www.lib.siu.edu/abt/about.
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twentieth and twenty-first century Illinois politicians, elected officials, political appointees,

and political parties and groups.*®!

Specialized law and medical libraries, although administratively autonomous units
designed primarily to serve their schools’ faculty and students, provide access to a wide
range of law- and medical/health-related materials, in both print and electronic formats,
as well as myriad services to the entire university community. The Law Library, housing
a collection of more than 400,000 volumes and volume-equivalents, including nearly a
million microform units as well as numerous law-related databases, offers a rich array of
resources and research assistance to SIUC students, faculty, and staft needing access to
legal information. Similarly, the Medical Library at SOMS holds a collection of nearly
170,000 volumes that supports the educational, patient care, research, and administrative

information needs of SIUC faculty, staff, students, and residents.

Research Centers and Institutes

Another indication of STUC'’s commitment to a life of learning is the number and variety of
campus research centers and institutes and memberships in regional consortia, all of which
play important roles in the scholarly and creative endeavors of the university community.
Research centers play significant roles in bringing in new resources, one of the targets of
Southern at 150 to “enhance and develop existing and new centers of research, scholarship,
and creative activity excellence.?®? Since 1999, four new centers have been created on the
Carbondale campus: Middle Mississippi Wetland Research Field Station (2003), Center
for Ecology (2005), Center for Integrated Research in Cognitive and Neural Sciences
(2005), and Center for Delta Studies (2008). The SimmonsCooper Cancer Institute at SITU
(2001) is a new center at SOMS. On the Carbondale campus, as a rule, discipline-specific
centers are housed in individual colleges and inter-disciplinary centers in the OVCR. In
addition, several national and international research organizations are headquartered on

campus.*®®

The Center for Advanced Friction Studies (CAFS) in the College of Engineering focuses
its teaching, research, and testing services on areas of fundamental interest to the friction
industry in the United States, including automotive, aviation, and railroad braking systems.
Research may be initiated by faculty, students, or industrial sponsors on factors inﬂuencing

friction and wear (including thermal effects) on performance of braking materials, especially

361 See http://www.lib.siu.edu/departments/speccoll/scrcintro.
362 Southern at 150, p. 31.

363 http://www.vcresearch.siuc.edu/centers.html.
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carbon fiber-reinforced-carbon matrix (carbon-carbon) composite brake materials. CAFS
is governed by an industrial board composed of one industry representative from each
company that supports the center. Technology transfer between the center and industry is
facilitated by personnel exchange and remote interactive learning networks. Co-op programs
utilizing industry-sponsored students are being developed at both the undergraduate and

graduate levels.**

The Center for Alzheimer Disease and Related Disorders (CADRD) was established in
1987 at SOMS by the state of Illinois. CADRD provides clinical care to patients with
Alzheimer’s disease, Parkinson’s disease, and/or other neurological disorders; educational

programs for medical professionals and lay care givers; and research into these diseases.

The Center for Archaeological Investigations (CAI), created in the College of Liberal
Arts in 1978, conducts regional archaeological research at SIUC, retaining close ties
to the Department of Anthropology. CAI projects provide research opportunities and
employment for both graduate and undergraduate students. The center’s four major
activities include sponsored research; curation, such as the care and use of archaeological
collections for research, student training, and public education; an annual visiting scholar
program supporting a postdoctoral fellow; and publications (e.g., reports on excavations

and a book of the papers presented at the Visiting Scholar Conference).*®

The Center for Delta Studies, reporting to the OVCR/GD, was established in 2008 to
build linkages among SIU scholars and those at universities in the region—centering on
the lower Mississippi River valley—encompassed by the federal Delta Regional Authority
(see note 343). The center’s mission is to promote collaborative networks and research
that will contribute innovative solutions to the problems of poverty and associated human
and environmental issues endemic to the Delta region. The center is part of SIUC’s
commitment to lead in research, scholarly, and creative activities that serve others in our

region and the larger world.

The Center for Dewey Studies, affiliated with the Department of Philosophy, is the home
of projects and resources that focus on the American philosopher and educator John
Dewey. Established in 1961 as the “Dewey Project” to collect and edit Dewey'’s works, the
center amassed a wealth of source materials. Through its publications with the STU Press,

the center has become the international focus for research on Dewey’s life and work.

The Center for Ecology is an interdisciplinary center that includes faculty from the

364 http://frictioncenter.engr.siu.edu/.

365 http://www.cai.siuc.edu/.
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Departments of Anthropology, Geography, and Environmental Resources (CoLA), Plant
Biology and Zoology (CoS), Forestry (CoAS), and Civil and Environmental Engineering
(College of Engineering). Supported by and reporting to the OVCR/GD, the center has
an active seminar program and will begin searching for a director in FY10. Much of the

center’s research is carried out in the southern Illinois region.

The Center for Integrated Research in Cognitive and Neural Sciences is a new
interdisciplinary research center that reports to the OVCR/GD. The center involves
faculty and students from the Department of Psychology (CoLA), the Rehabilitation
Institute (COEHS), the Departments of Anatomy and Physiology in Carbondale (CoS),
and Springfield (SOMS).

The Center for Innovation (C4I) in the College of Business was established in 2006
with the goal of bringing together faculty, students, and business organizations to foster
innovation and interdisciplinarity. The center offers grants and scholarships to students and
works with researchers, business development organizations, and the campus technology

transfer office.>®®

The Coal Research Center (CRC) provides state and national leadership in energy
research at universities and institutions, as exemplified by a $2 million grant from the
state of Illinois to develop enhanced coal-to-liquid fuels research capability. It also provides
administrative and technical support to the Illinois Clean Coal Review Board, which
manages a $25 million trust; and participating in the Illinois Trade Missions on Energy
to China (2006) and Europe (2008). CRC assists the state of Illinois in the promotion of
new coal technologies, for example, in the effort to build the federal FutureGen project in
Illinois and to organize a multi-institutional association to support university research as
part of the project. CRC operates the Illinois Coal Development Park, a specialized coal
and energy R&D facility which underwrites pilot-scale engineering research in advanced

coal cleaning, mining, gasification, and carbon dioxide capture.®*’

Related to the above, STUC is the administrative home of the Illinois Clean Coal Institute
(ICCI), which was established in 1982 to coordinate a comprehensive coal research and
development program that addresses environmental, safety, productivity, and marketing
issues related to mining and using Illinois coal. ICCI is funded by the Illinois Department
of Commerce and Economic Opportunity’s Office of Coal Development. Through a

competitive proposal process, ICCI distributes R&D funds to universities, industry, and

366 http://www.innovation.siu.edu/Strategy_statement.htm.

367 OVCR Selected Examples of Excellence (1/31/08; rev 5/12/08).
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research institutions in Illinois and selected other states.>®®

The Global Media Research Center in the College of Mass Communication and
Media Arts,fosters interdisciplinary communication among researchers, nationally and
internationally, about global media operations, strategies, and trends. The center’s mission
is to foster a core group of faculty and students engaged in substantive research initiatives
in global media; establish national and international partnerships for research and creative
exchange; provide an active visiting scholars and artists program; serve as an impetus for
the development of new courses addressing global media issues in the college; develop
international exchange programs for faculty and students; and work with both the campus

and the local community on fostering the discussion of global media topics.

For more than fifty years, the Cooperative Wildlife Research Laboratory, reporting to the
OVCR/GD, has carried out basic and applied research emphasizing the welfare of people,
wildlife resources, and their environments. Faculty hold tenure lines in the Department of

Zoology.

The Fisheries and Illinois Aquaculture Center (FIAC) serves the university, region, and
nation as a facility for research and teaching in the area of management and conservation of
fisheries and aquatic resources. Reporting to the OVCR/GD, FIAC faculty are specialists
in fish ecology, genetics, toxicology, and physiology in the Department of Zoology.
Research facilities include more than ninety ponds, 900 square meters of wet lab space, a

large research vessel, and toxicology and physiology laboratories.*

The Materials Technology Center (MTC), established in 1983 in the College of
Engineering and now reporting to the OVCR/GD, undertakes interdisciplinary research
in engineering and science in the areas of biomedical and “smart” materials, strategic
materials fuel cells, sensors, civil infrastructures, and many other materials-related issues
pertinent to the practical needs of society. The center provides internal research grants and
sponsors conferences and seminars. MTC works with an Industrial Advisory Board and

with federal and state agencies.””

The Center for Autism Spectrum Disorders in the College of Education and Human
Services provides “teaching and interdisciplinary training of graduate students who will be

the future professionals in their disciplines of behavior analysis, speech language pathology,

368 http://www.icci.org.
369 http://fisheries.siuc.edu.
370 See goals listed at http://mtc.engr.siu.edu.
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and other related professions.””! The center is also a regional resource for serving children
with autism, their families and service providers, with clinical services, consultation, and

training manuals and DVDs.

The Middle Mississippi River Wetland Field Station (MMRWES) is a 1,380-acre research
area owned by the state of Illinois and managed by SIUC. Established in 2003 through
agreements with the American Land Conservancy and the Illinois Department of Natural
Resources, the station is located on the banks of the Mississippi River in Alexander
County, Illinois. The purpose of the MMRWES is to serve as a research, education,
and demonstration area on large river floodplain and wetland ecology, management, and
restoration. It is used by faculty and students in the Fisheries Center, the Wildlife Lab, the
Center for Ecology, and the Department of Zoology. The MMRWES is a member of the

Organization of Biological Field Stations.*”?

The Meyers Institute for Interdisciplinary Research in Organic and Medicinal Chemistry
carries out basic research in organic chemistry and biochemistry. The Institute provides
graduate fellowships, stipends for postdoctoral and visiting researchers, and summer
stipends for undergraduate researchers. The Meyers Institute sponsors an annual
symposium at SIUC on a topic of current interest to researchers in the institute or related

interdisciplinary areas.’”

The Paul Simon Public Policy Institute was founded in 1997 by Paul Simon, a former
two-term U.S. Senator from Illinois and one-time candidate for the Democratic party
nomination for president of the United States. The Public Policy Institute at SIUC
differentiates itself from similar organizations by working directly with elected officials
and others to fashion and implement changes in public policy. Many such organizations
are considered “think tanks,” which is not an apt descriptor for the Simon Institute. The

center sponsots numerous conferences and lectures open to the public.””*

A cancer research center established in FY01 at SOMS became the SimmonsCooper
Cancer Institute at SIU in FY06. Construction of its primary facility, a state-of-the-art
$21.5 million building with 63,000 square feet on three floors, was completed in 2008. It
provides programs of research, patient care, education, and outreach to improve cancer care
in central and southern Illinois. The institute’s researchers are engaged in basic and clinical

oncology research in two major areas: cancer molecular genetics and early detection, and

371 htetp://www.casd.siuc.edu/.
372 http://fisheries.siuc.edu/wetland/.
373 http://www.chem.siu.edu/meyers-institute/Homepage.heml.

374 http://paulsimoninstitute.org/.
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experimental therapeutics and prevention. Collectively, the institute’s researchers have

received external support in excess of $10 million.’”

The Department of Geography and Environmental Resources (College of Liberal Arts)
is the administrative home of the Universities' Council on Water Resources (UCOWR),
which consists of more than ninety member universities and organizations throughout
the world. UCOWR’s main objectives are to facilitate water-related education at all levels;
promote meaningful research and technology transfer on contemporary and emerging
water resources issues; compile and disseminate information on water problems and
solutions; and inform the public about water issues with the objective of promoting
informed decisions at all levels of society. The council holds an annual conference that
provides a forum to explore key and timely topics of interest to water resources researchers
and educators. UCOWR publishes the Journal of Contemporary Water Research and

Education, presenting scholarly work and current water resources news.””

Memberships in Consortia

SIUC is a member of several regional, national, and international consortia and coalitions

that offer learning, research, and development opportunities for faculty and students.

Except for ORAU/ORISE and OTS, these memberships have begun in the last decade.

SIUC is a member of the Organization of Tropical Studies (OTS), a non-profit,
international consortium of academic institutions based at Duke University, which focuses
on tropical biology research and education: “OTS offers hands-on, research-oriented,
field courses in tropical biology and related fields; awards an array of research fellowships
to graduate students from the OTS consortium; and provides course scholarships for
a growing number of U.S. and Latin Americans, including students from the OTS

consortium and students underrepresented in the sciences.” *”’

The St. Louis BioBelt is a coalition of universities and industries in the St. Louis region
engaged in a regional technology economy and focused on plant- and life science-based
R&D, including development and production of medicines, agricultural chemicals, organic

chemical manufacturing, and medical equipment manufacturing.’”®

The Consortium for Plant Biotechnology Research supports biotechnology research that

375 According to the Director of the Institute on http://www.siumed.edu/.

376 http://ucowr.siu.edu/.

377 http://www.ots.ac.cr/index.phploption=com_content&task=view&id=3568&Itemid=261.
378 http://www.stlrcga.org/biobelt.xml.
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has practical applications; advances technological innovations based on new understandings
and uses of plants and other organisms; provides multidisciplinary training and research
opportunities for a new generation of scientists and engineers; and connects industry needs

with university and industry suppliers.’”

The Great Rivers Cooperative Ecosystem Studies Unit is one of a network of ecosystem
research units focusing on high‘quality science, usable knowledge for resource managers,
responsive technical assistance, continuing education, and cost-effective research programs.
The Great Rivers CESU, housed at the University of Missouri, Columbia, is a cooperative
effort of seventeen institutions and seven federal agencies whose goal is to address these
objectives in the upper and middle Mississippi valley. SITUC was invited to be one of the

founding members of this initiative in 2002.

Oak Ridge Associated Universities (ORAU)*® is a consortium comprising ninety-nine
research institutions in partnership with national laboratories, government agencies, and
private industry. ORAU is managed through the Oak Ridge Institute for Science and
Education (ORISE), established by the U.S. Department of Energy (DOE) in 1992
as a national leader in advancing science education and research programs and creating
opportunities for collaboration through partnerships with other DOE facilities, other
federal agencies, the academic community, and industry. The institute focuses on scientific
initiatives to research health risks from occupational hazards, assess environmental
cleanup, respond to radiation medical emergencies, support national security and
emergency preparedness, and educate the next generation of scientists.’® Membership in
ORAU gives SIUC faculty and student researchers access to its facilities, funds, and other
opportunities, including eligibility for the Ralph E. Powe Junior Faculty Enhancement
Awards. ORAU also sponsors select students to travel to the Lindau Meeting of Nobel
Laureates and students in Germany; two SIUC graduate students were recently selected

for this honor and experience.’®
Support for Faculty Scholarly and Creative Work

The previous section identified general evidence demonstrating STUC'’s commitment to
a life of learning among members of its community. This section focuses on the kinds of
support, university- and college-based, for the research, scholarly, and creative activities of

new and tenured faculty.

379 http://www.cpbr.org/.

380 http://www.orau.org.

381 http://orise.orau.gov.

382 Source: Office of the Vice Chancellor for Research.
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Support for New Faculty

SIUC places a high priority on nurturing new faculty members, especially those who are
not yet tenured. The provost and vice chancellor hosts an annual orientation for new faculty
to introduce them to the university. Similarly, ORDA conducts annual orientations and
workshops for new and continuing faculty on the Carbondale campus to ensure that they
are familiar with its research services. Of equal if not greater importance are the programs
conducted by individual colleges and departments specifically aimed at new faculty

members to get them off to a good start in their teaching, research, and service activities.

For example, since 1995, the College of Applied Sciences and Arts (CASA) has had a
mentoring program for new faculty that includes a detailed orientation, monitoring, and
mentorship by senior tenured faculty and the associate dean. Grant-writing workshops are
offered to promote funding for faculty research and creative activities. CASAs Research

Committee funds pilot research and creative work proposals.

In the College of Education and Human Services, all newly hired tenure-track faculty
are invited to participate in the college’s new-faculty mentoring program. New faculty
members are formally assigned a mentor during their first year based on stated preferences
for assistance in teaching, research, and service. Also during their first year, new faculty
members are invited to attend training workshops that cover orientation to the college,
proposal writing, effective teaching, and academic writing/publishing. The college also

hosts luncheons to promote collegiality among its new faculty.

The College of Engineering has sustained a faculty mentoring program for the last decade.
Its objective is to provide assistance to junior faculty members as they adjust to the rigors
of academia and to offer guidance as they prepare for the tenure and promotion process.
The program helps foster excellence in teaching, research, and scholarship; service to the
university community; and professional growth to new faculty members. Mentors are
assigned during the first year of the junior faculty member’s career at STUC and are asked
to schedule regular meetings with faculty and report progress at least annually to the

associate dean.’®

Mentoring of new faculty in the College of Science operates at the department level with
chairs responsible for identifying and appointing one or more mentors to new faculty
members. For example, a faculty member may have different mentors for teaching and

research. New faculty retain mentors throughout their probationary period leading up to

383 Response from college to Criterion 4 Committee survey.
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tenure and promotion. Mentors may have input to the annual review of all probationary

faculty that occurs each spring semester.”®

At the School of Medicine, a mandatory expanded development program for new faculty
members, addressing both teaching and research, was implemented in 2008. The school’s
departments also encourage the development of research and grant procurement skills
within their faculties. For example, the Department of Physiology developed an informal
mentoring program in which senior faculty read and critique proposals and manuscripts
written by more junior faculty; the Departments of Anatomy, Pediatrics, and Pharmacology
have similar programs. The Department of Internal Medicine supports a monthly research
conference in which the work of junior faculty may be reviewed and subjected to the critique
and advice of others in the department. The Obstetrics and Gynecology department holds

weekly research meetings for a similar purpose.

Senior faculty in several departments (for example, the Department of Psychiatry) meet
with faculty on a one-on-one basis to further support their individual research activities
and/or assist them in starting new projects. The Department of Farnily and Community
Medicine, through its Research Management Unit, provides professional and clerical
support to faculty for research and scholarship; services include technical, editorial, design
and analytic aspects of research and scholarship. The Department of Medical Humanities
has developed a “works-in-progress” research discussion group to help advance research
in the department. Several departments provide administrative and financial support for
faculty who are developing grant proposals; others work with the medical school’s Statistics

and Research Consulting unit to provide bio-statistical and other methods support.

Professional Development Leaves

As discussed in the STUC Employees Handbook, the SIU Board of Trustees has approved
numerous policies for faculty and others to take leaves, some paid, for personal, medical,
and professional reasons. For example, SIUC faculty and staff are entitled to Family and
Medical leave (in accordance with the federal Family and Medical Leave Act of 1993), and

leave for disaster relief services, bereavement, jury duty, and military service.**

Other forms of centrally-provided support are designed to help faculty members achieve
career and professional goals, particularly those related to research, scholarship, and creative
activities. These include personal leaves (without pay) and leaves of absence and release

time with pay, which include various kinds of brief professional development activities

384 Response from college to Criterion 4 Committee survey.
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CRITERION 4

such as attendance at professional meetings, internships, and continuing education.

Perhaps the most important of these for faculty scholarly development is the sabbatical
leave. The SIUC policy for sabbatical leave with pay, approved in 1980 and revised in
1986, states that sabbatical leaves are “essential to provide opportunities for continued
professional growth and development of the faculty and to insure that the academic vitality
of the university is maintained.” Sabbaticals may be granted at six-year intervals to full-
time, tenured faculty for periods of a semester, six months, or a full year, with varying
conditions of compensation. Faculty applications for sabbatical leave must include a plan
that incorporates research, additional study, course development, or preparation for work

in a different field, and that will contribute to the university’s academic excellence.’®

College and Departmental Support for Scholarly Activities

Considerable internal support for faculty research, including travel, comes from individual

colleges and departments:

College of Agricultural Sciences: After summer teaching contracts have been allocated,
the college awards any remaining salary dollars for summer research projects. The college
has awarded 115 Summer Fellowships to date. The Department of Forestry has Internal
C-FAR (Illinois Council on Food and Agricultural Research) grants, and gives support for
faculty to attend grant-writing seminars and for graduate students to attend professional

conferences.*”

College of Business: Support is provided in several ways, including summer salary for
new faculty members, travel support, and monetary compensation. A reduced teaching

load is available to Rehn Scholars.

College of Mass Communication and Media Arts: The college supplies significant travel
support for faculty and graduate students to present, screen, and exhibit their work at
national and international conferences. This support has ranged from $19,000 to $33,000
over the past five fiscal years. The college routinely supplies small amounts of money ($150
to $750) to support things like indexing recent research book projects as well as money for
start-up packages to support research in the form of equipment and contractual services.
Through the Global Media Research Center, the college has also provided research support
to faculty and post-docs as well as a speaker series and support staff. Over the past five

fiscal years (FY05-09) this has amounted to $50,000 per year, plus $132,504 in post-doc

386 http://www.siuc.edu/ ~policies/policies/leavefap.heml.
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salaries in FY06. The college also supports graduate research assistantships for students to
assist faculty in various projects, totaling more than $200,000 in each of the past five fiscal

years. Total research support in all forms over the past five fiscal years has ranged from

$289,999 to $432,000.%%8

In addition, the New Media Center, in the College of Mass Communication and Media
Arts, represents a working partnership between the college and Information Technology
embodied in the combination of an open access Computer Learning Center with dedicated
classrooms/labs specifically designed to meet the needs of faculty, staff, and students
engaged in producing digital media. Besides supporting the research, teaching, and service
activities of the college, the center maintains an open access policy for other members
of the university community in need of its unique tools and services. Two specialized
classrooms/labs are equipped with enhanced computers, unique peripheral devices, and
powerful software to facilitate work in various visual and audio media. The labs support
work in digital imaging, web design, multimedia authoring, digital video and audio, MIDI
applications, 3D modeling and animation, and large format inkjet printing. College staff
use the labs to produce digital media to help disseminate research results, enhance and

expand educational activities, and assist community groups in various projects.’®

The College of Science (CoS) provides internal support for research through the operating
budget of the college (~$150,000 annually); scholarship funds from CoS foundation-
administered funds (~$40,000 annually); indirect cost returns to CoS from grants
generated by CoS faculty (~$100,000 annually); non-RAMP funding obtained from
external sources (highly variable); RAMP funding obtained through the Illinois Board of
Higher Education (amounts vary); and CoS-level grant applications to support research,
equipment, or facilities (amounts vary; two pending applications total $1,750,000). In
addition, each department provides additional funds for research from departmental travel

and indirect cost account funds.>

Recognition, Awards, and Rewards

The growth in productivity and success in the full range of “research” activities on campus—
including publications, performances, exhibitions, and external funding among other
measures—has led to the creation of new mechanisms to recognize and reward success. The
breadth and nature of these achievements provide tangible evidence of the value which the

faculty and students place on learning, research, scholarship, and creative activity of all types.

388 Source: Office of the Dean, College of Mass Communication and Media Arts.
389 http://nme.siu.edu/.

390 Response from college to Criterion 4 Committee survey.
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One way of recognizing and celebrating faculty and student research, scholarly, and
creative accomplishments on the Carbondale campus is the annual “Research Day” and
“Research Town Meeting” organized by the OVCR/GD. The first such meeting, held in
spring 2003, was a forum featuring faculty and student posters and exhibits, a presentation
by the VCR on the status of the newly resurrected campus research enterprise, and an
opportunity to ask questions. Since this initial brief gathering, the concept has expanded to
a half-day event, a“Research Town Meeting and Fair,” co-sponsored by faculty and student
constituency groups across campus, with a wine-and-cheese reception and entertainment
by students from the School of Music. The 2008 Meeting and Fair featured some 150
posters and 36 exhibits; in 2009 there were 162 posters, 15 videos, 73 tabletop exhibits/
displays of various sorts. The event also incorporates visits, in person or via teleconference,
with several external research program officers, allowing SIUC scholars the opportunity to
learn more about the agencies funding priorities and ask questions. This popular gathering
provides an opportunity for faculty, staff, students, and administrators from across the
campus to learn about what their colleagues in other departments are doing, which can

stimulate important and fruitful interdisciplinary collaborations.

Excellence through Commitment Awards

In 2003 former SIUC Chancellor Walter W. Wendler created the prestigious “Excellence
through Commitment” (ETC) Awards program to recognize the accomplishments of the
university's faculty, civil service, administrative/professional, graduate student, and student
employees in fulfilling the university’s educational, research, and service missions. The ETC
awards echo the core values of Southern at 150: Building Excellence through Commitment:” We
will recognize that Southern Illinois University Carbondale is a place that values people
and the human spirit.”®" Each year ten awards are given at the university level, including
an Outstanding Scholar and an Outstanding Teacher, and each college also presents two
awards, one for a College Outstanding Scholar and one for a College Outstanding Teacher.
In addition, two awards, one for faculty and one for a graduate assistant, are given for
excellence in instruction in the University Core Curriculum.** Other awards are also part

of this program.

The Outstanding Scholar Award, the primary university-wide honor for research excellence,
is open to faculty on the Carbondale and Springfield campuses. Established in 1985, the
Outstanding Scholar Award selection process is coordinated through the OVCR/GD,

which maintains a webpage giving the winner’s names, pictures, and brief descriptions

391 Southern at 150: Building Excellence through Commitment, p. 15.
392 http://www.siuc.edu/ExcellenceAwards/index.heml.
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of their research interests.””® As seen in Table 4-4, winners of the Outstanding Scholar

Award span the sciences, humanities, and arts.

Table 4-4. Winners of the STUC Outstanding Scholar Award.

Year Name ‘ Department
1985 Dale E Ritter Geology
1986 Jerome S. Handler Anthropology
1987 Andrzej Bartke Physiology
1988 Robert H. Mohlenbrock Botany
1989 George ]. Gumerman Anthropology
1990 Dennis L. Molfese Psychology
1991 Rodney G. Jones English
1992 Mark L. Johnson Philosophy
1993 Steven Scheiner Chemistry and Biochemistry
1994 Robert S. Corruccini Anthropology
’ %&M wark Uhoncid the 1995 Richard L. Lanigan Speech Communication
A A , 1996 E Bary Malik Physics
ApuLaLion of e WM% 1997 Prudence M. Rice Anthropology
hlps. attract students. ts sur 1998 Rongjia Tao Physics
camaud. and (C*/&)L? & candidenodle 1999 Eric P. Mandat Music
, 2000 Scott J. Spector Mathematics
fundig from mosy rolied 2001 | Michael T. Madi Microbiol
’ . gan icrobiology
potnLd 2002 Larry A. Hickman Philosophy
o . . 2003 Donald M. Caspary Pharmacology (SOMS)
Remarks of Chancellor Samuel Goldman,
Research Town Meeting & Fair. 2004 Charles Fanning English
April 14,2009 2005 Leonard P. Rybak Surgery (SOMS)
2006 Salah E. A. Mohammed Mathematics
2007 Izumi Shimada Anthropology
2008 David J. Gibson Plant Biology
2009 Carl L. Faingold Pharmacology (SOMS)

Recent Faculty Scholarly and Creative Achievements

SIUC faculty are at work every day—in the lab and in the library, in the field and online,
in the classroom and in the studio—to expand knowledge and contribute to society.”*
The following is a sampling of their recent (2007-2009) achievements, all of which serve
as evidence of the devotion to a life of learning and scholarly contribution that marks the

SIUC faculty as a whole.*”

CAREER Awards: The NSF awards prestigious five-year grants for activities that combine

393 htep://www.siuc.edu/ExcellenceAwards/Scholar/index.heml.
394 http://www.vcresearch.siuc.edu/profile.heml.

395 Sources, unless otherwise indicated, http://www.vcresearch.siuc.edu/highlights.html and Perspectives.
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teaching and research, and SIUC faculty have won thirteen of them since 1999. The
Department of Chemistry and Biochemistry now boasts a total of seven CAREER award
winners out of a total of fifteen faculty: the two most recent are Ling Zang (2007) to
investigate nano-sized filters that can capture single molecules from explosives or poisons;
and Punit Kohli (2008) to develop “nano-pen” arrays to control deposition and patterning
of molecules on surfaces at the submicron level. Other awardees in the department are
Gary Kinsel (1999), Daniel Dyer (2001), Shaowei Chen (2001), Yong Gao (2004), and
Boyd Goodson (2004).

In addition, four faculty members in the Department of Physics have recently won
CAREER awards: Mark Byrd (2006) to study quantum computing error correction and
support for a national conference at SIUC;** Shane Stadler (2006) to develop high-
quality, half-metallic alloys; Maria de las Mercedes Calbi (2008) to study how molecules

and atoms bind to carbon-nanotube bundles; and most recently, Mesfin Tsige (2009).

PECASE Award: Physics professor Maria de las Mercedes Calbi was also selected by
NSF to be one of only twenty national Presidential Early Career Awardees in Science and

Engineering (PECASE) in 2009.*

Rodney Jones (Department of English), the 1991 Outstanding Scholar, received the 2007
Kingsley-Tufts Prize for his latest collection of poetry; the award is the top international

prize for a mid-career poet and carries a $100,000 purse.*®

Law Professor Marshall Kapp received the 2009 American College of Legal Medicine's
Gold Medal, the organization’s highest award for service, professionalism, dedication, and

contributions.

Anthropology professor Izumi Shimada, an archaeologist specializing in the ancient

civilizations of northern Peru, was awarded Peru’s Congressional Distinguished Service

Medal in 2006 and was named SIUC’s Outstanding Scholar in 2007

Emeritus professor Jack Crelling, Department of Geology, received the 2007 Reinhardt
Thiessen Medal from the International Committee for Coals and Organic Petrology. He is
one of only a handful of Americans to receive this award, a top honor in the study of fossil

fuels, during its fifty-year history. Crelling is an expert in coal characterization.*”

396 See also http://news.siu.edu/news/July06/070606tjc6138 jsp.

397 http://news.siuc.edu/news/July09/070909tc9058 heml.

398 See also http://news.siu.edu/news/February07/020907sm7029.jsp.
399 See also http://news.siu.edu/news/November06/112906sm6176.jsp.
400 See also http://news.siu.edu/news/October07/102507tjc7105.jsp.
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Patricia Elmore (College of Education and Human Services) received the 2007 American
Counseling Association’s Extended Research Award for high-quality research that has
contributed significantly to the field for at least ten years.*”" She is a Fellow of the American

Counseling Association (2006) and of the American Educational Research Association

(2009).

Y. Paul Chugh (Mining and Mineral Resources Engineering), head of the Combustion
Byproducts Recycling Consortium-Midwestern Region, was selected as a Fulbright Senior

Specialist and spent six weeks at the Indian School of Mines in Dhanbad.**

Patricia Ross McCubbin (Law School) was named a Fulbright Scholar to China in

environmental law.**®

Larry Hickman (Philosophy), director of the university’s Center for Dewey Studies, was
honored as the 2007-2010 National Scholar of Phi Kappa Phi—a prestigious national
award given only once every three years by the national honor society. SIUC is now the
only university in the U.S. to boast two winners of this award; physiologist Andrzej Bartke

of SOMS received the honor in 2001-2004.** Both are former Outstanding Scholars.

David Rush, head of SIUC's playwriting program, won first place in the 2007 Firestone

Theatre New Play Contest for his submission One Fine Day.**

Dale Wittmer and Peter Filip (Department of Mechanical Engineering and Energy
Processes) have recently patented composite materials that are 800 times more wear resistant

than those currently used in practice, and are researching applications in mining.**

In2007-08, ten STUC faculty were named fellows in their respective fields. Peggy Stockdale
and Kathie Chwalisz (Psychology) were named fellows of the American Psychological
Association for contributions to the field that have had national impact. Lisabeth DiLalla
(Community Medicine) was named a fellow of the Association for Psychological Science.
Ramanarayanan “Vish” Viswanathan (Electrical Engineering) was named a fellow of the
Institute of Electrical and Electronics Engineers; less than 0.1 percent of IEEE members are

so honored. Shing-Chung “Max” Yen was named a fellow by the Society for Experimental

401 htep://spotlight.siu.edu/04182007/Elmorehonored.html.

402 http://news.siuc.edu/news/August06/081006pr6091 jsp.

403 http://news.siu.edu/news/March06/040506pr6032.jsp.

404 See also http://news.siu.edu/news/May07/0517072h7024.jsp; OVCR Selected Examples of
Excellence (1/31/08; rev 5/12/08).

405 htep://www.perspect.siuc.edu/07_sp/kudos.heml.

406 See also http://www.perspect.siuc.edu/05_fall/di